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ACKNOWLEDGEMENT

This evaluation is conducted in accordance withlthe on Higher Education and Research of
the Republic of Lithuania (30 April 2009 No XlI-24®)hich established the “principles of
quality assurance in higher education and reseanl”in accordance with the “Procedure for
the External Evaluation and Accreditation of Stittpgrammes” approved by Order No. ISAK-
1652 of 24 July 2009 of the Minister for Educatiand Science of the Republic of Lithuania
(Official Gazette 2009, No 96-4083). It takes due cognisance ofQh#er of the Minister for
Education and Science approving the general regeinés of the first degree and integrated
study programmes (9 April 2010 No V-501) pursuanétticles 47.8, 48.3 and 48.7 of the Law
on Research and Higher Education of the Republlatbtiania QOfficial Gazette 2009, No. 54-
2140) and also takes due account of the Order ef Mimister of Education and Science
“Concerning Approval of the Pedagogues’ Trainingg&®ations” No. V-54 of 8 January 2010
and subsequent amendments (12 December 2012 Np42)-1

An External Evaluation Team (hereinafter EET) hasducted an Evaluation of the Childhood
Pedagogy and Early Foreign Language Teaching SRudgramme (612X12001) at Klaipeda

University. In conducting their evaluation of tisudy Programme, the EET have acted in
compliance with the “Methodology for Evaluation Bigher Education Study Programmes”

(Order No 1-01-162 of 20 December 2010 of the Direof the Centre for Quality Assessment
in Higher Education) as well as being guided by 8tandards and Guidelines for Quality

Assurance in the European Higher Education Area

The External Evaluation was conducted in the peAadust 2013 to December 2013 with in-
country evaluation taking place during the peri@lQctober 2013 to 19 October 2013. The
Evaluation included a one-day field visit to Klagl@eUniversity on Tuesday, 15 October 2013.

This report does not paraphrase or re-presenttiigerof information presented in the Report of
the Self-Assessment Group (hereinafter SAG). lustéafocuses on issues raised in the Self-
Assessment Report (hereinafter SER) as well amgas®me issues not addressed in the SER but
which came to the attention of the EET during tharse of the Team’s time in Lithuania, and,
specifically, during the course of the field visit.

In addition to its examination of the SER, the Efllected information, data and evidence on
which to base its conclusions in the course ofiid visit through meetings and other means:

e Meeting with administrative staff of Klaipeda Unisay

e Meeting with the staff responsible for the preparabf the Self-Assessment Report

e Meeting with teaching staff

e Meeting with students

e Meeting with graduates

e Meeting with employers of those who have gradu&tad the programme

e Visiting and observing various support serviceagstooms, library, computer services,
staff developments, laboratories, etc.)

e Examination and familiarization with students’ fimeorks, examination material.

At the end of the field visit, the initial impreesis of the team were conveyed to the teaching
staff of the programme.

We would like to express our appreciation to théhadties of Klaipeda University for the
manner in which we were made welcome and for then@ain which our queries and our
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exploration of various key issues were addressea pmofessional and positive way by those
with whom we came in contact at the University.

The EET would like to pay tribute to the Centre @uality Assessment in Higher Education in
Lithuania and most especially to Agmamosiinaite for all of the support given to EET before
and throughout the visit to Lithuania.

[. INTRODUCTION

According to the SER (in Paragraph 1) Klaipeda rsity (hereinafter: KU) was established in

1991 and is “a poly-structural centre of science amlture in the Western Lithuanian Region”.

KU has seven faculties (of Natural Sciences anchbtagtics, the Humanities, Social Sciences,
Health Sciences, Marine Engineering, Arts, and §egy). The SER points out (in Paragraph
1) that KU employs just under 600 academic stadf laas about 6,000 students.

The University implements studies in all three egclundergraduate, graduate, and doctoral.
Paragraph 3 of the SER states that the Facultgdagogy’s other first cycle programmes are in
Social Pedagogy, Educology, Childhood Pedagogy,ciRdggy, Religious Pedagogy and
Psychology, and Physical Education and Sports.agPaph 4 of the SER points out that the
Childhood Pedagogy and Early Foreign Language TiegchProgramme (612X12001)
(hereinafter CP-EFLT) is administered by the Deparit of Childhood Pedagogy of the
Pedagogy Faculty. This Department is responsinefe graduate study programnieufily
Educology and Child Rights Protectioahd two undergraduate study programni@silhood
PedagogyandChildhood Pedagogy and Early Foreign Language Teayph

Paragraph 4 of the SER points out that the DepattmieCP employs 1 professor, 5 associate
professors, 1 PhD lecturer, and 3 lecturers adifuk academic staff, and 2 PhD lecturers and 2
assistants as part-time academic staff. The Depattis also in charge of 6 doctoral students
(including four writing PhD theses in the field dfildhood pedagogy).

According to Paragraph 7 of the SER, the self-eatédn process was commenced on 18 October
2012, by order of the Rector of KU. It is cleaattthe process moved quickly thereafter with the
text of the SER being completed and approved byrdaelp 2013. Paragraph 7 and an
accompanying table identifies the seven membershef SAG and gives their specific
responsibilities within the group. EET is pleagednote that stakeholders (1 Student and 1
Employer) were involved in the process and seehat@ had meaningful responsibilities within
the group.

Paragraph 8 details the stages through which theceps went, commencing with
“acquaintanceship with the self-assessment metbggioln September 2012. Clearly this
“acquaintanceship” predated the formal establishiroéthe group by the Director’'s Order. Itis
not clear from the SER to whom training in the ss§essment methodology was made
available. Neither are we informed as to who catell the training or how extensive it was.
EET had an opportunity to raise these issues WehSEG in the course of its institutional visit
to KU on 15 October 2013. EET was advised thahitig had been given by SKVC but that
only the Head of the Department had attended thisihg in 2011. The SEG also informed EET
that, subsequently, there had been some trainiKgawvhich was offered by visiting professors
from Kaunas. The SEG believed that they had faddwhe regulations in preparing the SER.

EET noted that the SER had not been set down irs¢ggence given in the current SKVC

guidelines that EET is expected to use in makis@g#sessment. As a consequence, the EET had
to search through the document to find the evideregeired for making its assessment. For
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example, as will be clear from Section 2.3.3 belmrelation to the number of staff at KU, that
the EET had to go to Paragraphs 4, 43, 51, 59n@064 in order to find evidence in relation to
the number of staff delivering the programme.

Paragraph 8 of the SER notes that admission tofuli¢ime CP-EFLT study programme
commenced in 2009. Although admission to part-tituglies was announced in 2012, there was
inadequate demand for entry and a group did nonh.foluntil now, only a single cohort of
students has graduated from the programme (thosecaumpleted their studies in 2012). EET
was pleased to have had an opportunity to meet th@halumni of this programme during the
institutional visit on 15 October 2013 and is ghaltéo them for the valuable insights which they
gave into the programme.

Paragraph 8 of the SER also notes that, to dageprilgramme has not undergone any external
evaluation.

Paragraph 13 of the SER notes that this progransnp&céhed at Level 6 of the European and
Lithuanian Qualifications Frameworks and that, aiecessful completion of the programme,

graduates will receive a Bachelor's degree in Pynkalucation Pedagogy as well as a teacher's
professional qualification.

EET conducted an evaluation of two programmes at d Childhood Pedagogy and Early
Foreign Language Teaching Study Programme (612X1280d also the Childhood Pedagogy
Programme (612X11002), in abbreviation, CP-EFLT &M respectively. When EET was
making its advance preparations for the institwtlovisit and for the programme evaluation,
EET found that considerable use had been madeeofGhpy & Paste” function on the word
processor by those responsible for preparing tHesS&r both programmes. In its joint meeting
with the SEGs of both programmes, EET drew attentmthe fact that there was significant
overlap between both reports with elements of apont being replicated in the other. For
example, the entire section (2.1.3) on Staff isuailly identical in both reports with Paragraphs
44 to 61 inclusive of this report being identicalRaragraphs 41 to 58 inclusive of the CP SER
(with the exception of Paragraphs 51, 53, 54, @hafthis Report and Paragraphs 48, 50, 51
and 55 of the CP SER where some textual and nuaheriodifications have been made). In
some cases improper programme identification (CEBTERor CP) had been included.
University Administrators and the SEGs acknowledted both groups had collaborated closely
in their preparation of the SERs. EET stated toflaboration was not a problem as both teams
might have learned from each other but that errosestatements and data, coming from one
Report into the other, were not acceptable.

The EET has carefully considered the responseefthiversity to the Draft Report. As there
was no factual error pointed out, the EET did riodl it necessary to make any changes to the
draft.

II. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

2.1.1As to whethetthe programme aims and learning outcomes are wetlefined, clear and
publicly accessible Paragraph 11 of the SER commences by setting eutltAnging backdrop
globally and in Europe against which programmeteather education are set. This Paragraph
lists the various European and Lithuanian documgatishave helped to inform the sector about
the changing demands and needs. Paragraph 12gdessay that the CP-EFLT programme
had been designed to train
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a qualified pedagogue of primary education ableritccally assess education
changes in the context of Lithuanian and the Eltation, social, and family
policies; knowledgeable about and able to undedstagucational theories, able to
effectively model, design, and manage the (setftication of pre-school and
junior school age children and family educationd able to effectively resolve the
pedagogical, psychological, and social problenmtgaching/ learning (including
the teaching/ learning of foreign languages).

EET is concerned that there is a degree of confusioParagraph 12 which commences by
referring to “a qualified pedagogue of primary eatimn” but later gives a narrower description
of the area of work of graduates of this progranasebeing the “education of pre-school and
junior school age children and family education”.

Paragraph 14 gives the aim of the programme agbein

to ensure undergraduate university pedagogicalaiucin compliance with European
standards, to develop students' general and pliofedscompetences ensuring the
ability to model, design, and manage (self-) edooatf pre-school and junior school
age children and early teaching/learning of fordagguages, and to get prepared for
professional pedagogical activity and/or gradugieiss.

Whereas both of these aims have a focus on “preesand junior school age children” (no
definition of these two categories is presentety statement, in Paragraph 13, that, on
successful completion of the programme, graduatktsegeive a Bachelor's degree in Primary
Education Pedagogy as well as a teacher's profeasgualification clearly indicates that this
degree programme might seem to qualify one to télaehentire span of primary school ages
which could be from 0 to 12 or 13 (or even oldepataling on the European country to which
one might apply), as well as having a specialisfanguage teaching. Furthermore, Paragraph
20, detailing the need for this programme speakshefneed to provide “a primary school
teacher able to teach all the subjects of the aultim, including foreign languages”. EET finds
it extraordinary that the purpose of the programsnt® produce someone qualified to teach at
both pre-school and primary levels while also hgwnspecialism in a foreign language. EET
notes that other programmes at KU, designed tolo\aespecialism, such as Music or Musical
Instruments, are offered as post-graduate levéierahan being packed into an exceedingly
crowded programme.

The view that the goal is to produce an educatpalsie of working in almost any setting and
with a great diversity of age cohorts emerges gisofiom Paragraph 16 which states that

In compliance withthe legal acts of the Republic of Lithuania prelseintforce,
individuals, on completing the undergraduate ssdieCP-EFLT, can work as teachers
in pre-school children groups/ forms, institutiaigprimary education (pre-primary
groups in kindergartens, kindergartens-schoolsgmy schools, and primary forms of
progymnazia and basic schools), in institutionstolidren‘s formal and non-formal
education, or they can teach foreign languagesriof school age children. Graduates
are also expected to become founders or employgmsvate institutions of pre-school
and junior school age children’s educational ingihs and providers of new
educational services and jobs.

EET had the opportunity to raise this matter imiiseting with the SEG. When asked what the
aim of the programme was, a member of the SEG ed\EET that “the principal aim is to train
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a teacher of primary school with general and psifesml competences and able to teach all
subjects including the foreign language”.

Paragraph 15 of the SER and Table 1 details thergeand professional competences (see
Table 1) that the programme seeks to develop. Y&dhrd to the competences that are required,
Table 1 separates General Competences from Pmafiesstompetences. EET notes that the
expected outcomes of the programme are given agtoes” rather than “Learning Outcomes*
and wondered if this is a matter of translatioif ¢inere is a principle involved.

Paragraph 22 of the SER addresses the issue girdlvesion of public information about the
programme noting that the aims and intended legroutcomes are given on the AIKOS system
as well as on the University’s own website.

Having examined Table 1 (“The Outcomes of the Stkdggramme CP-EFLT”), EET was
intrigued to find that, in this programme with astensible focus on Early Foreign Language
Learning, there was only a single reference to bagg among the outcomedlfe ability to
correctly use the native and foreign languageshia professional environment .....8nd that
this reference appeared under the heading of “@Ger@ompetences” rather than under the
heading of “Professional Competences”. FurthermBEET found that this same outcome was
included in the CP programme which meant that tlse®med to be no greater emphasis on
Early Foreign Language learning or teaching in ghiisgramme, which caused EET to wonder
“What is theraison d’étrefor the CP-EFLT programme?”

EET asked the alumni and students of the prograrfirtteey considered that they had been
enabled to “use the... foreign language in the psxdesl environment” and was very surprised
to hear from the alumni that while the programmed hedules devoted to the methodology of
teaching English, the students and former studeaid had not had any English language
lessons. This is at variance with the programmecrgesn (Appendix 3.1) which shows
‘English Language B2 and C1' as compulsory studyjemtis. It is also contrary to the clear
statement in Paragraph 47 of the SER that “theestisdof the CP study programme take
English. In the CP-EFLT study programme, greatnditbe is devoted to the teaching of English:
the courses dforeign (English) Language and its Teachihd?, 3, 4, 5

The students and alumni reported that their metlesdons involved a lot of reading and
listening to the teacher but not language tutorimere had been a visiting American professor
but many of the alumni had had difficulties in uredending this person. According to the
students and former students, there was no regeireto have a good (or any) standard of
English at the commencement of the programme. thietmodule descriptor for ‘English
language B2 (1) (Appendix 3.1) specifies, as argmaisite: “English as principal foreign
language at school, user of English, level B1” amthe module’s schedule of independent work
assignments, the first theme is a “Colloquium (aterview for assessment conducted by a
teacher and / or specialist-practitioner” althotigis merits only 10% of the final module grade
(Appendix 3.1, p. 5). EET notes the contrary entdeon this issue.

During the visit to KU, EET learned that there was mandatory examination in the English
language at the end of the programme. There weranmguage laboratories nor was there a
computer laboratory equipped for language learoinigaching.

EET finds the aims of this programme so broad dsetanattainable in an undergraduate degree

programme at Level 6. Beyond the compulsory stulyjects relating to English in the first
year, EET found no evidence of any concerted og-®mm effort to support students in
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developing a mastery or competence in the seldotedyn language (English). For this reason,
EET did not see this as a programme aiming to dgvalgenuine mastery of English.

EET is very concerned that there is a lack of faabout the aims of this programme, matched
by a degree of confusion in relation to the reappsge of the programme. EET considers that
the programme is attempting to produce the “allppse teacher”, capable of functioning with
children of very diverse ages in very differentisgs while, at the same time, having a claimed
focus on foreign language teaching.

2.1.2In relation to the extent to whidhe programme aims and learning outcomes are based
on the academic and/or professional requirements, yblic needs and the needs of the
labour market, Paragraph 20 of the SER sets out the increasintaa@ for such graduates
which is likely to arise from the predicted growhthe numbers of pre-school and junior school
age children (estimated at 9% in the period to 200m the replacement needs due to retiring
teachers (6-8%) and for an increased need to feaeign languages

Paragraph 20 also states that similar Bachelor ranoges are offered by the Lithuanian
University of Educational ScienceBré-School and Primary Education Pedagdgye-school
and pre-primary educationpre-School and Primary Education Pedagdgyimary education))
and by Siauliai University Rrimary Education Pedagogy and Pre-School Education
However, this Paragraph emphasises that neithéheofabove-mentioned Lithuanian higher
schools attempts to produce graduates who willhtdaceign language to schoolchildren of
junior school age.

Paragraph 21 sets this programme in the contekt$ Statute (2012) which has the goal to “to
train highly qualified education specialists”. @ddition to the national demand noted earlier,
Paragraph 21 of the SER presents the case tha& iher demand, in Western Lithuania, for
specialists of the kind that will emerge from thB-EFLT programme. However, there is no
data to show any market need other than the arguimetithe demand for the study programme
is proved by the optimal and constant number ofiegts for the programme (see # 84)". EET
iIs concerned that the claimed popularity of thegpsimmme may be driven by the promise that
dual qualification will increase the students’ eoyalbility, regardless of the quality of the study
programme.

2.1.3As noted earlier, the SER does not follow the tetgpset down by SKVC. As to whether
the programme aims and learning outcomes are consgmt with the type and level of
studies and the level of qualifications offeredthe SER does not seem to address this issue
directly at any point under its discussion of ‘2:1Programme Aims and intended learning
outcomes’ (SER: pp. 5-9) although this same argaeisented as a perceived strength later in the
SER. Paragraph 41 of the SER simply states that

The aims of the study programme and the intenelaching outcomes comply with
the kind and cycle of study and the level of quediion in accordance with the
Lithuanian Qualifications Framework (in compliarngith the complexity,
independence, and changeability of activity).

Paragraph 41 offers no further evidence to supgph@tstatement.
2.1.4As was the case for the previous item, SER doesewrn to address directly, at any point
under its discussion of ‘2.1.1: Programme Aims euteinded learning outcomes’ (SER: pp. 5-9),

the question of whetheéhe name of the programme, its learning outcomegontent and the
qualifications offered are compatible with each otkbr. From its examination of the Intended
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Learning Outcomes (detailed under the heading “@u&s” on Table 1), EET finds that the
content and learning outcomes do not adequatelghribe name of the programme which has a
strong focus on Early Foreign Language Learningfatt, as discussed previously, the Learning
Outcomes do not even include a single referencélLamguage” under the heading of
“Professional Competences”. EET questions the néxte which modern methodological
approaches to L1, L2 or even L3 teaching and todtheelopment of linguistic competence (in
English) plays a part in this programme as northede areas are reflected in the thirty-four (34)
listed learning outcomes. Yet, symptomatic of tdomfusion in relation to the goals of this
programme, EET found that, when the Modules deeecéd English Language were examined
(Appendix 3.1), they presented entirely new Leagn®utcomes, different to those set out as
Learning Outcomes for the programme. EET was stsnewhat surprised to note that while
there are six modules spread across six separatestas (Semesters 2 to 7, inclusive) and
dedicated to ‘Foreign (English) Language and itaching’, none of these modules included a
practicum, which might have helped students to \apipe theory they were learning in class.
EET wonders why an entirely different logic seem$iave been applied to the module “Native
Language and its Teaching” in Semester 7, as thtuhe has a required practicum.

2.1.5The SER presents threstfengths”. These are

1. the aims and the outcomes of the study programmeplgoto the kind and cycle of
studies, and they are well-defined, transparermt,parblic;

2. the title of the study programme, its outcomes,taectontent are in compliance;

3. the aims and the intended learning outcomes ofstbdy programme are based on
academic and professional requirements, as webnathe needs of the public and the
labour market.

EET has not seen evidence to justify the truthheffirst statement, much less to accept it as a
“strength” of the study programme. Indeed, as shabove in Section 2.1.1, EET finds a lack

of focus in the aims of this programme which seelbe all-encompassing, most especially in

relation to the lack of focus on outcomes relateddrly foreign language learning and teaching.
For these reasons, EET is not satisfied, eithat,ttie second perceived strength can be justified
as it feels that the title of the programme is paging and that the foreign language learning
dimension of the study programme is not reflectethe published learning outcomes. In regard
to the third claimed strength, EET feels that, whihere is evidence of demand for the

programme, the aims and learning outcomes arer@nea with the academic and professional

standards that ought to apply to a programme @fibid and at this level.

In relation to the singleveaknessdentified in the SER, EET finds that the SEG stng the fact
that there has been no feedback from graduates agcaise for not critically reflecting on the
programme. The faculty has had four years in wtootonsider the strengths and weaknesses of
the programme. If the programme is being annualjewed, as was indicated in Paragraph 19,
there should be lots of evidence from student&esialders and staff members which would help
to identify weak points long in advance of any syrwf departed graduates. For this reason,
EET is dissatisfied with the first of the two prgea “Actions for Improvement”, since it
proposes waiting for feedback from graduates befmaking any improvement to the content of
the programme. This suggests a weakness in tloegso In essence, this means that graduated
students are privileged in their views and thairtbpinion counts for more than those of current
students and other stakeholders.

In relation to the second proposed action, EETSfiticht the SER had presented no evidence on

the basis of which it could conclude whether closeltaboration of the type advocated was
essential or not.
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In summary, EET is very concerned that there isack lof clarity about the aims of this
programme, matched by a degree of confusion inioel#o the purpose of the programme. EET
considers that the programme is attempting to predhe “all-purpose teacher”, capable of
functioning with children of very diverse ages iery different settings while, at the same time,
having a claimed focus on language teaching.

Also on the negative side, there is confusion ashether it is necessary to have a satisfactory
standard of English to gain entry to the programnkdJ lacks some of the basic language

teaching infrastructure that would be essentialdajuality programme of language teaching.

There is no mandatory examination in the Englisigleage at the end of the programme.

EET finds the aims of this programme so broad dsetanattainable in an undergraduate degree
programme at Level 6. EET finds that, beyond tinst Frear compulsory study subjects, there is
a lack of focus on outcomes related to early fordamguage learning and teaching, other than
those relating to methodology. EET found no evegenf any effort to support students in
developing a mastery or competence in the seldotedyn language (English)

2.2 Curriculum design

2.2.1As to whethethe curriculum design meets legal requirementsRaragraph 37 of the SER
states that

The first-cycle CP-EFLT study programme was devetbn 2008, on the basis of
Klaipeda University Study Regulation@007); The Provisions of the National
Education Strategies for 2003—2002003); The Conception of the National Policy of
Child Welfare(2003), The Conception of the Family Policy (2008), Thaen8ard of
Pre-School and Pre-Primary Education Pedagogue fiirg (2008), The Descriptor of
the Competence of Teacher's Profess{@007), andTeacher Training Regulations
(2012) and others.

The SER (Paragraph 6) notes that the programmédes registered at the Ministry of Higher
Education and Science on 31 August 2009. Parageapmmotes that the volume of the

programme (240 ECTS credits) complies with the ireqouents laid out in legal acts, as required
by Order No. V-501, 9 April 2010, On Approval of the Descriptor of General Requiretaen

for Degree Awarding First Cycle and Integrated Stitogrammes”).Paragraph 33 of the SER

repeats the statement that the volume of credits ¢@mpliance with Order No. V-501, 09-04-

2010. Paragraph 24 also addressed this issuagrtbat the volume of credits is now 240 ECTS
credits.

Paragraph 31 of the SER indicates how, in accoslamith KU study regulations (2010), in the
1'and 29 years of the study programme, no more than 7 stsb@n be taken, and in th@ 8nd

4" years, no more than 6 and that, on this basisCIREFLT study programme meets the
requirement.

Paragraph 32 notes the changing legislative bapkgtosuant to changes in the regulations
governing teacher training and also states thatafigropriate changes had been made to the
CP-EFLT study programme in respect of the numberedits for thé=inal Thesis of Pedagogy
Studieq3 credits) which substituted for the subjectlotegrated Educatiorf3 credits).

2.2.2 As to whether thestudy subjects and/or modules are spread evenbnd as to whether
their themes are not repetitive,Paragraph 30 of the SER, along with Table 3, Hetia¢ “Study
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Programme Structure” and “The Curriculum of thedgt@rogramme”. Paragraph 30 notes that
the duration of the autumn and spring semestet$ iweeks of lectures, one independent work
week, and 4 weeks of an exam session in each té&taragraph 29 offers an insight into the
programme design, stating that “In the designinghef CP-EFLT study programme, in the
period from year 1 to year 4, we sought to makeviblame of independent work increasingly
larger, and the assignments more and more compléxvever, other than the statement, in
Paragraph 30, that “The development of the CP-ERtddy programme sought for the
consistency and logical sequence of the subjeeingement”, the SER does not make any
explicit comments on the spread of study subjectsf onodules nor does it seem to specifically
address the issue of repetition. Table 3 gives déwiled listing of subject areas, credit
weightings and the hours devoted to each area.nVWheex 3.1 is examined, EET is concerned
that the programme is fragmentary with a great marogramme elements. There is little
evidence of students gradually building their knedige and competence as they study because
the programme is presented in such a fragmentarynera As Annex 3.1 shows, with the
exception of Foreign Language (English) to whiah skudents return repeatedly (6 times) in the
course of their studies (other exceptions being skhy Culture and Education of
Communicative Competence both of which are covemredwo occasions), the underpinning
rationale (if such a word is appropriate in thiswtext) for the programme seems to be that
students are presented with a menu of ‘one-offtréi® areas of learning through which they
progress rather than being challenged to go deepmithe core fields that they will need to
comprehend as they build a professional undersigndf pre-school, primary and foreign
language pedagogy.

2.2.3As to whetherthe content of the subjects and/or modules is castent with the type
and level of the studiesthe SER, in Paragraph 25, offers an overview of gh@gramme,
identifying two different types of studgubjects of general university educati{d@ credits) and
study fieldsubjectg(217 credits). The SER notes that a further 8itgen the study programme
are allocated to free-choice electives.

Paragraph 26 of the SER details the content of &GdrUniversity Education” which consists of
Foreign Language(6 credits),Physical Culture 1, 2 (6 creditsRhilosophy(3 credits), and
electives of general university educati@@credits). While the SER offers the view thdie't
studies of foreign languages are to contributetddents’ better communication and the studies
of specialist literature”, it comes as somethingao$urprise to EET that a programme with a
focus on foreign languages should also need to haeeeign language component inserted as
part of a general university education, especiallyen one finds that “Foreign (English)
Language and its Teaching (1-6)" appears as a duloje six different semesters of the
programme. While a case might be made for introduthe students to a different world
language (such as Mandarin, Spanish, French oudra@se) as part of ‘General University
Education’, the fact that, according to Table & fibreign language being introduced in both the
first and second semesters is English seems to riilee contribution to broadening the
student’s general culture although it does prowddealuable learning opportunity for learning
English.

The SER (Paragraph 26) also offers the view thattlie development of the CP-EFLT study
programme, the subject &hysical Culturewas included in the unit, as well Bhilosophy,as
subjects important for basic teacher training”.ETEconsiders that it could equally be argued
that areas such a#ft”, “Psychology, “ Sociology or other areas would make an equally valid
contribution to the student's general culture.

Paragraph 28 details the electives that are avaitabstudents studying this programme. There
are two types of elective on offer: general uniigrsducation electives (choose two from Social

Studijy kokyhkes vertinimo centras 12



Sciences, the Humanities, Arts, or Biomedical: &lis each) and free-choice electives (choose
two, each of 4 credits).

Paragraph 29 (and Table 2) gives details of ther&gllations in regard to independent work
(‘independent work is to account for no less th@#oof the first cycle study programme’). The
distribution of the contact and independent workirsan the course of studies is presented in
Table 2 of the SER. This Table shows that for 1B88rs of contact there are 4412 hours of
independent work. As this means that more than 80%rogramme time (4412 hours from a
total of 5400 hours) is for independent work, thiaces a very heavy burden on students who
are already on a very challenging programme. E&3 dome concerns as to whether students
are likely to be able to engage in any meaningfay w this level of independent work.

The SER does not offer any further evidence intieao the specific issue of hotlve content
of the subjects and/or modules is consistent witlhé type and level of the studies.

2.2.4 In relation to the issue of how or whethéne content and methods of the
subjects/modules are appropriate for the achievemeérof the intended learning outcomes,
Paragraph 34 and Table 4 of the SER address this,ias it sets out to show “the links between
the (self-) development of the general (instrumlentderpersonal, and systemic) competences
and the learning outcomes of the academic subjectthhe CP-EFLT study programme”.
Paragraph 34 gives considerable detail in regatdesubject areas that are expected to develop
the “General Competences” (Instrumental, Interpssand Systemic) which are listed as

Instrumental competences:
Philosophy,
Basics of Psychology,
Theory and History of Pedagogy,
Intro to Studies of Childhood Pedagogy,
Pedagogical Psychology,
Social Pedagogy and Psychology,
Childhood pedagogy (with a practicum),
Educational Practice in Educational Institutions,
Education of Speech Culture
and others.

Interpersonal competences:
Foreign Language,
Basics of Psychology,
Pedagogical Psychology,
Pedagogical Practice,
Education of Communicative Competence
Non-formal Children‘s Education
and others.

Systemic competences:
Physical Culture,
Childhood pedagogy (with a practicum),
Development of Artistic Competence
Teaching Physical Culture,
Mathematics and its Teaching (with a practicum),
Training Practice,
Pedagogical Practice,
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Native Language and its Teaching (with a practicum)
World Knowledge and its Teaching (with a practicum)
and others.

In contrast, a far shorter list of subject areasidentified as contributing to the “(self-)
development of Professional Competences”. Thesssare listed as

Child Care and Custody,

Pedagogical Psychology,

Social Pedagogy and Psychology,

Foreign (English) Language and its Teaching,
Education of Social and Cognitive Competences,
Teaching Physical Culture,

Course Paper

Special Pedagogy

and others.

EET finds it difficult to fathom the categorisatioised and wonders, for example, why “Foreign
Language” has been listed under “Interpersonal Gwemzes” while “Native Language and its
Teaching” is listed under “Systemic competencest’ ‘koreign (English) Language and its
Teaching appears as contributing to the “(self-) developtn& Professional Competences”?

EET is concerned about the apparent imbalances@mdadictions in the above lists and about
the relatively small list of subjects which arersees linking to the development of Professional
Competences on the CP-EFLT study programme. EHEdsramain that, on Table 1, a total of
thirteen (13) learning outcomes were associateth wie “General Competences”, whereas
twenty-one (21) learning outcomes were associatitdthe “Professional Competences”.

EET also considers it interesting that the titleoféssional Competences” which had been used
in Table 1 should now be replaced by the descrip{self-)development of Professional
Competences” which would seem to push a greatdradaasponsibility for developing these
competences onto the young professional rather seemng them as part of the anticipated
programme learning outcomes.

Table 4 gives a very detailed breakdown of thekdibetween the programme study outcomes
and subject study outcomes”. When Table 4 is exadqiit highlights how very fragmented this
programme is and how very many elements are trionfynd their way onto the programme
agenda. Many areas which are important at thegpyinevel (such as “Music and the Teaching
of Music” or “The Teaching of Physical Culture” agezen the minimal input of 45 hours (even
when Taught, Practical and Laboratory classes lareoanted together). The conclusion that
EET comes to is that the students are being giadittle bit of everything”.

Arising from the fact that this programme is prafesally oriented, producing teachers with a
professional qualification (“a qualified pedagogafeprimary education” — Paragraph 12), EET

examined the emphasis which the programme placeeweloping practical expertise. This is

done in two different ways at KU, firstly througbamlemic subjects which include a practicum
and, also, through formal practices. As part®fuork, EET analysed what occurs in the various
practices.
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Table Practices

Name of Practice ECTS Total number of hours
credits T TP [L [DC|IW | Total
numb
er of
hours
Semester 2 | Introductory Practice 6.00 4 0 56 0 10( 16D
Semester 4 | Training Practice 5.00 2 0 58 0 73 138
Semester 5 | Pedagogical Practice 5.00 2 2 0 0 129 138
Semester 8 | Independent  Pedagogical =~ Work 15.00 2 2 0 0 394 400
Practice in Primary School

In relation to the programme design, EET was ssegrito note that there are no practices in
Semesters 1, 3, 6 or Semester 7. Practices deefund in Semesters 2 (Introductory Practice:
6 ECTS), Semester 4 (Training Practice: 5 ECTSheater 5 (Pedagogical Practice: 5 ECTS)
and in Semester 8 (Independent Pedagogical Wordti€an Primary School: 15 ECTS). There
IS no explanation as to why the number of ECTSitseshould be greater for the Introductory
Practice than for the practices in the Second ardTYiears. The number of Taught, Practical
and Laboratory hours varies enormously from pradiicpractice but in all cases there is a very
large volume of independent work (100 hours, 73r&0129 hours and 396 hours respectively)
which means that the student is working indepengdior 85% of the time. This is not
necessarily a problem. KU’s regulations advocat 60% of first cycle study programme
should involve independent work, but the levelrafapendent work on the practice seems to far
exceed this regulation. Paragraph 29 of the SBERsnthat “in the designing of the CP-EFLT
study programme, in the period from year 1 to yéawe sought to make the volume of
independent work increasingly larger, and the assents more and more complex”. When the
volume of independent work and the level of inpuatn the University staff to the practice is
examined, EET finds an enormous disengagementthgtfirst two practices having 60 hours of
staff involvement, but the two later practices Ingvonly four hours (2 of Theoretical work and 2
of Practical work) of contact time each. It seargaordinary that the Final Practice when, for
the first time, the student is functioning indepemnitly as a teacher, should have so little staff
involvement from the University.

Collectively, the practices carry a weighting oftjover 12% of the total credits available to the
programme (31 ECTS out of 240 ECTS). This meaas tite practice is equivalent to one-

eighth of the programme value. Because only th& foractice is “independent”, students spend
a great deal of time on the other practices in oirsg, noting and recording, watching the

mentor’s activity, analysing lessons delivered égchers and, essentially, putting off the time
when they themselves take on the professional sitdrewhich they are being prepared! This, in
turn, minimises the actual number of teaching hdba a student will manage to accumulate
whether at preschool level, primary level or in teaching of English as a foreign language, all
of which are essential elements in the studentgegsional portfolio.

As the individual practices have quite differeties, there is no indication of how they interlink
or of how student learning progresses from onehw® dther building cumulatively on the
practical learning experience.

In its meeting with the Teaching Staff during thestitutional visit to KU, EET had the
opportunity to discuss these issues and the gepexatice arrangements in some detail. EET
understood that in the first practice, an individsimdent will have experience of a number of
different settings, moving each week and so becgnfamiliar with settings as varied as a
Kindergarten/creche, Montessori facility, Art, Sagd\eeds, Visually Impaired Unit, primary
and preschool settings. EET learned that in Yewn, the focus is on familiarisation with the
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work of Forms 1 to 4. In Year Three, students raalyas an assistant to a teacher with the
Fourth Year practice carrying 15 credits and beimgead over ten weeks.

On the basis of the material presented above, EsTdifficulties in accepting théhe content
and methods of the subjects/modules are appropriat®r the achievement of the intended
learning outcomes. In summary, the conclusion that EET comes to istti@students are being
given “a little bit of everything” whereby they abeing led to become a “Jack of all trades and
Master of none”.

2.2.5 The issue of whethethe scope of the programme is sufficient to ensurkarning
outcomesis addressed in Paragraphs 35 and 36 of the ¥Rhe heart of Paragraph 35 is the
claim that “the aims, objectives, and teaching méshof each subject enable the attainment of
the intended learning outcomes of the CP-EFLT stpdygramme”. However, no further
evidence is adduced in support of that claim a@mdSER proceeds to describe elements of the
programme review and attestation process. Para@@laims that “the harmony between the
intended learning outcomes and study methods IlC#EFLT study programme contribute to
the attainment of the programme outcomes” and“thatsubjects of the theory unit that provide
the knowledge of pedagogue’s professional quatiboaand develop general and professional
competences are mainly presented by means of wralal/ demonstrational, and reflexive
practical methods”. What is interesting about pinevious quotation from Paragraph 36 is its
emphasis on knowledge. Paragraph 38 states that studies of each subject end in the
assessment of an exam or an assignment (projetgpémdently completed by student”. This
Paragraph, based on thkéaipeda University Study Regulatiof2010), emphasises that “the
knowledge of each subject is assessed by a gratte’other words, despite a great deal of
rhetoric about the importance of learning outconwsnpetences, skills and abilities, what
seems to take precedencé&m®wledge.

It is clear from the SER that very considerable leags is placed upon the Final Thesis.
Paragraph 25 of the SER notes that the Final Tiesidocated 12 credits (the requirement is no
less than 12), while Paragraph 39 highlights tl tiaat “the requirements for Bachelor's final
thesis, the criteria for their assessment, andtbeedure of their defence is established by the
KU Senate (as approved by Senate Resolution N&61D09-04-2010) and the PF Council (as
approved in the meeting of the PF Council on 120%0)”. Paragraph 39 goes on to emphasise
that

The final thesis shall disclose student's reseamrhpetences: the ability to collect
and analyze the research data, to project pedagogesearch, to choose an
appropriate research strategy, to use differentcesuof information, to collect

theoretical and empirical material, to analyzegriptet, and summarize it, etc.

As this is an extremely ambitious aim, involvingvade range of research competences, EET
took the time to analyse the Final Theses. Alihaf theses were written to the same formulaic
model, with a concentration on research throughstipenaires or other survey instruments.
There was little description of current world resbaon these topics with few references to
publications in any language other than Lithuanidihen presenting the results of their own
work, students made great use of bar-charts amghgydut seldom related their own findings to
the research literature, either in regard to wlibey had found similarities or differences. All
theses presented a final page called “Conclusionstially not more than a page of their
findings, as though this was the last word to bé ea the particular topic. In short, EET could
find little evidence to show that the aims set abbve for the Final Theses were likely to be
achieved.
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EET also examined the content of the work donee Tikles of all Theses submitted in 2012 are
listed in Appendix 3.4. As this study programmes lzaspecial focus on Foreign Language
Teaching, EET had expected that many of the Fihak&s would also take this focus. The range
of topics went from “Issues of Juvenile Delinquemngvention in Family” to the “Non-formal
Education of Junior School-Age Children” and a gtuelating to the Personality of the
Pedagogue. Various areas of the school curricwene addressed, including Art and Creative
Education, Literature, Mathematics, Natural Sciemacel Technology (including ICT). EET was
astonished to find that not one of the theses aelad the English Language or to Foreign
Language Teaching and that not one of the theseresented in English. EET considers this
to have been a great lost opportunity to deeperuticierstanding of students in relation to the
specialism they are supposed to be developing.

2.2.6 In regard to the requirement thtdte content of the programme reflects the latest
achievements in science, art and technologiethe SER does not seem to address this issue
directly in relation to programme content. EET vespecially concerned that there was little
evidence of the preparation of students for usingormation and Technological
Communications (ICT) resources in a pedagogicalneanIn this context, EET was especially
concerned that there was a lack of technologicaipagent at KU and to note that many schools
have a higher level of digital resources. In tharse of the meeting with Alumni, it was pointed
out that when they had been at KU, there had beenteractive whiteboard at KU, although the
schools had them. In fact, they learned more attusiarea in the schools that at the University
due to the lack of resources. Many schools wereibetuipped than the university in regard to
Interactive Whiteboards, Smartboards, the userefjesters, and the use of ICT for the teaching
of Art, Language and Literacy, Music, Mathematie;. The lack of software and associated
hardware for teaching Robotics, Games, etc. alatiy avgeneral lack of awareness of materials
freely available on the Internet was also notedT Eeceived some reassurances that there had
been limited improvement, especially in regard tma8board training in recent times.
However, when the current students were intervieamedhis issue, they reported that, while
there was indeed a single interactive whiteboaridlwthey had seen being used), they would
only receive training in its use and on the pedagbgise of ICT in the second semester of Year
Three.

2.2.71In regard tostrengths and weaknessesthe SER (Paragraph 42) identifies two strengths,
claiming that

e the volume, structure, methods, and logic of thedwtprogramme comply to the
requirements and the intended learning outcoméseastudy programme;

e the harmony of the aims of the programme and tkentacademic subjects enable the
pursuit of high quality of the learning outcomes.

EET has considerable difficulties in relation te first of these claimed strengths, as is detailed
in Section 2.2.4 above. With regard to the seadaikined strength, EET is also concerned that a
programme containing 44 subjects (Paragraph 2uéphigely to achieve high quality learning
outcomes, especially where the emphasis is onssesament of knowledge (Paragraph 38).

As regard toveaknessesthe SER identifies only one

e in the process of the study programme, the virteathing/ learning environment is
insufficiently applied.

As the SER had been silent on this issue, EET basasis either for agreeing or disagreeing
with this identified weakness or with the attaclaetion for improvement:
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o in the implementation of the study programme, taenwidely apply the virtual teaching/
learning environment.

In summary, in regard to strengths and weakneds€simiculum Design, EET acknowledges,
as apositive feature the fact that the curriculum of the study progmaenis clearly set down.
However, EET considers that it will always be emtedy difficult to turn a curriculum
containing 44 subject elements into a coherentcmsive whole. Furthermore, as more than
80% of programme time is for independent work, fhieces a very heavy burden on students
who are already on a very challenging programme.

The practice is equivalent to one-eighth of thegpemonme value. Because only the final practice
Is “independent”, students spend a great deahwé bn the other practices in observing, noting
and recording, watching the mentor's activity, gselg lessons delivered by teachers and,
essentially, putting off the time when they themssltake on the professional duties for which
they are being prepared. This, in turn, minimiges actual number of teaching hours that a
student will manage to clock up whether at prestheael, primary level or in the teaching of
English as a foreign language, all of which areeesal elements in the student’s professional
portfolio.

EET has difficulty in accepting that the contenidamethods of the subjects/modules are
appropriate for the achievement of the intendethlag outcomes. To give a specific example,
EET could find little evidence to show that the siget out for the Final Theses were likely to be
achieved. In a programme designed to develop @adjgen in English Language teaching, EET
was amazed to find that not one of the theses doptated to the English Language or to
Foreign Language Teaching and that not one ofribsets was presented in English.

2.3 Staff

2.3.1The question of whethahe study programme is provided by the staff meetig legal
requirements is addressed in Paragraph 53 of the SER whicltesstdtat the teachers’
professional qualification, research experienceggdamic experience, and total work record
comply with the provisions dbescriptor of General Requirements for Degree Awayd-irst
Cycle and Integrated Study Programmes (2010-04-89,V-501) and Methodology of
Assessment of Higher School Actual Resources (2Bafiggraph 53 details the numbers of staff
involved and their qualifications, noting that “P&ii the study field account for 65.51% of the
total academic staff’ and also that “the teachemsehsufficient (no shorter that 3 years)
experience of practical work in compliance with #tademic subjects taught by them, and their
research activity complies to the subjects taughtthe assessed undergraduate study
programme”. What is not clear from these gendmbments is whether and how much of the
practical experience of the teachers is in relatoteaching at pre-school or primary levels or in
the field of foreign language teaching.

2.3.2As to whethetthe qualifications of the teaching staff are adecate to ensure learning
outcomes,Paragraph 44 of the SER refers to Appendix 3.thefSER which details for each
members of the teaching staff their academic tiled /or research degrees, the experience of
pedagogical work, the fields of research activdilyd the experience of practical work in the field
of the taught academic subjects, as well as théeaci@ subjects taught by them, is presented in
Appendix 3.2. It is not possible to tell from tHist whether any of those listed have had
practical experience in a pre-school or primargsiaom.
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The curriculum vitae of twenty eight academic sta#mbers are presented in Appendix 3.3.
Those who possess and who have declared quabitsatelating to the focus of the programme
(pre-school, primary, foreign language teaching) lested below. Other staff members who
have teachers’ qualifications in specific fieldglsias music teaching, chemistry teaching and
the teaching of physical education are not inclugethe list which sought to identify those
having general qualifications as pre-school or priyrschool teachers.

Eugenija AdaSkevien¢ Primary school teacher qualification
Rasa Braslauskién Teacher of pre-school and primary education

Asta Budreikait Teacher of pre-school and primary education
Danut Cesnauskien  Teacher of preschool and secondary education
Robertas Avolius Teacher's qualification (unspecifievel)
Sarnas Litvinas Primary school teacher qualification

Regina Motuzieéa Professional Teacher‘s Qualification of EFL/TESOL
Aida Norviliene Teacher of kindergarten and priynsechool

Irena PaSilyd Teacher of pre-school education

Sada Sliuzinske Pre-school educator qualification

Neringa Strazdien Primary school teacher qualification

Reda Vismantieh Primary school teacher qualification

Ausrine Zulumskye Primary school teacher qualification

Lilia Zukauskier Pre-school educator qualification

EET is pleased to note that half of those listeeergualifications in areas relating to the focus of
the study programme in CP-EFLT (either preschogiromary or both) but it is surprised to find
so few listed as being qualified for foreign langeaeaching.

2.3.3The question of whetheéhe number of the teaching staff is adequate to eare learning
outcomesis addressed in various parts of the SER. Pgrhgtaof the SER points out that the
Department of CP employs 1 professor, 5 assocrafegsors, 1 PhD lecturer, and 3 lecturers as
full-time academic staff, and 2 PhD lecturers ar@k&istants as part-time academic staff. This
gives a number of fourteen (14). However, Pardgeof the SER points out that 28 teachers
from KU deliver the programme, of whom only 9 arenfi the Department of CP. Other staff
are drawn from the Department of Psychology (®mfthe Department of Social Pedagogy (3),
from the Department of Educology (5), from the Dp@nt of Physical Culture (3), from the
Department of English Philology (2), and from thepartment of Philosophy and Cultural
Studies (1). Paragraph 54 of the SER notes tlastiidy programme employs 4 teachers who
have written doctoral theses and whose themes disgetly related to the academic subjects
taught by them.

The SER, in Paragraph 51, states that the ratieaxfhers to students in the CP-EFLT study
programme is 1:12. However, no clear indicatiogiven of how this ratio has been calculated.
For example, whereas Paragraph 61 acknowledges‘ttitmtacademic staff engaged in the
assessed study programme also works in other ghwogrammes in the PF” there is no
indication as to how the workload of an academiatigouting to a number of programmes will
be calculated.

Paragraph 51 of the SER notes that the numberudiests taking the programme has been
growing in recent years while the number of staffs remained the same. Somewhat
surprisingly, then, the SER goes on to concludé‘tvae can state that the ratio of the numbers
of teachers and students corresponds to the maxistangdard and can be considered optimal
for the attainment of the intended learning outcgime
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In the SER (Paragraph 60), there is a sectionlatioa to the workloads of staff which states
that in the academic year 2012/2013, the workloadnoacademic staff member of KU who
works full time is 36 hours per week, and it cotsstd contact hours: 14-10 hrs; methodological
work (preparing for contact hours, organization aodtrol of students independent work): 12-
10 hrs.; and research and /or art activity: 104K lrrom the SER, it seems that most academics
are required to work a greater number of hours them as Paragraph 61 states that “altogether,
over the last academic year, teachers workedifa#-tfor from 1 to 1.5 full time equivalent”.

It is not at all clear what the SER is seeking sovey (Paragraph 61) when it states that “the
pedagogical workload in the undergraduate studgnarame of CP-EFLT, in comparison with
the individual total annual workload of each fufe teacher, is very different and accounts for
from 5 % to 20% of all the annual workload hours”.

The lack of clarity in regard to how the ratio waaculated means that EET has inadequate
evidence upon which to draw any conclusion in tea. This issue was raised with the
University Administration at their meeting with EBh the occasion of the institutional visit, but
those present were not able to offer further ataifon or to explain why CP and the CP-EFLT
programmes had the same ratios although the nurobherach programme were very different.

In light of the complexities and confusions outtingbove, EET considers that it would be very
helpful if clarity in regard to measuring workloahd calculating staff:student ratios were
introduced so that comparisons across the ColladdJaiversity sector could be made and EET
will be bringing proposals to the Ministry of Ed@icm and Science on this matter. In the
meantime, EET recommends that KU reconsider h@nesgents such data in future SERs.

2.3.4 As to whetherteaching staff turnover is able to ensure an ade@te provision of the
programme or not, Paragraph 54 of the SER notes that whielével of turnover had been
insignificant, the higher qualifications and acadepromotions of some staff had contributed to
significant improvements in the quality of the prammme. Although this information is not
required or used in the methodological guidelinesd followed by EET, the SER gave details
of the age profile of staff, showing that the agerage of the teachers was 50.

2.3.5 The matter of whethethe higher education institution creates conditios for the
professional development of the teaching staff nessary for the provision of the
programme is addressed in Paragraph 58 of the SER whichsgomnsiderable detail on
seminars attended by the teaching staff and ov#én®us ways in which they had engaged in
professional development. In summary, it is cléwat staff have engaged in such activities
although the kinds and degree of support offeredth®y institution for such professional
development is not addressed.

2.3.6As to whethethe teaching staff of the programme is involved imesearch (art) directly
related to the study programme being reviewedParagraph 46 of the SER explains that all of
the research taking place in the Faculty comes rut@etheme of “Improvement of the Quality
of Education Seeking Human Self-Realization” white teachers of the Department of CP
conduct research directly related to the CP-EFLOdytprogramme under the sub-theme
“Improvement of the Quality of Education in Childkbin the Lifelong Learning Context”. The
research themes of other Departments from whidh ata drawn for the delivery of CP-EFLT
are also listed and it is noted that one group edearchers had conducted research,
commissioned by the Ministry of Education and Scesron “Opportunities of Choice in Pre-
School Education in Lithuania” which is “directlglated to the changes in and the quality of
implementation of the CP-EFLT study programme’haligh the exact relationship is not traced.
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Paragraph 47 (As well as the Curriculum Vitae irpApdix 3) gives, in very considerable detalil,
a listing of the research undertaken by teacheteeprogramme “whose themes comply to the
subjects taught by them in the study programme’tkumiing in the statement that “one can state
that the field of research of each teacher is tyreelated to the subjects taught by them in the
study programme”.

Paragraph 48 (together with Table 5) details thellef participation of staff in project activity
of the “the national Ministry of Education and Swe, Lithuanian State Science and Studies
Foundation, and international projects” noting ttheg implemented project activities comply to
the study field of the CP study programnsec’! Paragraph 49 of the SER gives details of
those (8) staff who are reported to be researcheaghd who organise international conferences,
publish scientific works, who have successfullyedcas academic advisors of doctoral students
or have been members of the committees of docstualies or opponents of doctoral theses.
Paragraph 50 notes that many of the individual nmemlof staff are reviewers of scientific
publications and members of editorial boards oérimational and national periodical scientific
publications, regularly publish the outcomes ofirthesearch in scientific articles, write
monographs, study books, methodological aids, eaching aids (see Appendix 3.3).

Paragraph 53 of the SER details the researchéngaged in by members of the teaching staff
over recent years (from 2008) but, again, it is e¢lear that much of this activity related to the
area of pre-school and/or primary pedagogy.

Information on the faculty members’ involvementimernational conferences, seminars and
research trips is presented in Paragraph 55 irt gedail. Even allowing the possibility that a

number of staff may have attended some events,stilisseems to be quite a low level of

engagement. It is also worth noting that, whiler¢éhare exceptions, a great many of the
conferences and themes are far removed from prekahd primary pedagogy while none seem
to relate, specifically, to foreign language teagh(L?2).

Paragraph 52 of the SER details the level of gpgimon in international exchange programmes,
listing both outgoing and incoming academics inhegear since 2008, noting that the ratio of
inbound and outbound teachers tends to keep adaime level: irR008, 1:3, in 2009, 1:2, in
2010, 2:3, in 2011, 2:2,in 2012, 4:2, and in 20&@2. However, as the text presented here is
identical to that both the CP and CP-EFLT Self-eatibn Reports, it is impossible for EET to
see which activities are to be ascribed to thasehieg on this particular programme.

Paragraph 55 presents datate@achers’ participation in scientific conferencestesearch trips,
seminars, exchange programmes, etd1dowever, as the text presented here is identicéthdd
both the CP (Paragraph 52) and CP-EFLT (Paragrdph Self-evaluation Reports, it is
impossible for EET to see which levels of partitipa are to be ascribed to those teaching on
this particular programme. While some of the Coariee Themes may well relate to the CP-
EFLT subject content, it is clear that a great mdoyot.

Paragraph 56 (using an identical text to that foum&aragraph 53 of the CP SER) details the
research trips undertaken by members of staffédeld member sates and to America in recent
years.

2.3.7 As the strengths and weaknessesset out for the CP_EFLT Programme are textually
identical to those of the CP study programme, EEEBsiments on both programmes are also
similar. The SER, in Paragraph 62, identifies ¢hsrengths:

e the CP study programme employs qualified acadetaft s
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e the staff are able to combine research and pedeagjaggtivity. The teachers’ scientific,
expertise, research, project, and educational igcliy directly related to the CP study
programme;

e the majority of the academic staff are of middle &gith the average age of 50.6).

EET acknowledges the first two items as strengtiisitibegs to differ on the final “strength”,
which may well be a weakness, especially as hathefstaff are aged 50 or more. EET is
surprised to find (Paragraph 59) that there isansingle staff member in the 20-30 age cohort.
While EET understands the desire (expressed ingRgph 59) to employ “teachers who have
sufficient experience in pedagogical work and esitem academic experience”, it feels that it is
important that students should also be exposechdset who have very recent (or current)
experience of working as practitioners in pre-st¢hava primary school settings and is of the
view that this is less likely to be found among théer age cohort, unless the institution has a
strong policy of re-immersing its teaching stafpieschool and primary settings.

EET acknowledges that staff seem to meet the cdulegal requirements. However, EET also
notes that a relatively small number of staff ataldjed in the field of foreign language
teaching. While some staff are research activd, BEurprised that the SEG has not identified
the lack of staff engagement in researches in posdtprimary pedagogy and in early foreign
language teaching as further weaknesses.

EET sees as positive the very favourable stafiesttiratio on this programme (although it is not
clear on the basis for calculation). However|sbaees this as being unsustainable, even though
it recognises that staff have a larger numberwdfestts than they had five years ago.

EET considers that KU offers an encouraging enwvitent for professional development but
feels that the level of engagement could be greatgkewise, EET feels that there is good
institutional support for international mobility,ub notes that the SER (Paragraph 62)
acknowledges the low level of staff participatiorexchange programmes as a weakness.

2.4 Facilities and learning resources

2.4.1 As to whetherthe premises for studies are adequate both in thesize and quality,
Paragraph 63 of the SER gives an affirmative an®nehis issue, stating that “the premises for
studies are appropriate, and their number is seffit The SER goes on to point out that, for all
of its programmes, the Pedagogy Faculty of KU h@sclRssrooms, including 2 with 32
computerized workplaces, 1 specialized classroomatigeary multimedia, contemporary
computers with installed software programmes necgs$or studies), 8 classrooms with
stationary multimedia (including 4 amphitheatres)d specialized premises (for Psychological
Counselling, Educational Innovations, Women‘s StadiCareer Counselling Centres, etc.),
methodological labs, a modern library, and a canfee hall seating 50 people. Altogether, the
Faculty offers 1, 220 workplaces.

In the course of its visit to KU, the EET had thgportunity to examine these facilities. The

EET was especially interested in the quality of idsources available. While understanding the
financial pressures that the institution has comeen, EET was disappointed to note the poor
condition of many of the public areas of the ingidn and of some of its general auditoria as
well as specific shortages of resources in thefl€ld.

2.4.2 In regard tothe teaching and learning equipment (laboratory ad computer
equipment, consumables)Paragraph 64 of the SER notes the availability obference hall
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(100 places) and two classrooms (each with 25Gs&ath the equipment for teleconference
receiving and broadcasting, as well as noting ifaesl available in other Faculties of the
University (namely, the Faculty of Health Scien@ewl the Faculty of Science). The SER
stresses that laboratory works, practicums, edutaltievents are held in KU Botanical garden.
All those premises are used for lectures, scientiinferences, student meetings, defence of
final theses, and other studies-related eventsiefdre, the SER concludes that the premises for
studies are sufficient and well-equipped.

In relation to thelearning equipment, Paragraph 65 of the SER points out that the IT
infrastructure is good and that the students hagess to such resourcesaaSmart Notebook™
10.8, 14 multimedia, 9 copying machines, and SP&S ihstalled on computers. Students are
provided with appropriate conditions for doing ipdadent work assignments, free access to the
Internet, licensed, the software, and an electrikld_ibrary catalogue ALEPH.

Having inspected the available resources and emnpmEET is satisfied that they are

“adequate” but sees a need for the urgent upgraatidgimprovement as well as for an overall

renovation of large parts of the premises. In suppf this view, EET noted the comments of

the Alumni who pointed out that, while the Univéyshow has a Smartboard, when they had
worked in the schools the University did not hame dut many of the schools had. During the
practices, they got to know the technologies in gbleools as many of the schools had more
advanced equipment and were better equipped tleadrilversity.

2.4.3 As to whetherthe higher education institution has adequate arragements for
students’ practice, Paragraph 66 of the SER points out that agreenwdmsactice have been
signed with a great range of school-kindergartdrasic schools as well as secondary and
comprehensive schools that “employ qualified spest&ameeting the requirements for practice
mentors”. As the focus of this programme is supdd® be on pre-school and primary teacher
education, EET does not understand why it is eeddnthave agreements with secondary and
comprehensive schools.

The SER gives no further information on the quedifions of the specialists mentioned in
Paragraph 66 and does not give any insight intaghairements for practice mentors. It gives
no specific information as to how the practiceupeyvised or monitored and it fails to give any
information in regard to the grading and standartehs of practices. It does not give details of
the success rates or failure rates of studentshisnctitically-important aspect of the degree
programme.

The issue of mentor training was raised in the Megetith members of the SEG, one of whom
said that mentor training for both primary and phesl mentors was conducted in the Teacher
Education Centre and was a programme running tohbé@s. This programme had been run
under the auspices of the European Union. Beybatthe University did not have a training
programme.

2.4.4 The availability of teaching materials (textbooks, books, periodical yblications,
databases)s addressed in Paragraphs 67 to 80, inclusivheoSER. Paragraph 67 of the SER
gives an overview of all the materials availabieall faculties, of KU. Paragraph 68 notes the
extent to which students of the CP-EFLT programree materials in the PF Library. The
availability of serial publications and e-resourse#able for the CP-EFLT study programme is
addressed in Paragraph 69. Paragraph 70 notexxtiet to which new databases have been
made available through the main KU Library. Paaphr71 makes note of the availability of
bibliographical support tools, such RefworksParagraph 72 gives details of the Faculty Library
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and of its holdings, noting that students may awéilinter-Library lending to support their
research. Paragraph 73 notes that

In the Methodological Centre of the DCP, studemts get acquainted with the syllabi
of the academic subjects, the accumulated spdditdisture, and methodological aids;
they can use didactic materials (copies, CD, eiwess video materials, etc.). Final
Theses are also stored in the Methodological Centre

Paragraph 74 gives details of the databases, ingubithuanian databases and scientific
journals, that are accessible to staff and studehile Paragraph 75 lists, in considerable details
the databases of scientific journals and refergnd®ications that are available, including those
offering distance access whether through compuieréshe KU network, or through personal
computers. Paragraph 77 gives details of how riedests are introduced to the Library service
and its facilities while Paragraph 78 gives infotim@a on specific courses organised by the
Library to meet the particular needs of studentaigs. Paragraphs 79 and 80 give information
on European-supported projects have enabled tgathm renovation of premises the acquisition
of learning resources and the provision of equigmerded for studies.

Overall, on the basis of the material presentedhen SER, EET came to the view that the
teaching materials available are adequate andmabgoaccessible. However, in the course of
the institutional visit, EET became very aware bé tpaucity of materials, especially ICT

materials and other resources which the studentkl agse pedagogically and of the need for
significant further investment in resourcing thisgramme.

2.4.51n relation to thestrengths and weaknesse®f the study programme, the SER identifies thr
strengths (identical to those of the CP study @ogne):

e The premises for studies are appropriate and peavisufficient number of workplaces;
e The PF has a contemporary library, access to dsgaba provided,;
e Practice sites are appropriate for comprehensuckest practices.

EET considers that the first of these is nothingrenthan what should be expected of a
University offering a programme such as this. #os reason, it does not see this as being a
strength. Likewise, EET considers that having a contemgoliarary which provides access to
databases is what could be expected. In regattietthird claimed strength, EET does not feel
that the evidence presented in the SER and inpseAdices is such as to convince it that the
practice sites provide anything more than a baaioihg opportunity, particularly as little effort

is made to ensure that students experience thesiypdssible range of practice settings.

The SER presents only a singleaknessut twoActions for Improvement

e A shortage of funds fothe premises renovation and scientific and metragical
resources.

Actions for improvement:
e Toencourage students to make use of the opportupitmsded by databases;
e To look for new possibilities for the updating antproval of the infrastructure.

EET is disappointed to note that the single weakmeésntified is not a weakness in the study
programme under review, but rather an institutioisaue, and would much prefer if those
preparing the SER had identified weaknesses irstildy programme, about which the Faculty
might be able to do something!
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Having inspected the available resources and e@®npmEET is satisfied that they are
“adequate” but just so. Likewise, on the basithefmaterial presented in the SER, EET came to
the view that the teaching materials available adequate and reasonably accessible. While
understanding the financial pressures that théutisih has come under, EET was disappointed
to note the poor condition of many of the publieas of the institution and of some of its general
auditoria as well as specific shortages of res@uvgeich are impacting negatively on the CP-
EFLT study programme, such as language laboratotieshe course of the institutional visit,
EET became very aware of the paucity of materedpgcially ICT materials (such as Computer
Aided Learning Facilities for Language Trainingdawsther resources which the students should
be using pedagogically and sees an urgent neagfpading and improvement in these areas, as
well as for an overall renovation of large partshedf premises.

EET considers that there is very considerable stmpienproving the practice arrangements.

2.5 Study process and student assessment

2.5.1 As to whetherthe admission requirements are well-foundedthis is addressed in
Paragraph 82 of the SER. Based on the descripfidime process given here, EET is satisfied
that the process seems to be well organised itioelto initial entry to the programme. EET
notes that the structure of the competition scerestablished by the Lithuanian Association of
Higher Schools for Organization of Single Admissrather than by KU. EET also notes that,
since 2010, it has been compulsory for all appledor state-funded places to pass a motivation
test although this test does not apply to self-fogatudents. Paragraph 83 (and Table 6) trace
the changes in competition scores in recent y@f@8(to 2012). The patterns are interesting in
that while the highest score has climbed consistesitce 2008, the lowest scores have been
entirely erratic and while the average competisoare had generally improved, it has not done
so with much consistency. Paragraph 84 (and TAbigve details of theumber of applicants

and those admitted to studiegor the period 2008 to 2012. In 2013 (based oa gatsented to
EET on the occasion of the institutional visit) ti@nber of state-funded places (14) was higher
than in any of the preceding years. Over the pe2@08 to 2013, the number of applicants for
the programme had fluctuated from 184 to 46, aedhtmber of the admitted has been between
14 and 23.

In Appendix 3.1, the module description for “Englidanguage B2 (1)” states that the
prerequisite for undertaking this module is “Enlgliss principal foreign language at school ,
user of English, level B1". EET does not know wttas means as EET was assured by the
students who were interviewed in the course ofitisgtutional visit that there is no mandatory
requirement in relation to English language compe#eat entry to the programme and no text of
linguistic ability. Indeed, the students exprest®sl view that there ought to be such a test at
entry.

In the course of the institutional visit, the statéeof the programme also expressed the view that
there ought to be a mandatory test of spoken Bnglishe end of the CP-EFLT programme. It
was clear that many of the students lacked condel@m speaking English and regretted that they
had not attained a higher standard. In an interwigth alumni of the programme, EET was
surprised to find that not one of them was teackinglish as a Foreign Language which caused
EET to seriously question the claimedison d’étreof this programme.

2.5.2The SER does not seem to directly address the efswhetherthe organisation of the
study process ensures an adequate provision of theogramme and the achievement of the
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learning outcomes. Instead, it seems to address it indirectly blimgl about the number of the
admitted students and those who successfully gtaddieom the study programme.

Paragraphs 85 and 86 identify the main reasonsnéor-completion (drop-out) from the
programme with Paragraph 85 (and Table 7) of thie §izing specific detail, noting that

In 2008, 14 students were admitted, and in 2010sttiflents graduated (71.4%) (see
Table 7). The dropout was caused by several read9rstudents did not register for

studies (3 cases), or 2) were removed from studistssdue to bad academic record (1
case in year 1, and 1 case in year 4). 1 studecessfully graduated 1 year later, the
studies extended due to the delayed completingeoFinal Thesis.

It seems extraordinary to EET that as many as tixedents from a group of fourteen should fail
to register for the programme. This suggeststtiexe may be a case for making the motivation
test (or equivalent) mandatory for all students.

Paragraph 86 (and Table 9) addresses what ittballsdynamics of students’ academic record”,
tracing the fluctuation of the final grade levelgécent years.

Paragraph 105 notes the scope for students to elamaglemic subjects in accordance with their
needs, noting that 14 ECTS credits are allocatedléxtives subjects.

By choosingelectives of general university educati@tydents broaden their general

expertise in accordance with their fields of ingtse e.g., they can start or develop the
skills of foreign languages (German, French, Sgaresc.) or choose subjects from the

adjacent areas of studies. Free-choice electivesegulated by merely the number of

credits (incidentally also by the number of seatthe classroom): students can choose
any subject taught at the University in that sesrest

It should be noted that the reference in Paragfd}ihto 14 credits is clearly at variance with
Paragraph 26 which is equally clear that there Iyecredits (6+6+3) available to general
university education.

While EET acknowledges the scope for personal ehdihat electives normally offer, it is
alarmed to find that the CP-EFLT study programmieictv it already considers to be lacking in
clarity of focus (cf. Sections 2.1 and 2.2 abowve)l avhich is trying to address three distinct
pedagogical areas (preschool, primary and foreagiguage teaching) should be further diluted
by offering so many different electives possilsiito its students.

EET was particularly concerned at the lack of foouselation to the practices, with students
having the opportunity to work independently atyoohe form level. From discussion with
students of CP-EFLT, it became clear that this wa®ncern for the student body also as the
students expressed the view that they would hamefited from having practices at the different
form levels (1, 2, 3 and 4) because, when theyngmthe job market, they are limited in having
had a final practice at only one form level. EEdnhsiders that the students should have
opportunities taeach at different form levels in their different prasgs and that this could be
done by reducing the current focus on observatmmhassisting.

Overall, EET is not satisfied that the organisatbithe study process of this programme is such
as to ensure that thereas adequate provision of the programme or the achiement of the
claimed learning outcomesprimarily because the programme has too many ilsguoutcomes
spread over too wide an aredhe confusion of focus and direction, previousbted under

Studijy kokyhkes vertinimo centras 26



Section 2.1 (Programme Aims and Learning Outcoraasd) Section 2.2 (Curriculum Design),
undermines the ability of those charged with progree delivery to achieve the learning
outcomes due to inadequate organisation of they firatess.

2.5.3 As to whether thestudents are encouraged to participate in researghartistic and
applied research activities,Paragraph 87 of the SER indicates that “studeatsicppate in
research by writing course papers and the finadasg noting that the “the subjects are related to
the staff research interests”. It gives some exampmf events, including arts and sports
activities, that are celebrated locally but mogteesally it refers to a conference on “Pedagogy
Faculty Students’ Practice: Situation, Opportusitiand Developmentthat was held on 20
December 2012 and at which students of the CP-Egtudy programme gave presentations and
expressed their views in relation to doing praciticéithuania and abroad. No examples were
offered of students engaging in research projedts staff or of joint publications on research
themes.

2.5.4The question of whethestudents have opportunities to participate in studnt mobility
programmesis addressed in Paragraph 99 of the SER whiclsribtg students “may take part
in the Erasmus/Socrates exchange programmes”. SHiR notes that Erasmus bipartite
collaboration agreements in the field of pedagogyehbeen signed with the universities in 15
countries (Austria, Belgium, Bulgaria, the Czechptdic, Denmark, Spain, Iceland, Latvia,
Poland, Norway, Sweden, Turkey, and Germany). &/Raragraphs 99 and 100 note that KU
offers considerable encouragement to student egesaable 10 notes that five (5) students of
CP-EFLT engaged in mobility measures in 2012/201B ane going to Denmark, two going to
Sweden and a further two going to Turkey. Pardgdd)® states that five (5) CP-EFLT students
have participated in the COHAB Project, involvingits to partner institutions, but it is not clear
from the SER whether these are the same five steidemifferent ones.

According to Paragraph 101 of the SER, the stafkKdt have made a range of 9 courses
available in the English language but all of thpsegrammes are not within CP-EFLT. The
number of incoming students remain small, as iriditdy Table 11 showing just two source
universities (one in Poland and one in Spain) fiehich a total of three inbound students have
arrived in two different years (2009/2010 and 2Q0283)

EET notes, with concern, that identical data isspnéed in Table 11 in relation to incoming
students for both the CP programme and the CP EitBramme. The text of Paragraph 99 of
the CP SER very clearly states that the incomindesits were students of CP-EFLT. If this is
correct, then they should only have been shownwaests of the CP-EFLT study programme.
EET is very unhappy to find what seems to be dapbo of data, indicating evidence which
puts a question over the accuracy of both reports.

2.5.5As to whetherthe higher education institution ensures an adequa level of academic
and social support,Paragraph 88 of the SER indicates that supporstimients begins in the
very first week of their University experience whalhstudents meet the DCP staff and the PF
administration. Paragraph 89 notes the extenthizgtwinformation in regard to the CP-EFLT
study programme is available on the KU website elsdwhere, emphasising that “information
dissemination is consistent and timely, and the nweaf dissemination are appropriate”.
Paragraph 90 adds details of the arrangement®fmuttations with staff which may take place,
individually, in groups, by email or in the VLE. aRgraph 91 details the procedures and
arrangements for retaking examinations, includirgn@nation sittings missed due to illness,
childcare or pregnancy. Paragraph 93 presentsilddetd the Centre of Psychological
Counselling and of the social-psychological suppdiniat are available to students as well as
details of financial supports and loans and arrareges for Claiming back tax! The availability
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of a Career Centre, established in 2003, is notdthragraph 92 of the SER. When interviewed,
the students expressed their appreciation of convation with staff, indicated that
relationships were good and that they found theycceeadily approach staff members of advice
or direction.

2.5.6 As to whetherthe assessment system of students’ performanceciear, adequate and
publicly available, this is addressed, initially, in Paragraph 95hef SER where we are told that
students are alerted, in their very first lectui@,the model of assessment which applied.
Paragraph 94 states that thassessment of student achievements is orientedrdswae
intended learning outcomes of the undergraduaty gitogramme of CP-EFLT and the learning
outcomes of each individual academic subject”,ngpthat “each course description includes the
intended learning outcomes, the aims, and the vedytheir attainment (the content of the
subject, the methods, individual work assignmetftsir content and forms, and other), as well
as the methods of student achievement assessnmidng’ paragraph goes on to explain that

The assessment is based on a ten-point critesedbscale and a cumulative grade. The
independent work assignments over the semestagraded, and during the exam, the
final grade is derived by multiplying individual agtes by their lever coefficients and
summing up the products. The share of the examegsado less than 50% of the final
grade. More complex assignments that are more aetefor the attainment of the
intended learning outcomes (projects, comparatnedyaes, etc.) have a larger lever
coefficient. Study outcomes are assessed on tineiplies of justification, reliability,
transparency, and benefit laid out in Art. 1RKB Study Regulation§2010) and the
assessment criteria laid out in Art. 176 of thed sdbcument. Assessment criteria are
also laid out in th&KU Study Programmegublication (updated every two years) that
can be found in the library or on the KU website.

Paragraph 96 gives details of the assessment systgimg in particular the emphasis placed on
self-assessment as a tool for further learning.viltdadescribed aspects of the assessment
system, it concludes that “such a transparent ambtiqpsystem of assessment enables teacher to
assess student achievements in a holistic andtolgegay, and students to assess themselves,
and complies with the attainment of the intendedrieng outcomes of the undergraduate study
programme of CP-EFLT".

Paragraph 95 of the SER gives details of how thed thesis is assessed

The final thesis shall be assessed, given theipahcriteria that reflect its quality: the
quality of the structural parts (the introductitime analytical part, the final part, and the
bibliography); the harmony of the aims, objectivesthods, the ways of analysis, and
the conclusions of the paper; the novelty of therses of literature and the systemic
character of their analysis; a fluent descriptibthe empirical part and the analysis and
interpretation of the outcomes; and the transparewicthe conclusions and their
compliance with the aims of the thesis.

As indicated in Paragraph 40 of the SER, the “ThwlFThesis shall be defended in a public
meeting against the KU-Rector-approved Board”. fHesis is reviewed “by one reviewer with

the academic title of no lower than lecturer” amige“decision on the grade for the Final Thesis
shall be made by the Final Theses Defence Boaitie assessment criteria are laid out in
Descriptor of General Requirements for KU Studenitsiependent Papers and Art Works

(approved by Resolution No.11-56, 09-04-2010 ofKhkeSenate) and are known by students in
advance.
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Some comments in relation to the Final Theses @R2Ztave already been presented®ection
2.2.5above. Paragraph 97 of the SER notes that “théegrfor the final theses in the CP-EFLT
study programme over the assessed period fluctdieded10 to 6 points and complied with the
quality of the theses (the average grade was 8 &ppendix 3.4 shows that the grades awarded
for the ten theses, submitted in 2012, were 10923), 8 (2), 7 (1) and 6 (2). EET is concerned
to note that not a singe student received less @08f, seeing this as evidence of over-marking
or as evidence of students being coached to th& poiwhich they cannot fail. EET is also
concerned that there is no systematic double-mgyldither within the institution or involving
external supervisors. EET feels that the adopifaguch a model would be of great assistance in
equalising standards and maintaining quality.

From its own analysis of the Final Theses, EET awkadges the accuracy of the comment
(Paragraph 97) that

The weaker spots in the final theses are the dismu®f the outcomes of the empirical
research, insufficient use of the foreign sourees, the comparison of the obtained data
and the latest outcomes in the context of the ¢chtsame.

EET also notes that whereas there is referenc®dnagraph 104) to the need for academic
honesty and avoidance of academic misconduct, tieests’ Final Theses do not include a
section on the ethical questions arising from thesrg piece of research which may involve
research in relation to vulnerable individuals ananity groups etc. Students seemed to be
unaware of the importance of reflecting on theusiton which their research might make into
the life of an individual or of a family when theyere dealing with sensitive issues or with
vulnerable persons. KU does not appear to havamuiprocess in place under which students
(or staff) might have to obtain clearance for casiohg research of this nature or which might
place limitations on the research for the protectobthose involved. There does not seem to be
any “Committee for Research Ethics” through whitlhsach research proposals (those of staff
as well as students” might be cleared.

EET felt that the Final Theses that it examinedenfetiowing a very fixed formula, introducing
students only to a narrow range of research skil&T is of the view that the Final Thesis is
more of an extended essay than a thesis of thetlygbanight be written as part of a Masters or
Doctoral programme and, for this reason, EET adescg@nd will be proposing to the Ministry)
that this work should be designated as a “FinakReh Dissertation”.

The emphasis on the Final Thesis, the extent optbeedures governing its requirements and
assessment stand in stark contrast to the levakegidlation in regard to the professional
practices, in spite of the fact that this is a pssfonal degree programme granting a professional
pedagogical qualification and also in spite of fthet that the Final Thesis carries just 12 credits
while the final “Independent Pedagogical Work Rcactn Primary Schools” carries 15 credits.
As this is a programme giving the recipients of thualification a licence to teach, EET took
particular interest in the arrangements for theteas and their assessment. What EET found is
set out in the paragraphs that follow.

Whereas the focus of the programme is on pre-schmohary and early foreign language
teaching, it is clear that the “Introductory Preetican take place in educational settings of great
variety with pupils in very different age categarielt is worrying that the aim of this practice
makes no explicit reference either to preschootooprimary settings. It is clear from the
summary, that the purpose of the practice is dntibbservational with students noting and
analysing that which they have observed. Whiledhsrreference to a “ten-point assessment
scale”, no details are given and the basis for #sisessment is opaque with reference to the
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“student’s grade practice work and the presentaifaesults and analysis”. The schedule at the
end of the module description indicates that thiérety of the grade is give on the basis of a
practice report.

The next “Training Practice” “aims to help studemdsget acquainted with the educational

environment of the host institution of their praetiand the characteristics of children's

education in different forms of a primary schoolit is clear that the assessment criteria are
focused more on grading “independent work assigmsneha semester” than on the student’s
performance in a classroom setting. This is cordd in the schedule at the end of the module
description.

The third practice, called the “Pedagogical Pratticontinues the focus on observation,
although some teaching may take place as the dtidehserve and directly participate in
professional pedagogical activity by acting as lhea@ssistants”. Again, the assessment criteria
are unclear stating that “university and businesstres implemented independent of the scale
assesses the student's grade practice work angdrélsentation of results and analysis”. The
schedule, at the end of the module descriptioncates that the 60% of the grade goes for the
practice report but gives no insight into who altjudecides the grade.

The final practice, called the “Independent PedaggWork Practice in Primary School”,
continues the emphasis on observation, first natethe initial practice above. This final
practice has three stages: | — observational;dkperimental, and 1ll — devoted to independent
and demonstrational activity. It is clear to EBE&tteven in this final “independent” practice, the
student is having time that should be devoted aetpring the actual skills of teaching eroded by
other activities. Once again, in this module, dlssessment instrument is opaque in the module
description, stating that

A ten—point criteria-based scale and a cumulatissessment system are applied.
University and business practices implemented ieddent of the scale assesses the
student's grade practice work and the presentatforesults and analysis. The final
grade is calculated as tutors grade the arithmrm&an, rounded to the nearest whole
number.

EET notes that the required readings for this meadué heavily weighted towards publications
on self-assessment! The schedule at the endohtbdule description simply indicates that as
well as a practice report (worth 10% of the fineddg) all of the rest of the grade is given for
various blocks of “individual work”, varying in va¢ from 10% to 30% of the grade. Again
there is no indication as to who awards the gradehat processes are followed here. As per
the earlier practices, again there is no detathenrole of the mentor or person in whose setting
the practice takes place or of whether s/he hasleaim grading. The role of the University
supervisor is not clear. There is no evidence tiratUniversity supervisor (the “Coordinating
Lecturer’?) ever visits the student in the courkthe practice or conducts any assessment of the
quality of the student’s work and interaction witie children in the setting or of their capacity
to apply their “theoretical” knowledge in the “ptaal” setting.

The SER, in Paragraph 117, states that “duringtioes; mentors are the heads of the practice;
after the practice is finished, it is discussedcommon meetings of mentors, tutors, and
students”. This sentence raises a question aheubte and responsibilities of the University’s
own staff in relation to the practice, most espécia regard to the grading of students. This
view is reinforced by Paragraph 109 which stated the “J. Grigiene, Director of Klaipeda
Prano Masiotas Progymnazium (is) responsible fa thgular improvement of student
practices”. While J. Grigiene, who was also a mendd the SEG, is clearly a committed and
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very involved stakeholder, it seems extraordinayBEET that the University should have
outsourced the responsibility for practice improeatrather than giving this responsibility to a
senior member of its own administration (such a&sDean, Vice Dean or Head of Practices).
The role which the University and its staff playgrading practices was raised in the course of
EET’s meeting with Administrative Staff.

In the course of the institutional visit to KU, ERVias told that the role of the Head of Practices
in the Faculty was to organise the selection otgu@ent settings and to conclude agreements
with practice sites. Practice tutors were appointethin the Department. The Vice Dean
pointed out that after each practice there areudsons between the mentors and the University
tutors/supervisors. The Vice Dean informed EET theat of the final grade is written by the
mentor but that ultimately the grade is decidedHgysupervisor from the University. This was
confirmed in the meeting with members of the SE® atded that the process used was that of
cumulative assessment. The University supervistr taisks for the student, such as the keeping
of a diary which is assessed by the supervisor.was noted that there are two kinds of
supervisor, one of them being a general tutor dred dther being in charge of a subject
specialism. It was pointed out that every subgecthe programme had its own tutor who could
visit to see lessons. It seemed to EET that tkisetated a very large number of visits by
different University staff. This was confirmed Isgudents of the programme who were
interviewed in the course of the institutional kisirhe students reported that tutors of English,
Lithuanian, Mathematics, (as many as there areestibp the primary curriculum) came to visit,
almost every day, in addition to the supervisomnction of the classroom teachers.

Forty two students drawn from Year One (12 stugenfear Two (10), Year Three (12) and

Year Four (8) of the CP-EFLT study programme attehithe meeting with EET on the occasion
of the institutional visit to KU. When asked howany of them had ever taught a lesson in
English in a schoobnly a single student had ever done s@lthough some others expected to
do so “shortly”). EET believes that this is a véeiling insight into a programme that claims to
be developing a specialism in this area.

2.5.7 As to the extent to which thgrofessional activities of the majority of graduaes meet
the programme providers' expectations,Paragraph 21 claimsjter alia, that the need for the
programme is proven by the number of applicaneragraph 103 notes that KU has data on 9 of
the 10 graduates of 2012 which shows that threeesstully work “in the profession” (the
meaning of this is not defined) with four working“other pedagogical fields”, one on “maternal
leave” and one in “graduate studies”. Yegt one of the graduates whom EET met in the
course of the institutional visit is employed aseacher of early foreign language. For this
reason, EET feels that it would be lest than hotesuggest that the professional activities of
the majority of the graduates are meeting the progne providers’ expectations.

2.5.8As thestrengths and weaknesseset down for the CP-EFLT programme are identioal t
the strengths and weaknesses set out for the Gy sttogramme, similar comments are
presented by EET below. The CP-EFLT SER presenis dlaimedstrengths. The first of
these relates to the introduction of the motivatiest which has led to applications from more
motivated students. As this test was introducetth@tehest of the Ministry for Education and
Science and has had a similar impact on all edutatiprogrammes, it can hardly be presented
as a particular strength of this programme. Inarégo the secondtrength (more students
become active in mobility programmes), the numlmérsutgoing students on this programme
are so small that this claim can have limited vglid The third claimedstrength simply notes
the existence of academic and social support. &t€F this as an essential element for any such
university programme and has seen no evidencepposuthe claim that the level of support
available at KU is such as to justify calling tligparticular strength of this programme, more
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than any other programme in the same or other tsifies. Finally, in relation to the fourth
claimed strength, whereas the SER presents thaesassrt system for the Final Thesis as a
particular strength, EET has not seen any evidémahow that KU is pre-eminent among its
peers in this regard.

In regard to the onlyweaknessidentified, EET does not feel that either this S&Rhat for CP
presented sufficient evidence to explain why th@lamentation of the current procedures in
relation to academic misconduct should be moreacti

EET is somewhat surprised to find that the propo&etions for Improvement bear no
relationship to the identified weakness and, comeetly, EET feels that the SER has not
presented the evidence to explain why these péatiactions have been selected as the basis for
improvement.

From its perspective, EET feels that the admissisangements are generally well organised.
However, EET feels that the programme would betfiefin a mandatory test in spoken English
competence as it is clear that many of the studkasts confidence in speaking English and
regret that they had not attained a higher standgE&irl is concerned that the programme has too
many learning outcomes spread over too wide an améathat this undermines the ability of
those charged with programme delivery to achieeeotitcomes to the necessary standard. EET
was pleased to find that students expressed tipgreaiation of communication with staff,
indicated that relationships were good and thay tleeind they could readily approach staff
members of advice or direction.

EET is concerned to note that not a single studesdived less than 60% on the Final Thesis,
seeing this as evidence of over-marking or as eael®f students being coached to the point at
which they cannot fail. EET is also concerned thate is no systematic double-marking, either
within the institution or involving external supéwers. EET feels that the adoption of such a
model would be of great assistance in equalisigndsirds and maintaining quality, both
between individuals and institutions. EET is esdcconcerned about the assessment regime
in relation to the practices.

EET is very unhappy to find what seems to be dafibo of some data in relation to both the CP
programme and the CP ELFT programme. EET consitietshe professional activities of the
majority of the graduates are not currently meetimg programme providers’ expectations or
expressed goals in terms of quality, standardxpeaed professional destinations.

2.6 Programme management

2.6 As to whether theesponsibilities for decisions and monitoring oftie implementation of
the programme are clearly allocatedthe SER, in Paragraph 19 notes that the undergtadu
study programme of CP-EFLT is “annually reviewedd amevised, given the observation
outcomes and the student, stakeholder, and acadafiqgroposals”. However, Paragraph 19
does not say who is responsible for this workidéntifies various elements in the process such
as student surveys, meetings between teacherstahehts and feedback from mentors during
student practices. Paragraph 33 of the SER nb#tsdnce in every two years, the Department
in charge of a study programme must, under KU Reguls, “revise the content of the
academic subjects and its compliance with the tlagentific achievements and the changes in
the labor market”. This Paragraph also notes dhiit) Attesting Committee is formed which
“assesses the themes of the subjects, the voluime,as well as their compliance with the
changes in the study programme, the latest saem@tthievements, and the intended learning
outcomes, and then attests the academic subjects”.
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Paragraph 110 also notes that such reviews occeny dwo years. Paragraph 111 lists the
various regulations and documents that guide théctge, although there is no specific
reference to the role of a Quality Committee oad@uality Office in this process and it appears
from the subsequent paragraphs that this is priynarmatter for the Department (DCP). The
functions and responsibilities of the Departmenthis regard are detailed in Paragraph 108
which makes it clear that the DCP and its Headdamexctly responsible for the content of the
undergraduate study programme of CP and its impiétien. Paragraph 109 repeats that the
DCP is in charge of the programme implementatian,this Paragraph adds that there is also a
CP-EFLT Study Programme Committee. The names @i e@ember and their responsibilities
within the Committee are given.

2.6.2 As to whetherinformation and data on the implementation of theprogramme are
regularly collected and analysedthis issue is addressed in Paragraph 110 of the \&8iich
states that the “long-term observation of the stmahgramme and its management at the level of
students, academic staff, and administration idempnted by DCP”. This paragraph identifies
four separate elements: i) the involvement of stteleand staff, ii) assurance of teachers’
competence, iii) involvement of stakeholders, andrégular improvement and development of
the study programme. Paragraph 112 adds furtleenegits, including v) the data on student
academic progress and their dropout; vi) statigifcstudent and teachers' mobility; and vii) the
outcomes of student surveys that assess the carftéme academic subjects and the quality of
teacher performance. While all of this informatemd data is collected by a single Department,
the fact that the two sets of information appeaaparate Paragraphs puts a question mark over
the cohesion of the approach adopted.

2.6.3 The extent to whichthe outcomes of internal and external evaluationsof the
programme are used for the improvement of the progamme is traced, firstly, in Paragraph
110 which states that “on the basis of internaé (tutcomes of the graduate and employer
surveys) and external (the Government policiesptitential of the University, competition with
other universities, the logic of study organizatiett) factors”, the CP-EFLT study programme
is revised every two years. While Paragraph 11lhef SER gives a long list of all the
documents and regulations governing the standdrid&JpParagraph 113 to 118 confirm that a
wide range of data is used for programme improveémParagraph 113 gives an insight into the
process of change indicating that “Decisions ondinategic issues of the programme (student
admission, programme revision and updating, appraiviéne descriptions of academic subjects,
requirements for final theses, etc.) are made enDbpartment collegially with the divisions of
the Faculty (Dean‘s Office, the Council, the Prognae Committee) and the University (the
Department of Studies, the Rector's Office, and3kaate)”.

2.6.4In regard to the extent to whidie evaluation and improvement processes involve
stakeholders, Paragraph 113 emphasises the extent to which teagbeaticipate in the
discussions of all study-related issues and inptiogramme assessment and improvement “by
initiating student opinion surveys, taking an aetpart in the CPD meetings and in internal and
external self-assessments, by initiating meetingk wolleagues and making proposals on the
programme improvement to the Head of the Departritvet Dean‘s Office, or the Faculty
Council, by participating in the work of the PF Aemic Subjects Attesting Committee, etc.”.
Paragraph 114 notes that students get involvedhén study process and the programme
assessment process as early as in Semester larth@yovided with the information about the
study programme, the process of studies, and stuidgs and duties. This Paragraph notes the
level of student satisfaction with the CP-EFLT stpdogramme, as expressed in the most recent
student survey. Paragraph 115 notes that studmarisalso “initiate surveys on teacher
performance, inform the Head of the Department tltbe organization and assessment of
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studies, and elect their own representatives toPfeCouncil and the KU Senate”. Student
representatives take part in the meetings of thB&4n's Office and the PF Council.

Paragraph 116 notes the role, in this processmpliayers who may offer their opinions of the
graduates “in the form of written comments, in $alkeminars, etc.” Paragraph 117 stresses
how external stakeholders participate in this pseceYet, in the course of the visit to KU,
students were unable to give any example of a progre modification that had been made on
the basis of their feedback. Neither did employ&ts instances of such improvements or
modifications.

2.6.5As to whetherthe internal quality assurance measures are effage and efficient, the
SER in paragraphs 118-120, inclusive, make a nunddecomments in regard to the
effectiveness of the study programme but SER doeseem to link this issue directly with the
internal Quality assurance measures. It was tteBET that there are gaps in regard to both the
understanding of the implications of introducinguality culture and embedding that culture at
every level of KU’s operations. During the visitkU, EET noted that the quality system at KU
is being upgraded and that there are plans foodoting a Quality Office as well as for the
preparation of a Quality Manual for the UniversitiZET feels that these initiatives may assist
but also considers that every single staff memlssda to be involved in quality assurance
measures. Evidence that EET’s concerns about fiea®&f of the internal quality assurance
measures and also about the level of stakeholdgagement in these processes (Section 2.6.4
above) are well-founded is clear from the only wesss identified in Paragraph 121 of the SER.

2.6.6In Paragraph 121 of the SER, there is an ideatifia of the study programmestrengths
andweaknesses The strengths identified are:

e the programme is updated, given the observatiocoowts, the needs of students and the
proposals of stakeholders, and the requiremerttsedbbour market;

e the system of the programme management and decisaing is transparent, and
specific staff members are given responsibility.

From its investigations, EET finds a lack of evidenthat would convince it that KU’s

programme management processes are such as toeitteit of these items being identified as
strengths of this programme. Indeed, EET has sdiffieulty understanding how these two
items could be claimed as strengths when the weaakdentified (and which EET acknowledges
as a clear weakness of the process) is the statéhagn

e the opportunities of stakeholder participation I fprocess of programme assessment
and improvements have not been sufficiently exptbit

Indeed, EET is pleased to note that the SEG has fadéciently self-critical to have identified
and recognised this weakness.

There are two identified “Actions for improvememt’the SER, these being:

e to participate in the graduate career observatonex out by the Career Centre of KU;
e to strengthen contacts and collaboration with eygiie stakeholders, etc.

While the second of these clearly emerges fromatbiakness already acknowledged, it is not at

all clear to EET why the first of these actionsaslisted as there has been no acknowledgement
that career records are an area of weakness.
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In regard toprogramme management EET is pleased to note that there is an insbinati
commitment to biennial programme reviews at KU. wideer, EET has questions in regard to
the efficiency with which this is done and noteghvweoncern that there is not clarity in regard to
the roles and functions of the various officesicafholders and committees in this process. EET
notes that KU has not had a Quality Office or al@udanual to date but is pleased to note that
it is intended to develop both of these in the retaure. EET is particularly concerned bout the
limited level of involvement of external stakehafslein the processes of programme
improvement and notes that students of the CP-Edtudy programme were unable to give any
example of a programme modification that had beadearon the basis of their feedback

It was clear to EET that there are gaps in regattabth the understanding of the implications of
introducing a quality culture and embedding thdture at every level of KU’s operations. EET
considers that every single staff member needs fo\uwlved in quality assurance measures.

[ll. RECOMMENDATIONS

EET recommends that KU give careful consideratmroffering its “Early Foreign (English)
Language” specialism as a post-graduate specialisaas it already does in the case of
specialisms in ‘Music’ and in ‘Musical Instruments’

EET recommends that consideration be given to dhgrthe name of the “Final Thesis” to the
“Research Essay” or “Final Research Dissertatiohdt it be based on word count and that
students be encouraged to move beyond surveysuasti@nnaires in conducting their research.

EET recommends that consideration be given to nelimg the module “Final Work of
Pedagogical Studies” (Registration No.: 263) as“8tedent Teaching Portfolio” which might
later become the basis for the Teacher’s Profeak@evelopment Portfolio.

EET recommends that strong support be given by &Utlie promotion of a quality culture,
including the establishment of a Quality Officee threparation and publication of a Quality
Manual and the clarification of lines of responiifor Quality issues.

EET strongly recommends a fundamental review ofrthe of the practice within the CP-EFLT
programme, most especially in regard to its lentytb,role of the University Tutors/supervisors
and of the institutional mentors in its assessmémg, diversity of settings to which each
individual student is exposed, the standards thatlg obtain and the manner in which the
grading (using the full range of available gradesgtandardised across settings, supervisors and
mentors.

IV. SUMMARY

2.1. Programme aims and learning outcomes

EET is very concerned that there is a lack of gfaabout the aims of this programme, matched
by a degree of confusion in relation to the reappsae of the programme. EET considers that
the programme is attempting to produce the “albpse teacher”, capable of functioning with
children of very diverse ages in very differentisgs while, at the same time, having a claimed
focus on foreign language teaching as well as achiag at preschool level and at primary level.

Also on the negative side, there is no requirenemtave a satisfactory standard of English to
gain entry to the programme. There is no mandagamination in the English language at the
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end of the programme. KU lacks some of the basiguage teaching infrastructure that would
be essential for a quality programme of foreigrgleage teaching.

EET finds the aims of this programme so broad dsetanattainable in an undergraduate degree
programme at Level 6. EET finds that there is &k laf focus on outcomes related to early
foreign language learning and teaching, other thase relating to methodology. EET found no
evidence of any effort to support students in dgvielg a mastery or competence in the selected
foreign language (English)

2.2 Curriculum design

In regard to strengths and weaknesses of Curricidesign, EET acknowledges, apa@sitive
feature, the fact that the curriculum of the study progneaens clearly set down. However, EET
considers that it will always be extremely diffittb turn a curriculum containing 44 subject
elements into a coherent and cohesive whole. Funibre, as more than 80% of programme
time is for independent work, this places a vergvyeburden on students who are already on a
very challenging programme.

EET has difficulty in accepting that the contentdamethods of the subjects/modules are
appropriate for the achievement of the intendethleg outcomes. To give a specific example,
EET could find little evidence to show that the siset out for the Final Theses were likely to be
achieved. In a programme designed to develop @adsen in English Language teaching, EET
was amazed to find that not one of the theses sopmlated to the English Language or to
Foreign Language Teaching and that not one ofhtgets was presented in English.

The practice is equivalent to one-eighth of thegpmonme value. Because only the final practice
Is “independent”, students spend a great deahwé tn the other practices in observing, noting
and recording, watching the mentor's activity, selg lessons delivered by teachers and,
essentially, putting off the time when they themssltake on the professional duties for which
they are being prepared. This, in turn, minimiges actual number of teaching hours that a
student will manage to clock up whether at prestheael, primary level or in the teaching of
English as a foreign language, all of which areeesal elements in the student’s professional
portfolio.

2.3 Staff

EET acknowledges that staff seem to meet the dulegal requirements., EET notes that a half
of the staff have qualificarions at pre-school gnary levels but very few seem to be
gualified as foreign language pedagogues. Whileesstiaif are research active, EET is surprised
that the SEG has not identified the lack of staffjagement in researches in the fields of pre-
school, primary and early language acquisition eakmesses.

EET sees as positive the very favourable stafiesttiratio on this programme (although it is not
clear on the basis for calculation). However|sbaees this as being unsustainable, even though
it recognises that staff have a larger numberwdfestts than they had five years ago.

EET considers that KU offers an encouraging enwvitent for professional development but
feels that the level of engagement could be greatgkewise, EET feels that there is good
institutional support for international mobility,ub notes that the SER (Paragraph 62)
acknowledges the low level of staff participatiorexchange programmes as a weakness.
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2.4 Facilities and learning resources

Having inspected the available resources and emnpmEET is satisfied that they are
“adequate”. On the basis of the material presemdtle SER, EET came to the view that the
teaching materials available are adequate and mabgoaccessible. While understanding the
financial pressures that the institution has comeer, EET was disappointed to note the poor
condition of many of the public areas of the ingidn and of some of its general auditoria as
well as specific shortages of resources which amgacting negatively on the CP-EFLT study
programme, such as language laboratories. Indbese of the institutional visit, EET became
very aware of the paucity of materials, especid@y materials (such as Computer Aided
Learning Facilities for Language Training) and othesources which the students should be
using pedagogically and sees an urgent need faiadpgy and improvement in these areas, as
well as for an overall renovation of large partsha premises.

2.5 Study process and student assessment

From its perspective, EET feels that the admissisangements are generally well organised.
However, EET feels that the programme would betfiefin a mandatory test in spoken English
competence as it is clear that many of the studkasts confidence in speaking English and
regret that they had not attained a higher standgE&lrl is concerned that the programme has too
many learning outcomes spread over too wide an améathat this undermines the ability of
those charged with programme delivery to achieeeotitcomes to the necessary standard. EET
was pleased to find that students expressed tipgreaiation of communication with staff,
indicated that relationships were good and thay tleeind they could readily approach staff
members of advice or direction.

EET is concerned to note that not a single studesdived less than 60% on the Final Thesis,
seeing this as evidence of over-marking or as exel®f students being coached to the point at
which they cannot fail. EET is also concerned thate is no systematic double-marking, either
within the institution or involving external supéwers. EET feels that the adoption of such a
model would be of great assistance in equalisiagdgrds and maintaining quality.

EET is concerned about organisation of the practide is concerned about the role and
responsibilities of the University staff in relatido the practice, most especially in regard to the
grading of students. EET is concerned about the l&f the grades and about the fact that only a
portion of the grade is for the actual classrooachéng of the student. EET is very concerned
that students spend so little time in actual pcacti EET is very concerned at the approach to the
practice and feels that the structure of the praatnodules does little to ensure that graduates
reach the level that would be expected for the dwéa Level 6 degree.

EET considers that the professional activitieshaf majority of the graduates are not currently
meeting the programme providers’ expectations pressed goals.

EET is very unhappy to find what seems to be dafibo of some data in relation to both the CP
programme and the CP ELFT programme.

2.6 Programme management

In regard toprogramme management EET is pleased to note that there is an insbinati
commitment to biennial programme reviews at KU. wdoer, EET has questions in regard to
the efficiency with which this is done and noteghweoncern that there is not clarity in regard to
the roles and functions of the various officesicafholders and committees in this process. EET
notes that KU has not had a Quality Office or aludanual to date but is pleased to note that
it is intended to develop both of these in the rdetaure. EET is particularly concerned bout the

Studijy kokyhkes vertinimo centras 37



limited level of involvement of external stakehatslein the processes of programme
improvement and notes that students of the CP-Estudy programme were unable to give any
example of a programme modification that had beadaron the basis of their feedback

It was clear to EET that there are gaps in regattabth the understanding of the implications of

introducing a quality culture and embedding thdture at every level of KU’s operations. EET
considers that every single staff member needs fo\uwlved in quality assurance measures.
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V. GENERAL ASSESSMENT

The study programm€hildhood pedagogy and early foreign language tesaglistate code —
612X12001) at Klaipeda University is given negatavaluation.

Study programme assessment in points by evaluateas

No. Evaluation Area E\'/aluatllon Areq
in Points*

1. | Programme aims and learning outcomes 1
2. | Curriculum design 1
3. | Staff 2
4. | Material resources 2
5 Study process and ‘assessment (student admissiody proces 1

" | student support, achievement assessment)
6 Programme management (programme administraticerniak quality 2

" | assurance)

Total: 9

*1 (unsatisfactory) - there are essential shortogsithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasinttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas: Dr. Gillian Lesley Scott Hilton
Team leader:

Grupes nariai:

) Prof. dr. Peadar Cremin
Team members:

Prof. dr.Kirsti Karila
Tatjana Kriliuviere
Ruta Bikulkiute

Studijy kokyhkes vertinimo centras 39



Vertimas IS angly kalbos

\ SKVC
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KLAIP EDOS UNIVERSITETO

STUDIJU PROGRAMOS VAIKYSTES PEDAGOGIKA IR
ANKSTYVASIS UZSIENIO KALBOS MOKYMAS
(612X12001)

VERTINIMO ISVADOS

EVALUATION REPORT

OF CHILDHOOD PEDAGOGY AND EARLY FOREIGN
LANGUAGE TEACHING (612X12001)

STUDY PROGRAMME
AT klaipeda UNIVERSITY

Grupes vadovas:

Team Leader: Dr. Gillian Lesley Scott Hilton

Grupés nariai:

) Prof. dr. Peadar Cremin
Team members:

Prof. dr. Kirsti Karila
Tatjana Kriliuvierg
Ruata Bikulkiute

ISvados parengtos amgkalba
Report language - English
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DUOMENYS APIE IVERTINT A PROGRAMA

Studijy programos pavadinimas Vaikystes pedagogika ir ankstyvasis uZsienio
kalbos mokvme

Valstybinis kodas 612X12001

Studijy sritis Socialiniai mokslai

Studijy kryptis Pedagogika

Studijy programosisSis Universitetias studijos

Studijy pakopa Pirmoji

Studiy forma (trukné metais) Nuolatia (4), iSestine (5,5)

Studijy programos apimtis kreditais 240

Suteikiamas laipsnis ir (ar) profesinPradinio ugdymo pedagogikos bakalauras,

kvalifikacija Pedagog:

Studijy programosgregistravimo data 2009-08-31

INFORMATION ON EVALUATED STUDY PROGRAMME

Title of the study programme Childhood Pedagogy and Early Foreign
L anniiane Teachit

State code 612X12001

Study area Social sciences

Study field Pedagogy

Kind of the study programme University studies

Study Cycle First

Study mode (length in years) Full time (4), parndi(5,5)

Volume of the study programme in credits 240

Degree and (or) professional qualificatiorBachelor in Pedagogy of Primary Education;

awarde! PedagogL
Date of registration of the study programme 31-082
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VERTINIMO EIGOS APRASYMAS

Vertinimas atliktas vadovaujantis Lietuvos Respkdsi mokslo ir study jstatymu (2009 m.
balandzio 30 d. Nr. XI-242), kuris nustato ,moksistudijy kokybés uztikrinimo principus,” ir
studijy programos iSorinio vertinimo ir akreditavimo tvarkurg 2009 m. liepos 24 dsakymu
Nr. ISAK-1652 patvirtino Lietuvos Respublikos Swmab ir mokslo ministras\(alstyl¥s zinios,
2009 m., Nr. 96-4083). Atliekant vertingmbuvo tinkamai pritaikytas Svietimo ir mokslo
ministro jsakymas, kuriuo buvo patvirtinti bendrieji reikalaai del laipsn suteikiagiy
pirmosios pakopos ir vientjgy studiy programy (2010 m. balandzio 9 gsakymas Nr. V-501),
remiantis Lietuvos Respublikos mokslo ir stydistatymo 47.8, 48.3 ir 48.7 straipsniais
(Valstyles zinios 2009 m., Nr. 54-2140) bei tinkamai atsizvelg@010 m. sausio 8 d. Svietimo
ir mokslo ministrojsakyny Nr. V-54 D¢l pedagog rengimo reglamento patvirtinimo® iy
vélesnes jo redakcijas (2012 m. gruodzio 12 d. NLM2).

ISorinio vertinimo grup (IVG) atliko Klaipédos universiteto vaikyss pedagogikos ir
ankstyvojo uzsienio kalbos mokymo studgrogramos (612X12001) vertingnVertindama %
studiy program IVG vadovavosi vykdomp studiy prograny vertinimo metodika (Studjj
kokybés vertinimo centro direktoriaus 2010 m. gruodziod2Qsakymas Nr. 1-01-162) bei
Europos aukstojo mokslo koléghuztikrinimo nuostatomis ir gaimis.

ISorinis vertinimas buvo atliekamas 2013 metigpjcio—gruodzZio nénesiais, o Salyje buvo
lankomasi — 2013 m. spalio 13 d.—19 d. Atliekanttiaeng 2013 m. spalio 15 d., antradjen
IVG vieng diemg lankesi Klaipédos universitete (KU).

Siose iSvadose ¢ma perteikiama arba atpasakojama saviaémligrugs rengtoje suvestije
pateikiama informacija. Siame dokumente labiawngifiasij savianalizs suvestigje pateiktus
klausimus bei siekiama iSkelti tam tikras problemksrios nebuvo nurodytos savianaiz
suvestigje ir kurias pasteljo IVG bidama Lietuvoje ir ypalankydamasi KU.

IVG ne tik iSanalizavo savianalig suvestig, bet per apsilankymvykusiy susitikimy metu ir
naudodama kitas priemones surinko informiajuomenis irjrodymus, kuriais pagrirdsavo

iSvadas. IVG:

e Susitiko su Klaipdos universiteto administracijos darbuotojais;
e Susitiko su darbuotojais, atsakingais uz saviatmbuvestias rengina;
e Susitiko su dstytojais;
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e Susitiko su studentais;

e Susitiko su absolventais;

e Susitiko su Sios programos absolventiegbinusiais darbdaviais;

e Apsilanke ir stelzjo jvairias pagalbines priemones (auditorijas, bibketdT centg,
personalo profesinio tohijimo galimybes, laboratorijas ir kt.)

e IStyré ir susipazino su studenpbaigiamaisiais darbais ir egzamimedziaga.

Po apsilankymo programosgstytojams buvo pateikti pirminiai grépjspidziai.

Norime padkoti KU vadovybei uz svetingpriémima ir uz tai, kaip profesionaliai bei pozityviai
} miasy paklausimus atsakir jvairiy svarbiausj klausimy tyrima vertino visi universiteto

darbuotojai, su kuriais mes bendravome.

IVG noréty packkoti Studiy kokybés vertinimo centrui Lietuvoje ir ygaAgnei Tamodinaitei

uz IVG suteiky pagally priesS grupei apsilankant Lietuvoje ir apsilankymetu.

|. JZANGA

Savianalizs suvestigje (1 punkte) nurodoma, kad Klagos universitetas (KU) buvgsteigtas
1991 metais ir yra vakarLietuvos regiono daugiastruitnis mokslo ir kultiros centras. KU
sudaro septyni fakultetai (gamtos makst matematikos, humanitaripimoksl;, socialiny
moksly, sveikatos moks| jiry technikos, mew ir pedagogikos). Savianadiz suvestige (1
punkte) nurodoma, kad KU dirba beveik 600 akademipersonalo atstayv ir studijuoja

mazdaug 6 000 student

Universitetas vykdo tnj pakop studiy programas: pirmosios pakopos, antrosios pakopos ir
doktorantiros studijas. Savianatig suvestidss 3 punkte nurodoma, kad kitos pedagogikos
fakulteto pirmosios pakopos programos yra: sodcialpedagogika, edukologija, vaikyst
pedagogika, psichologija, religijos pedagogika sichologija bei kno kultiros ir sporto
pedagogika. Savianafig suvestidss 4 punkte nurodoma, kad vaikist pedagogikos ir
ankstyvojo uzsienio kalbos mokymo (VP-AUKM) progran{612X12001) administruoja
pedagogikos fakulteto vaikyst pedagogikos katedra. Si katedra yra atsakingéen antrosios
pakopos studij programa (Seimos edukologija ir vaiko teisapsauga)r dvi pirmosios pakopos
studijy programas\aikyses pedagogikar vaikysts pedagogika ir ankstyvasis uzsienio kalbos

mokymas).
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Savianalizs suvestias 4 punkte nurodoma, kad vaikistpedagogikos katedroje yislarbo
diem dirba vienas profesorius, penki docentai, viee&okius daktaras ir trys lektoriai; be to, ne
visag darbo dien cia dirba du lektoriai daktarai ir du asistentai.téGra vadovauja SeSiems
doktorantiros studentamsjgkaitant keturis studentus, kurie raSo daktaroridisigy vaikysts

pedagogikos srityje).

Savianalizs suvestias 7 punkte teigiama, kad KU rektoriaigakymu savianalés procesas
buvo pradtas 2012 m. spalio 18 d. Sis procesas vyko ¢iair 2013 m. vasario tmes
savianalizs tekstas buvo baigtas ir patvirtintas. 7 punktekartu pateikiamoje lentgke
iISvardijami visi septyni savianalig grugs nariai ir nurodomos konki®s jy pareigos Sioje
grupgje. IVG dziaugiasi, kad savianadz procese dalyvavo bei reikSmingai prie jo pagdr

socialiniai partneriai (1 studentas ir 1 darbdavys)

8 punkte pateikiami visi Sio proceso etapai, nunbdéad ,2012 met rugsjo ménes buvo
prackta susipaZinti su savianaliz metodika. Zinoma, su metodika buvo susipaZirsa mties
tai, kai vadovojsakymu buvo suformuota darbo géupSavianalizs suvestige aiskiai
nenurodoma, kam buvo suteikta galimyialyvauti savianalis metodikos mokymuose. Taip
pat rera informacijos apie toki mokymy iSsamum ir apie tai, kas juos organizavo. 2013 m.
spalio 15 d. Klaipdos universitete apsilankiusi IVG & galimylke § klausinyg aptarti su
savianalizs grupe. IVG iSsiaiskino, kad mokymus organizavovEKtatiau 2011 metais juose
dalyvavo tik katedros veégh. Be to, savianaliés grug nuroct IVG, kad vliau KU taip pat buvo
organizuoti mokymai, kuriuos védkviestiniai lektoriai IS Kauno. Savianalz grug buvo
jsitikinusi, kad rengiant savianadz suvestia buvo laikomasi vig reikalavim.

IVG pasteldjo, kad savianaliis suvestigje pateikiamos informacijos tvarka skiriasi nuoasiu
metu galiojatiose SKVC gaiése pateikiamos tvarkos, kurios atlikdama vertmitri laikytis
IVG. Tockl IVG teko visame dokumente ieSkoirodymy, reikaling; atliekant vertinim.
Pavyzdziui, kaip nurodoma tolesniame 2.3.3 skyriogédama suzinoti, kiek darbuotpgirba
KU, IVG turéjo perziiréti 4, 43, 51, 59, 60 ir 61 punktus, kuriuose buabegkti jrodymai cl
prograng vykdartiy darbuotoy skatiaus.

Savianalizs suvestias 8 punkte pastebima, kad gmimasj nuolatinij VP-AUKM studijy
program buvo pradtas 2009 metais. Nors 2012 metais buvo paskelbtasnimasj iStestines
studijas, norigiy studijuoti pagal $ program buvo nepakankamai ir gréagebuvo sudaryta.
Kol kas 33§ programa baig tik viena student laida (studijas baig2012 metais). IVG dziaugi
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turedama galimyb 2013 m. spalio 15d. apsilankymo metu susitikti &§0s programos

absolventais ir yra jiemsekinga uz vertingagzvalgas dl programos.

Savianalizs suvestias 8 punkte taip pat pastebima, kad kol kas nebukiaajokio iSorinio

Sios programos vertinimo.

Savianalizs suvestias 13 punkte nurodoma, kad programa atitinka Eurojpokietuvos
kvalifikacijy ssrangos 6 lygmenir kad Sy program stkmingai pabaigusiems studentams bus

suteiktas pradinio ugdymo pedagogikos bakalaupsias ir pedagogo profesikvalifikacija.

IVG atliko dviejy KU programy — vaikysts pedagogikos ir ankstyvojo uzsienio kalbos mokymo
programos (612X12001) ir vaikyst pedagogikos programos (612X11002) — vertnim
(atitinkamai VP-AUKM ir VP). RuoSdamasi institucam apsilankymui ir programos vertinimui
IVG pasteljo, kad abiej Siy prograny savianalizi suvestines rerggasmenys labai daznai
naudojo kopijavimo funkcy teksty rengimo sistemoje. Bendrame susitikime su abejomis
savianalizs grugmis IVG atkreig démes j tai, kad dided abiey suvestinj dalis IS dalies
sutampa ir kartojasi. Pavyzdziui, visas skyriusegmrsonal (2.1.3) yra beveik toks pat abejose
suvestigse, 0 Sios suvestia 44—61 punktai visiSkai sutampa su VP saviaégsl&vestias 41—

58 punktais (iSskyrus VP-AUKM suvests 51, 53, 54 ir 58 punktus bei 48, 50, 51 ir 55 VP
savianalizs suvestias punktus, kuriuose Siek tiek buvo pakeistas tekstaaumeracija). Kai
kuriais atvejais neteisingai nurodoma programa AUKM vietoje VP). Universiteto
administratoriai ir savianaks grugs pripazino, kad rengiant savianaizsuvestines abi grég
glaudziai bendradarbiavo. IVG pareiSkkad pats bendradarbiavimas nesukelia protpjames
abi grugs gali pasimokyti viena IS kitos,dau nepriimtina tai, kad iS vienos suvessin kita

perkeliami klaidingi teiginiai ir duomenys.

IVG atidziai iSanalizavo universiteto atsakyr¢l iSvad; projekto. Kadangi atsakyme nebuvo

nurodyta joki faktiniy klaidy, IVG nema esant btina keisti iSvad projeks.

Il. PROGRAMOS ANALIZ E

2.1. Programos tikslai ir numatomi studjjrezultatai

2.1.1 Vertinant, arprogramos tikslai ir studiju rezultatai yra tinkamai apibr ézti, aisSkas ir
vieSai skelbiami,savianalizs suvestias 11 punkto pradzioje nurodoma, kad visame pasaulyj
Europoje aplinka spéiai keiciasi ir atitinkamai keistis téty ir pedagog rengimo programos.

Siame punkte iSvardijanivairis Europos ir Lietuvos dokumentai, suteikiantys infacijos apie
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Kintarcius poreikius Sioje srityje. 12 punkte toliau nusath, kad VP-AUKM programa yra
skirta parengti

kvalifikuotg pradinio ugdymo pedageggebant kritiSkai jvertinti pokyius Svietimo
sityje Lietuvos ir ES Svietimo, sociadis ir Seimos politikos kontekste; gerai iSmapant
ir gebani suprasti edukacines teorijas, galimeéiksmingai modeliuoti, kurti ir valdyti
ikimokyklinio ir jaunesniojo mokyklinio amziaus \aj ugdymy (saviSvies) ir Seimos
edukologip; ir gebant veiksmingai spysti pedagogines, psichologines ir socialines
problemas mokymo / mokymosi sritysgskaitant uzsienio kalbos mokym/

mokymgsi).

IVG kelia nerimy 12 punkte esanti painiava — iS pragg&iame punkte minimas ,kvalifikuotas
pradinio ugdymo pedagogas”, befligu, iSsamiau apiidinant S program baigusy studeng
darhy, jis apibgziamas kaip ,ikimokyklinio ir jaunesniojo mokykliosiamziaus vailk mokymas

ir Seimos edukologija.”

14 punkte nurodomas programos tikslas

uztikrinti, kad pirmosios pakopos universiteto pgalgy rengimas atitikf Europos

standartus, ugdyti studentbendgsias ir dalykines kompetencijas, uztikrinant j
gekejima modeliuoti, kurti ir valdyti ikimokyklinio ir jauesniojo mokyklinio amziaus
vaiky ugdymy (saviSviet) ir ankstywjj uzsienio kalbos mokys/ mokyngsi bei

pasiruosti profesinei pedagoginei veiklai ir (arbeggistraniros studijoms.

Nors abiejuose Siuose tiksluose susitelkiankamokyklinio ir jaunesniojo mokyklinio amziaus
vaikus (nepateikiamasénvienos Sy grupiy apibgzimas), 13 punkte esantis teiginys, kad
sekmingai pabaigusiemsgsprogram absolventams bus suteiktas pradinio ugdymo pediegog
bakalauro laipsnis ir mokytojo profesirkvalifikacija aiSkiai rodo, kad Sia programa regis
siekiama parengti specialistus mokyti lapaairaus pradies mokyklos amziaus vaikus, kuyri
amzius gali svyruoti nuo 0 iki 12 ar 13 méar netgi vyresni, priklausomai nuo Europos Salies
taip pat turigius ir kalbos mokytojo specializagijBe to, 20 punkte aiSkinant, kid&i programa
yra reikalinga, nurodomaiibinybé suteikti ,pradirts mokyklos mokytojui galimypmokyti visy
dalyky pagal ugdymo prograan jskaitant uzsienio kalbas.” IVG pasidkeista, kad Sios
programos tikslas — parengti specialistus, geiandirbti tiek ikimokykliniame, tiek pradis

mokyklos lygmenyje, bei besispecializuajars uzsienio kalbos srityje. IVG pastebi, kad kitos
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KU vykdomos programos, skirtos tam tikroms specg@tims sritims, kaip antai muzikai ar
muzikos instrumentams, yraikkmos antrosios pakopos studijose, ojtegpiamosj pernelyg
perkraug program.

16 punkte labai gerai matomas siekis parengti pmgiaggaling dirbti beveik bet kokioje

aplinkoje ir su labajvairiy amziaus grupi vaikais. Siame punkte teigiama, kad

vadovaujantis Siuo metu galiojaais Lietuvos Respublikos tés aktais pirmosios
pakopos studijas pagal VP-AUKM progranbaigc asmenys gali dirbti mokytojais
ikimokyklinése grupse / klagse, pradinio ugdymo institucijose (prieSmokykbe
grupése darzeliuose, darzeliuose-mokyklose, presinrmokyklose ir progimnazjjbei
pagrindiniy mokykly pradirese klagse), formalaus ir neformalaus vaikugdymo
institucijose arba gali mokyti uzsienio kalbos jesniojo mokyklinio amziaus vaikus.
Be to, tikimgsi, kad programos absolventai patys steigs piagaikimokyklinio ir
pradinio ugdymo institucijas bei teiks naujas pagés bei kurs darbo vietas Svietimo

srityje.

IVG turéjo galimybke aptarti $ klausimy susitikime su savianalz grupe. Pasiteiravus, koks yra
Sios programos tikslas, savianafizgrugs narys IVG nurogl kad ,svarbiausias tikslas yra
parengti pradies mokyklos mokytgj, turin bendgsias ir dalykines kompetencijas bei gelpant

mokyti visy dalyky, jskaitant uzsienio kaijs*

Savianalizs suvestidss 15 punkte ir 1 lentg§e nurodomos bendrosios ir dalykm
kompetencijos (zr. 1 lentgl kurias siekiama suteikti vykdantgSiprogram. 1 lentetje
reikalingos kompetencijos yra dalijamp&endgsias ir dalykines. IVG pastebi, kad numatomi
programos rezultatavardijami kaip ,rezultatai, o ne ,studjjrezultatai,” ir noéty suzinoti, ar

tai vertimo klaida, ar tokiaggoka pasirinkta gmoningai.

Savianalizs suvestias 22 punkte aptariamas vieSas informacijos apigrpmy skelbimas,
nurodant, kad programos tikslai ir numatomi stydgzultatai yra pateikiami AIKOS sistemoje

ir universiteto interneto svetaije.

ISanalizavus 1 lentel(VP-AUKM studijy programos rezultatai), IVG sudomino pasjgbas,
kad Sioje programoje, kuri, kaip oficialiai skeltna, yra orientuota ankstywjj uzsienio kalbos
mokymgsi, yra nurodytas tik vienas su kalba sgssifezultatasgel¥jimas taisyklingai vartoti
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gimigjq ir uzsienio kalbas profesije aplinkoje...),ir Sis rezultatas pateikiamas begdr o ne
dalykiniy kompetenciy kategorijoje. Be to, IVG iSsiaiSkino, kad toks u#atas yra numatytas ir
VP programoje, vadinasi, VP-AUKM studijprogramoje #éra skiriama daugiau éthesio
ankstyvajam uZsienio kalbos mokymuisi ar mokymaik IVG kilo klausimas: kokia apskritai

yra VP-AUKM programos buvimo prasm

IVG pasiteiravo programos absolvent studeng, ar,  nuomone, jie geba ,vartoti... uzsienio
kalbg profesirgje aplinkoje” ir labai nustebo iS absolvgnggirdusi, kad nors programoje buvo
numatyti angl kalbos mokymo metodikai skirti moduliai, ir esanm,buve studentai teig
netugje jokiy angly kalbos pamok Tai nesutampa su programos aprasu (3.1 priekiasyme
nurodoma, kad ,B2 ir C1 anglkalba®“ yra privalomi §j studiy dalykai. Be to, tai prieStarauja
aiSkiam teiginiui, pateikiamam savianabzsuvestias 47 punkte, jog ,VP studjj programos
studentai mokosi anglkalbos. VP-AUKM studij programoje daugéinesio skiriama angl

kalbos mokymuiuzsienio (angl) kalbos ir jos mokymo kursai 1, 2, 3, 4, 5.

Studentai ir absolventai teéigkad metodikos paskaitose buvo daug skaitoma auddma
déstytojo, bet ne mokoma kalbos. Paskaitas &kaitestinis @stytojas iS JAV, t&au daugeliui
absolveni buvo sunkujjsuprasti. Anot esamir buvusiy studens, pradedant prograamebuvo
reikalaujama gerai (arba iS viso) mtikangh kalbg. Taciau modulio apraseétl ,angly kalbos
B2 (1)" (priedas 3.1) kaip vienas iS reikalayinmurodomas: ,Ang] kalba kaip pagrindin
uzsienio kalba mokykloje, B1 lygmens ampdtalbos mokjimas,” o savarankiSkai atliekam
uzduaiy modulio tvarkaraStyje pirmoji tema yra kolokvium§sokalbis, siekiantvertinti,
kuriam vadovauja &btytojas ir (arba) praktikuojantis specialistag)ranjis sudaro tik 10 proc.
galutinio pazymio uz modykpriedas 3.1, p. 5). IVG pastebi, kad Siuo klausinodymai yra

priestaringi.

Lankydamasi Klaipdos universitete IVG suzinojo, kad pasibaigus paowi rera jokio
privalomo angl kalbos egzamino. Neatliekami jokie kalbos labaiatai darbai ir rra

kompiuteriniy laboratorij, kuriose ity sumontuota kalbos mokymo ar mokympanga.

IVG nuomone, Sios programos tikslai yra labai {datod| neigyvendinami vykdant 6 lygmens
pirmosios pakopos program IVG neradojrodymy apie jokias koordinuotas ar ilgalaikes
pastangas patl studentams gerai iSmokti arlpgyti kompetenciy pasirinktos uzsienio (angl

kalbos srityje, iSskyrus privalomus su anghlba susijusius dalykus, kurieésiomi pirmaisiais
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metais. @l to, IVG manymu, tai éra programa, kurioje siekiama tinkamai ugdyti ankglbos

gekgjimus.

IVG didelj susitipinima kelia tai, kad Sios programos tikslaira pakankamai aisis, tocl kyla
klausimas, ko siekiama Sia programa. IVG nuomongdant program siekiama sukurti
~universal; mokytop®, galintj dirbti su labaijvairaus amziaus vaikais visiSkai skirtingose
aplinkose ir, kaip skelbiama, tuo pat metu didzipdémes skirianf uzsienio kalbos mokymui.

2.1.2 Vertinant, kiekprogramos tikslai ir studijy rezultatai yra pagristi akademiniais ir
/arba profesiniais reikalavimais, visuome®s ir darbo rinkos poreikiais, savianalizs 20
punkte nurodoma, kad taki absolveni poreikis iSaugs, nes numatoma, jos paédsug
ikimokyklinio ir pradinio mokyklinio amziaus vaik(planuojama, kad iki 2020 mgjy padaugs
9 proc.), reiks pakeistij pensiy iSeisiaius mokytojus (6—8 proc.) bei iSaugs poreikis mokyt

uzsienio kalbos.

Be to, 20 punkte nurodoma, kad panasSias bakalatogrgmas silo Lietuvos edukologijos
universitetas ikimokyklinio ir pradinio ugdymo pedagogiK&imokyklinis ir prieSmokyklinis
ugdymas), ikimokyklinio ir pradinio ugdymo pedagogiképradinis ugdymas) ir Siauli
universitetas fradinio ugdymo pedagogika ir ikimokyklinis ugdymabaiau Siame punkte
pabgéziama, kad & viena pirmiau nurodyt Lietuvos auk$fjy mokykly nesiekia parengti

specialist, kurie mokyt; uzsienio kalbos jaunesniojo mokyklinio amziauskuai

21 punkte studij programa analizuojama KU statuto (2012 metai) &kste. Statute nurodomas
tikslas ,Rengti aukStos kvalifikacijos edukologijepecialistus.” Be to, be ankgu mireto
nacionalinio poreikio, savianalig suvestias 21 punkte taip pat nurodoma, kad Vakar
Lietuvoje reikia pagal VP-AUKM programrengiany specialisj. Tatiau réra jokiy duomen,
kurie atskleisi rinkos poreikius — pateikiamas tik vienas argurasnkad ,studij programos
reikalingumy jrodo optimalus ir pastovus stofagjy j Sig program skatius (Zr. Nr. 84)." IVG
kelia nerimy, kad tariam programos populiaruggali skatinti pazadas, jog dvejopa kvalifikacija
padidins studentgalimybesjsidarbinti ir populiarumas gali nath susigs su studij programos
kokybe.

2.1.3Kaip nurodyta pirmiau, rengiant savianagzsuvestin nebuvo laikomasi SKVC nustatyto
modelio. Savianalis suvestigje 2.1.1 punkte ,Programos tikslai ir numatomi gtydezultatai*
(savianalizs suvestias p. 5-9) tiesiogiai neatsakomaklausimy, ar programos tikslai ir
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studiju rezultatai atitinka studijy ra§ ir pakopa bei kvalifikacijos lygi, nors toliau
savianalizs suvestigje toks atitikimasjvardijamas kaip programos stipgybSavianalizs
suvestigs 41 punkte tiesiog nurodoma, kad:

Sios studij programos tikslas ir numatomi studijezultatai atitinka studij ragj,
pakop ir kvalifikacijos lygi pagal Lietuvos kvalifikacij sandag (vertinant veiklos
kompleksiskum, savarankiskumir kintamuny).

41 punkte daugiau nepateikiama ppKj teiginj pagrindziadiy jrodymy.

2.1.4 Savianalizs suvestigje 2.1.1 punkte: ,Programos tikslai ir numatomidsjy rezultatai*
(SS p. 5-9) tiesiogiai neatsakoma jirkita klausimy: ar programos pavadinimas, studip
rezultatai, turinys ir kvalifikacijos yra suderinti tarpusavyje. ISanalizavusi numatomus
studijy rezultatus (pateikiamus skyriuje ,Rezultatai” htiekje), IVG nustat, kad turinys ir
studiy rezultatai nepakankamai atitinka programos pawadin kuriame pahkiziamas
ankstyvasis uzsienio kalbos mokymasis. IS é&srikaip nurodyta pirmiau, studijezultatuose,
kurie pateikiami skirsnyje ,Dalykigs kompetencijos” net neuzsimenama apie &kal\dG kyla
abejoni; dél to, kiek Siuolaikires metodiis priemows mokant L1, L2 ar netgi L3 ir ugdant
kalbine kompetency (angly kalbos srityje) yra svarbios Sioje programoje, nesiena i sriciy
néra minima trisdeSimt keturiuose (34) pateiktuosadigi rezultatuose. Prie Sios painiavos
programos tiksluose, IVG, analizuodama arkslbai skirtus modulius (3.1 priedas), pasjep
kad juose pateikiami visiSkai kiti studijrezultatai, kurie skiriasi nuo programos stuydij
rezultaty. Be to, IVG nustebino ir tai, kad nors SeSiuos&iaiose semestruose yra numatyti Sesi
moduliai (2—7 semestras imtinai), skirti ,uzsief@mgly) kalbai ir jos mokymui,”“ & viename §j
moduliy néra numatytas praktikumas, kuris ¢al pactti studentams pritaikyti paskaitmetu
jgytas teorines zinias. IVG stebisi, kbdeptintame semestre ,,Gimtosios kalbos ir jos nnadd/

modulyje taikoma visai kita logika ir Siame mod@yjra numatytas reikalingas praktikumas.

2.1.5Savianalizs suvestigje nurodomos trystipryb és:

1. Studijy programos tikslai ir rezultatai atitinka stugdijusj ir pakop, yra gerai apikizti,
aiskis ir vieSai skelbiami;

2. Studiy programos pavadinimas, jos rezultatai ir turingssuderinti;

3. Studiy programos tikslai ir numatomi stuglijrezultatai yra pagsti akademiniais ir

profesiniais reikalavimais bei visuomisnr darbo rinkos poreikiais.
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IVG neradojrodymy, kurie patvirtinty pirmg teigin, o juo labiau, leist ji priimti kaip Sios
studijy programos ,stipry. IS esnes, kaip nurodyta pirmiau 2.1.1 skyriuje, IVG nuorapgios
programos tikslai yra nepakankamai konisettodl programa siekiama apimti vigk yp&
nekonkretis yra su ankstyvuoju uzsienio kalbos mokymusi ikymou susi¢ rezultatai. Todl

IVG taip pat rra jsitikinusi, kad galima paggti ir anty nurodom stipryke, nes, IVG manymu,
programos pavadinimas yra klaidinantis, o stugjogramos uzsienio kalbos mokymo aspektas
neatsispindi skelbiamuose stugdipzultatuose. E) tre¢ios nurodytos stipryds — IVG mano, kad
nors yrajrodymy, jog programa yra reikalinga, jos tikslai ir sfudrezultatai nesutampa su
akademiniais ir profesiniais standartais, kurie hiiti taikomi tokiai programai Sioje srityje ir

pakopoje.

Savianalizje yra nurodoma vienailpnybé. IVG nuomone, teisindamasi, k&dSi programa
nebuvo kritiSkaijvertinta, savianalis grug iSnaudoja 4 fakta, kad absolventai neteikokio
griztamojo rysSio. Fakultetas &jo keturis metus, per kuriuos @pm apsvarstyti programos
stiprybes ir silpnybes. Jei programa yra kasmetipema, kaip teigiama 19 punkte, studentai,
socialiniai partneriai ir personalas &tir pateikti daugrodymy, kurie padty nustatyti silpgsias
vietas gerokai ank&u, nei studijas baggabsolventai atsakyispateiktus klausimus. TedIVG
yra nepatenkinta pirmuoju iS dvigpasiilyty ,tobulinimo veiksny®, nescia siilloma palaukti
griztamojo rysio iS absolvenipries pradedant tobulinti programos tgrinai rodo, kad procesas
yra nepakankamai geras. IS ésnai reiskia, kad studijas baigusiems absolventaaseikiama
pirmenyl® ir kad j nuomor yra svarbesh nei Siuo metu besimokeéiy studeng ir Kity

socialiny partnery.

IVG nuomone, savianaks suvestigje néra pateikiamarodymy, kurie padty jai nuspesti, ar

antras dilomas veiksmas — glaudziau bendradarbiaatosiu kidu — yra svarbus.

Apibendrinant, IVG didgl susitipinima kelia tai, kad Sios programos tikslaira pakankamai
aiskis, todl kyla klausimas, ko siekiama Sia programa. IVG mooe, vykdant progragn
siekiama sukurti ,universalmokytop®, galint] dirbti su labaijvairaus amziaus vaikais visiskai
skirtingose aplinkose ir, kaip skelbiama, tuo paturdidziausi démeg skiriani uzsienio kalbos

mokymui.

Be to, rera aisSku, ar siekiant studijuoti pagad §irograma yra hitina pakankamai gerai métk
angl kallg. KU stokoja pagrindiés kalby mokymo infrastruldros, kuri yra @itina rengiant
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kokybiSky kalby mokymo programp Programos pabaigojeéra numatytas privalomas angl

kalbos egzaminas.

IVG nuomone, Sios programos tikslai yra tokie fatkad yra nepasiekiami vykdant 6 lygmens
pirmosios pakopos programBe privalomy dalyky, susijusy su angy kalba pirmaisiais metais,
programoje nepakankamaiérdesio skiriama ankstyvajam uzsienio kalbos mokymirs
mokymui, iSskyrus tuos dalykus, kurie sgsg§u metodika. IVG nerado jakijrodymy apie
pastangas patl studentams gerai iSmokti arlpgyti kompetenciy pasirinktos uzsienio (angl

kalbos srityje.

2.2 Programos sandara

2.2.1 Vertinant, ar studij programos sandara atitinka teisinius reikalavimus savianalizs

suvestis 37 punkte nurodoma, kad :

pirmosios pakopos studijprograma VP-AUKM buvo sukurta 2008 metais, remsant
Klaipedos universiteto studijnuostataig2007 metai)Valstybirés Svietimo strategijos
2003-2012 metams nuostataj2003 metai); Vaiko gerovs valstybiis politikos
koncepcija(2003 metai),Seimos politikos koncepcif@008 metai) Ikimokyklinio ir
prieSmokyklinio ugdymo pedagpgrengimo standartu (2008 metai), Mokytojo
profesijos kompetencijos apragd007 metai),Pedagog rengimo reglamenty2012

metai) ir kt.

Savianalizs suvestigje (6 punkte) nurodoma, kad 2009 m. rugm 31 d. programa buvo
jregistruota Svietimo ir mokslo ministerijoje. 24vsstires punkte paZymima, kad programos
apimtis (240 ECTS kredjj atitinka teigs aktuose numatytus reikalavimus, kaip numatyta
2010 m. balandzio 9 disakyme Nr. V-501, D¢l laipsn suteikia@iy pirmosios pakopos ir
vientisyjy studiy programy bendjy reikalaviny apraso patvirtinimo)Savianalizs suvestias

33 punkte pakartojamas teiginys, kad kredipimtis atitinka 2010 m. balandzio 9jdakyny

Nr. V-501. 24 punkte taip pat minimas Sis klausimmasodant, kad dabar programos apimtis yra
240 ECTS kredit.

Savianalizs suvestids 31 punkte nurodoma, kad pagal KU stydiuostatus (2010 metai)

pirmais ir antrais studjjprogramos metais galima studijuoti ne daugiau kagtynis dalykus, o
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treciais ir ketvirtais — ne daugiau kaip SeSis, ir I&o aspektu VP-AUKM studjj programa

atitinka reikalavimus.

Savianalizs suvestias 32 punkte pastebima, kad teésiaplinka ketiasi, nes keaiiamos
nuostatos @ pedagog rengimo, bei pazymima, kad atitinkamai buvo paksisr VP-AUKM
studijy programos kredit skatius uz pedagogigistudiy baigiamyji darky (3 kreditai), vietoje
integruoto ugdymalalyko (3 kreditai).

2.2.2Vertinant, arstudijuy dalykai ir (arba) moduliai programoje yra iSdeéstyti nuosekliai ir

ar nesikartoja ju temos savianalizs suvestias 30 punkte ir 3 lentgle smulkiai iSdstyta
studiy programos strukita ir pateiktas studjj programos turinys. 30 punkte pastebima, kad
rudens ir pavasario semegtrukne yra: 15 savdiy paskait, viena savarankisko darbo sawait
ir kiekvierg semesyr rengiama 4 savéiy trukmeés egzamin sesija. 29 punkte apzvelgiama
programos sandara, nurodant, kad ,Rengdami VP-AUiiijy program stengmes, kad 1-4
metais savarankigkdarhy apimtis vis labiau digty, 0 uzduotys ity vis suatingesres.” Taiau
iSskyrus 30 punkte pateikiamteigin, kad ,Rengiant VP-AUKM studij program buvo
siekiama nuosekliai ir logiSkai i8styti dalykus,” savianalis suvestigje studijuojany dalyky

ar moduly iSdéstymas iSsamiau nepaaiskintas bei atskirai neaptas y kartojimosi klausimas.

3 lentetje iSvardijami visi dalykai, kreditai ir nurodom&jek laiko skiriama kiekvienam
dalykui. ISanalizavusi 3.1 prigdIVG susitpino, kad programa yra fragmentiSka ir joje labai
daug element Trikstajrodymy, kad studijuodami studentai nuosekigyja vis daugiau zimiir
ugdo kompetencijas, nes programa pateikiama lalagnfentiSkai. Kaip matyti 3.1. priede,
iSskyrus uzsienio (ang) kalba, prie kurios studij metu studentai nuolat jgta (6 kartus) (taip
pat iSskyrus &no kultirg ir komunikacires kompetencijos ugdysm kurie kartojasi du kartus),
atrodo, kad Sios programos loginis pagrindas (kiaime kontekste galima vartotiaSavoka)
yra tas, jog studentams pateikiamos tam tikrosnkeetines” atskiny studiy sritys, kurias jie
iSeina, vietoje to, kadiby skatinami labiausigilinti j svarbiausias sritis, kurias studentai turi
gerai suprasti, siekdanpgyti profesin supratim ikimokyklinio, pradinio ugdymo bei uzsienio

kalbos pedagogikos srityse.

2.2.3Atsakantj klausimy, ar dalyky ir (ar) moduliy turinys atitinka studij y ra§ ir pakopa,
savianalizs suvestids 25 punkte pateikiama programos apzvalga, kurigjstatytos dvi
skirtingos studij rasSys:bendrojo universitetinio lavinimo dalykél5 kredity) ir studiy krypties
specialaus lavinimo dalykdR17 kredit)). Savianalizs suvestigje pazymima, jog dar 8 kreditai

pagal studij program skiriami laisvai pasirenkamiems dalykams.
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Savianalizs suvestias 26 punkte detalizuojamas ,bendrojo universitetil@vinimo* turinys,
kurj sudarouzsienio kalba6 kreditai),kizno kultira 1, 2 (6 kreditai),filosofija (3 kreditai) ir
pasirenkamieji bendrojo universitetinio lavinimo lygeai (6 kreditai). Kadangi saviana&g
suvestigje iSreiSkiamas poiiris, jog ,uzsienio kalb studijos tuéty packti geresnei studeqt
komunikacijai ir specializuotos litefabs studijoms®, IVG nustebino tai, kad programoje,
kurioje pagrindinis @mesys skiriamas uzsienio kalbombendrojo universitetinio lavinimo dal
turi bati jtrauktos ir uzsienio kalbos, ypaurint omenyje tai, kad ,uzsienio (anglkalba ir jos
mokymas (1-6)“ yra numatytas kaip dalykas SeSisbstinguose programos semestruose. Nors
galima pateikti argumentus, jog, teikiant ,begdruniversitetin lavinimg“, studentai yra
supazindinami su skirtingomis pasaulio kalbomis/yadziui, literafirine kiny, ispam, prangizy
arba portugal), tai, kad, remiantis 3 lentele, pirmajame ir ajgme semestruosezsdioma
uzsienio kalba yra angl vargu, ar padeda igsti studeni bendsjg kulttra, nors tai ir suteikia

vertingg galimybe mokytis angl kalbos.

Savianalizs suvestigje (26 punkte) taip pat nurodyta, jog ,rengiant XBKM studijy
program, kino kuliézra ir filosofija jtraukti j dalyky sgra§ kaip dalykai, kurie yra svaiils
pagrindiniam mokytaj rengimui“. IVG mano, kad lygiai taip patity galima teigti, jog tokios
studiyy sritys kaip jmenatf, ,psichologijd, , sociologijd arba kitos sritys vienodai svariai
prisidéty prie studento bendrosios kirdbs ugdymo.

28 punkte detalizuojami pasirenkamieji dalykai, ikas gali rinktis pagal §i program
studijuojantys studentai. 8omi dviejy raSiy pasirenkamieji dalykai: pasirenkamieji bendrojo
universitetinio lavinimo dalykai (reikia pasirinkdiu iS socialini moksl;, humanitaring, meny
arba biomedicininj dalyky: uz kiekviery skiriami 3 kreditai) ir laisvai pasirenkami dalyka

(reikia pasirinkti du, uz kiekvienskiriami 4 kreditai).

29 punkte (ir 2 lentéle) detaliai apibdinami KU nuostatuose numatyti nurodymadl d
savarankisko darbo (,savarankiSkas darbas turirgtidee maziau kaip 50% pirmosios pakopos
studiy programos®). Kontaktinio ir savarankiSko darboaral; pasiskirstymas studijeigoje
pateikiamas savianatig suvestias 2 lentetje. Sioje lentadje nurodyta, kad 1988 kontaktinio
darbo valandoms skiriama 4412 savarankiSko darlamga Kadangi tai reiSkia, jog daugiau nei
80% programos laiko (4412 valandS visy 5400 valand) skiriama savarankiSkam darbui,
studentams, kurie jau ir taip studijuoja pagal d@gy reikalaujadia program, tenka labai
didelis kiivis. IVG tam tikg susifipinima kelia tai, ar studentai ga prasmingai atlikti tokio
lygio savarankisk darly.
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Savianalizs suvestigje nepateikiama joki kity jrodymy, susijusy su konkréiu klausimu —

kaip dalyky ir (ar) moduli g turinys yra suderintas su studig rasimi ir pakopa.

2.2.4 D¢l klausimo, kaip arba ardalyky/moduliy turinys ir metodai yra tinkami
numatomiems studipg rezultatams pasiekti — Sis klausimas nagéjamas savianalis
suvestisgs 34 punkte ir 4 lentge, atskleidziant ,rySius tarp bengly (instrumenting,
tarpasmeninj ir sistemini;)) kompetencij ugdymo(si) ir akademini dalyky studiy rezultaty
VP-AUKM studijy programoje”. 34 punkte detaliai aptariamos dalgkitys, kurios tukty packti
ugdyti Sias ,bendssias (instrumentines, tarpasmenines ir sistemkmsapetencijas”:

Instrumentin és kompetencijos:
Filosofija,
Psichologijos pagrindai,
Pedagogikos teorija ir istorija,
Jvadas; vaikysés pedagogikos studijas,
Pedagogi@ psichologija,
Socialire pedagogika ir psichologija,
Vaikysts pedagogika (su praktikumu),
Pedagoginio darbo praktika ugdyrnystaigose,
Kalbos kulizros ugdymas
ir kt.

Tarpasmeninés kompetencijos:
UZsienio kalba,
Psichologijos pagrindai,
Pedagogi@ psichologija,
Pedagogi@ praktika,
Komunikacis kompetencijos ugdymas,
Neformalusis vaik ugdymas
ir kt.

Sisteminés kompetencijos:
Kiino kultra,
Vaikysts pedagogika (su praktikumu),
Menirées kompetencijos ugdymas
Kino kultzros mokymas,
Matematika ir jos mokymas (su praktikumu),
Mokomaoiji praktika,
Pedagogia praktika,
Gimtoji kalba ir jos mokymas (su praktikumu),
Pasaulio pazinimo mokymas (su praktikumu)
ir kt.

Ir prieSingai, dalyly sriciy, priskiriamy ,profesiniy kompetenciy ugdymui(si)“, arasas yra daug
trumpesnis. Miatos sritys yra Sios:
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Vaiko prieziira ir globa,

Pedagogi@ psichologija,

Socialire pedagogika ir psichologija,

UzZsienio (ang}) kalba ir jos mokymas,

Socialiny ir pazintiniy kompetencij ugdymas,

Kino kultzros mokymas,

Kursinis darbas

Specialioji pedagogika

ir kt.
IVG sunku suvokti naudojagnsuskirstyn j kategorijas, ir jai nuostabkelia, pavyzdziui, tai,
kodkl ,uzsienio kalba“ priskiriama ,tarpasmerims kompetencijoms®, o ,gimtoji kalba ir jos
mokymas*“ yraijtrauktaj ,sistemines kompetencijas®, dau ,uzsienio (angl) kalba ir jos

mokymasprisideda prie ,profesimi kompetencij ugdymo(si)“?

IVG susifipinima kelia akivaizdus disbalansas ir prieStaravimampau nurodytuoseasasuose
bei slyginai trumpas dalyk, susijusy su profesini kompetencijy ugdymu, grasas VP-AUKM
studiy programoje. IVG dar kaytpazymi, kad 1 lentéje iS viso trylika (13) studij rezultaty

siejama su ,bendrosiomis kompetencijomis*, tuo tiasp ,profesiémis kompetencijomis” yra

susig dvideSimt vienas (21) studiyezultatai.

IVG taip patjdomu yra tai, jog 1 lentgke naudojama antraSiprofesines kompetencijos* dabar
turéjo bati pakeista apitizimu ,profesinyg kompetenciy ugdymas(sis)“, kuris numato daugiau
atsakomybs uz Si kompetenciy ugdyny jauniems specialistams, negu tuo atveju, jeigu jos

buty jtrauktosj numatomus programos stugdiezultatus.

4 lentetje pateikiama labai detali ,rygitarp programos studijrezultaty ir dalyky studiy
rezultat)” analize. Nagrirgjant 4 lente, iSrySkéja didelis Sios programos fragmentiSkumas ir tai,
kad labai daug elemenstengiamasi sutalpintiprogramos darbotvagk Daugeliui siéiy, kurios
yra svarbios pradinio ugdymo lygmeniu (pavyzdzipmuzika ir jos mokymas" arba o
kultiros mokymas®) skiriamas minimalus 45 valgndkatius (net bendrai sk&uojant
paskaitas, pratybas ir laboratorinius darbus).dayarie kurios pé&jo IVG — studentams &loma

,Visko po truput’.

Remiantis tuo, kad Si programa yra orientuptaofesig veikla, mokytoy, turinéiy profesirg
kvalifikacija (,kvalifikuoto pradinio ugdymo pedagogo“ — 12 puak), rengim, IVG nagrirgjo
programoje praktigs kompetencijos ugdymui skiriamdémes. KU Sis ugdymas vykdomas
dviem skirtingais bdais: pirma, per akademinius dalykus, apitma® praktikum, ir per

formalias praktikas. Atlikdama savo dasvG analizavo, kageinaj skirtingas praktikas.
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Lentelé Praktikos

Praktikos pavadinimas ECTS Bendras valang skatius

kreditai | Teorija | Pratyb | Labora | Nuoto | Savar | Bend
0s toriniai | linis ankisk | ras
darbai | konta | as valan

ktinis | darba | dy

darba | s skaki
s us
2 semestrag Pazintiné praktika 6.00 4 0 56 0 10( 16D
4 semestrag Mokomoji praktika 5.00 2 0 58 0 73 138
5 semestras Pedagogiré praktika 5.00 2 2 0 0 12¢ 138
8 semestrag SavarankiSka pedagoginio 15.00 2 2 0 394 400
darbo praktika pradin éje
mokykloje

Kalbant apie programos sanglalvVG nustebino tai, jog 1, 3, 6 ir 7 semestruoserpraktikos.
Praktika numatyta 2 (Pazintéinpraktika: 6 ECTS kreditai), 4 (Mokomoji praktiké: ECTS
kreditai), 5 (Pedagoginpraktika: 5 ECTS kreditai) ir 8 (SavarankiSkas gupubinis darbas
pradirgje mokykloje: 15 ECTS kredj) semestruose. &da jokio paaisSkinimo, kad pazintinei
praktikai skiriama daugiau ECTS kradinegu antrajame ar ti@jame kurse numatytai
praktikai. Kiekvienoje praktikoje paskaitoms, pfadyns ir laboratoriniams darbams skirtas
valand; skatius nepaprastai skiriasi, diau visais atvejais yra numatytas labai didelis
savarankisko darbo kiekis (atitinkamai 100 valgrnéB valandos, 129 valandos ir 396 valandos),
o tai reiSkia, kad studentas savarankiskai dirb& 8&so praktikos laiko. Tai nélinai yra
problema. KU nuostatuose nurodyta, jog 50% pirmogp@akopos studjj programos tuity
sudaryti savarankiSkas darbasiida praktikai skirto savarankisko darbo lygis ZymiaSija §
nurodymy. Savianalizs suvestids 29 punkte pazyama: ,sudarydami VP-AUKM studi
program, 1-4 met laikotarpiu stengmeés palaipsniui didinti savarankiSko darbo apinmt
numatyti vis suétingesnes uzduotis“. Nagtidama savarankiSko darbo apinrt Universiteto
personalo indlio j praktika lygj, IVG aptiko milZiniSk atsaj, nes pirmose dviejose praktikose
personalo dalyvavimui numatyta 60 valgntiiiau kiekvienai iS ¥lesniy dviejy praktiky skirtos

tik keturios kontaktinio laiko valandos (2 teorirdarbo valandos ir 2 praktinio darbo valandos).
Keista, kad baigiamojoje praktikoje, kurios metud&ntas pirr kartg dirba savarankiskai kaip

mokytojas, numatytas tokios nediékelbpimties universiteto personalo dalyvavimas.

Bendrai visoms praktikoms tenka tik vos daugiauun&g% vis; programai sking kredity (31
ECTS kreditas iS 240 ECTS krag)it Tai reiSkia, kad praktika sudaro vieaStungja programos
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vertes. Kadangi tik baigiamoji praktika yra ,savaranki8k kity praktiky metu studentai
praleidzia daug laiko stébdami, pasizyradami ir uzsiraSiddami, ziirédami, kaip dirba
pedagogias praktikos vadovas, analizuodami mokytepdamas pamokas ir, yisvarbiausia,
atickliodami laika, kai jie patys gak imtis profesini pareig, kurioms jie yra rengiami! Tai,
savo ruoztu, iki minimumo sumazina faktimokymo valand skatiy, kurj studentas gés

sukaupti ikimokyklinio ar pradinio ugdymo lygmeniarba mokydamas anglkaip uzsienio
kalbos, nors visi Sie elementai yra esminiai stt@nofesiniamegoortfolio.

Kadangi individualios praktikos turi gana skirtirggypavadinimus, nenurodyta, kaip jos yra
susijusios tarpusavyje, arba kaip, jas atliekambgmesuoja studemtmokymasis, kaupiama

praktinio mokymaosi patirtis.

Susitikime su éstytojais, vykusiame institucinio vizito KU metw/G turéjo galimyle detaliau
aptarti Siuos klausimus ir susitarimusl dendrosios praktikos. IVG suprato, kad pirmosios
praktikos metu studentagis patirtiegvairiose aplinkose, keisdamas jas kiekgisavait ir taip
susipazindamas su skirtingomis aplinkomis, pavyadzaiky darzeliu/creche, pagal Montessori
metodilg dirbartia jstaiga, men, specialyjy poreikiy, aklyjy ir silpnaregi ugdymo centrais,
pradinio ir ikimokyklinio ugdymo institucijomis. 1% suzinojo, kad antrajame kurse pagrindinis
déemesys skiriamas susipazinimui su darbu 1-4 deas Tréiame kurse studentai gali atlikti
mokytojy pactjéjy pareigas, o ketvirtame kurse numatyta praktika,kudg suteikiama 15

kredity, ir kuri yra iSeéstyta per 10 savél laikotarp.

Remiantis pirmiau pateikta medziaga, VG sunku ksutikad dalyky/moduliy turinys ir
metodai yra tinkami numatomiems studijy rezultatams pasiekti. Apibendrinant, IVG p#&jo
iISvados, jog studentams suteikiama ,visko po trilputdél to jie verkiami tapti ,visy gal

meistrais”, téiau ne srities specialistais iS esn

2.2.5Savianalizs suvestias 35 ir 36 punktuose nagéamas klausimas, garogramos apimtis
yra pakankama studijy rezultatams uztikrinti. 35 punkte teigiama, jog ,kiekvieno dalyko
tikslai, uzdaviniai ir mokymo metodai suteikia gajibe pasiekti numatomus VP-AUKM studij
programos studyj rezultatus®. Téiau nepateikiama jolgi jrodymy, patvirtinagiy § teigin.
Toliau savianaligs suvestigje apraSomi programos per#s ir atestavimo proceso elementai.
36 punkte teigiama, kad ,darna tarp numajostudiy rezultat; ir studiy metod; VP-AUKM
studiy programoje padeda pasiekti programos rezultatugad ,teorires dalies dalykai, kurie
suteikia pedagogo profesirkvalifikacijg atitinkartias Zinias ir ugdo bengsias ir profesines

kompetencijas, pateikiami pasitelkiant Zodiniuszualinius/demonstracinius ir refleksinius
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praktinius metodus”. Ankstegje citatoje yraidomus Zinij akcentavimas. 38 punkte nurodyta,
jog ,kiekvieno dalyko studijos baigiamos egzamindaa studento savarankisSkai atliktos
uzduoties (projektojvertinimu®. RemiantiKlaipédos universiteto studijnuostatais(2010 m.),
Siame punkte akcentuojama, kad ,kiekvieno dalykoao& turi kiti jvertintos pazymiu®. Kitaip
tariant, nepaisant dided retorikos, skirtos studijrezultat;, kompetencij, jgudziy ir gekejimy

svarbai akcentuoti, pirmengheikiamazinioms.

IS savianalizs suvestias aiSku, jog labai didelis éthesys skiriamas baigiamajam darbui.
Savianalizs suvestias 25 punkte pazymima, kad baigiamajam darbui skamial2 kredij
(reikalavimas — ne maziau kaip 12), tuo tarpu 38kpel pabéziama, kad ,bakalauro baigiamojo
darbo reikalavimus, vertinimo kriterijus ir gynint@arka nustato KU senatas (patvirtinta Senato
nutarimu Nr. 11-56, 09-04-2010) ir PF taryba (pdivia 2010 m. gegus 12 d. PF tarybos

posdyje)”. 39 punkte toliau akcentuojama, jog

Baigiamasis darbas turi atskleisti studento maksli kompetencijas: ggbma
rinkti ir analizuoti tyrimo duomenis, planuoti peptayin tyrima, pasirinkti tinkang
tyrimo strategy, naudotigvairiais informacijos Saltiniais, rinkti teogrir empirine

medziag ir ja analizuoti, interpretuoti, apibendrinti ir t. t.

Kadangi tai yra ypatingai ambicingas tikslas, apitigaplat; moksliniy kompetencij spekts,
IVG skyré laiko analizuoti baigiamuosius darbus. Visi bamgieji darbai buvo parasyti laikantis
to paties formulavimo modelio, sutelkianéndes j tyrima, atliekamy klausimyny arba kit
apklausos priemonipagalba. Juose buvo labai mazai apraSyti Siuo peaulyje atlikti tyrimai
nurodytomis temomis, pateikiant vos kelauorod; j leidinius bet kokiomis kitomis nei lietuyi
kalbomis. Pristatydami savo ¢da darbo rezultatus, studentai daznai naudojo daagraimy ir
grafiky, tatiau retai siejo savo pay iSvadas su moksline litetaa, nurodydami, kur jie aptiko
panasSum arba skirtumy. Visuose baigiamuosiuose darbuose paskutinis jpissli@avadintas
»ISvados”, buvo skiriamasyjiSvadoms, kurios nebuvo ilggsnnegu vienas puslapis, tarsi tai
buty paskutinis Zodis, kygrgalima pasakyti tam tikra tema. Trumpai tariaMGlrado labai
nedaugrodymy, patvirtinaiy, jog pasiekiami pirmiau tekste i&tyti baigiamiesiems darbams
keliami tikslai.

IVG taip pat iSnagrigjo atlikto darbo turip Visy 2012 metais pateikt baigianyjy darhy
pavadinimai iSvardyti 3.4. priede. Kadangi Siojedgiy programoje ypatingaseohesys skiriamas
uzsienio kalbos mokymui, IVG téosi aptikti § akcengy daugelyje baigiamjy darh;. Temos
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buvo jvairios — nuo ,Nepilnamgy nusikalstamumo prevencijos Seimoje prohjemki
.Neformaliojo jaunesnio mokyklinio amziaus vailvietimo® ir tyrimo, susijusio su pedagogo
asmenybe. Paliestgsairios mokyklos programos sritygskaitant menus ir tkybinj ugdyms,
literatiirg, matematil, gamtos mokslus ir technologijaskaitant IKT). IVG nustebino tai, kad
né vienas iS baigiajy darlhy nebuvo susgs su ang] kalba arba uZsienio kalbos mokymu, ir
kad nebuvo & vieno baigiamojo darbo, parengto anghlba. IVG mano, jog tai buvo didel
prarasta galimybpagilinti studeni supratima apie specializacjj kuria, kaip numatoma, jie turi
ugdyti.

2.2.6D¢l reikalavimo, kadprogramos turinyje turi atsispind éti naujausi pasiekimai mokslo,
meno ir technologijy srityse, savianalizs suvestigje Sis klausimas tiesiogiai programos turinio
atzvilgiu neaptariamas. IVG ypatipgusitpinimg kelia tai, jog buvo pateikta labai nedaug
jrodymy, patvirtinagiy studeng renginy naudoti informacinj ir komunikacini; technologiy
(IKT) isteklius pedagoginiais tikslais. Siame kdwe VG yra ypatingai susipinusi
technologirs jrangos tikumu KU ir pazymi, jog daugelis mokyklturi aukStesnio lygio
skaitmeninius iSteklius. Susitikimo su buvusiaisdeintais metu buvo pareikSta, kad, jiems
studijuojant KU, Siame universitete nebuvo inteyakis baltosios lentos, nors mokyklos |
turéjo. Tiexy sakant, dl iStekliy stokos jie daugiau apieaSsriti iSmoko mokyklose negu
universitete. Daugelis mokykl buvo geriau apipintos negu universitetas, turint omenyje
interaktyvigsias balisias lentas, iSmagsias lentas, el. regigtrnaudojing ir IKT naudojimg
meny, kalbos ir literairos, muzikos, matematikos ir t. t. mokyme. Taip patstebtas
programirs jrangos ir susijusios techrmjrangos, skirtos robotikos, zaidinr t. t. mokymui,
trikumas bei bendra informuotumo apie laisvai intexn@ieinana medziag stoka. IVG buvo
uztikrinta, kad neseniai situacija Siek tiek pagerypa mokymo, naudojant iSmagi lent,
atzvilgiu. Ta&iau uzdavus jSklausimy studentams, jie tedg jog nors IS tikgyjy ir yra viena
interaktyvioji baltoji lenta (kug jie mat naudojant), jie bus mokomi, kaip ja naudotis, ir
supazindinti su IKT naudojimu pedagoginiais tikslak tretiojo kurso antrajame semestre.

2.2.7Kalbant apiestipri gsiasir silpnasias pusessavianalizs suvestigje (42 punkte) nustatytos
dvi stipriosios puss:
e studiy programos apimtis, strukia, metodai ir logika atitinka studij programos
reikalavimus ir numatomus stuglifezultatus;
e programos tiks] ir paimyy akademini dalyky darna padeda uztikrinti aukSstudiy
rezultaty kokybe.
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IVG labai sunku sutikti su pirgja iS pirmiau nurodyi stipriyjy pusiy, kaip detaliai apraSyta
2.2.4 skyriuje. IVG taip pat yra sugpinusi &l antrosios stipriosios pés — mazai tiktina, kad
programa, apimanti 44 dalykus (27 punktas), gadigddi auksStos kokyds studij; rezultatus,

yp& tada, kai akcentuojamas Zjniertinimas (38 punktas).

Savianalizs suvestigje nurodyta tik vienailpnoji pusé:

e jgyvendinant studi program, nepakankamai naudojama virtualaus mokymo/mokymaosi
aplinka.

Kadangi Sis klausimasera aptartas savianadg suvestigje, IVG neturi pagrindo nei sutikti, nei

nesutikti su Sia nustatyta silga puse arba su numatytu gerinimo veiksmu:

o jgyvendinant studij program, platiau naudoti virtualja mokymo / mokymosi aplirk

Apibendrinant, kalbant apie programos sandarosigdips ir silpasias puses, VG pripgta,
kad tai, jog studij programos turinys yra aiSkiai igtytas, yraeigiamas pozymis Taiau IVG
mano, kad visais atvejais bus ypatingai sunku dntik jog 44 dalyky elementus apimanti
programa tapt nuoseklia ir darnia visuma. Be to, kadangi daudiaip 80% programos laiko
yra skirta savarankiSkam darbui, studentams, kjaie ir taip studijuoja pagal ws jégy

reikalaujaiia program, tenka labai didelis kwvis.

Praktika sudaro vienasStunigja dal programos veés. Kadangi tik baigiamoji praktika yra
.Savarankiska“, studentai kitpraktiky metu praleidzia daug laiko ste&lami, pasizyradami ir
uzsiraSigdami, ziiredami, kaip dirba pedagogis praktikos vadovas, analizuodami mokytoj
vedamas pamokas ir, visvarbiausia, atidiodami laika, kai jie patys gals imtis profesinj
pareig;, kurioms jie yra rengiami! Tai, savo ruoztu, ikimmumo sumazina faktinmokymo
valand; skatiy, kurj studentas gé$ sukaupti ikimokyklinio ar pradinio ugdymo lygmanarba
mokydamas angl kaip uzZsienio kalbos, nors visi Sie elementai wsminiai studento

profesiniameportfolio.

IVG sunku sutikti, kad dalyikkmoduliy turinys ir metodai yra tinkami numatomiems studij
rezultatams pasiekti. Pateikiant konkrepavyzd, IVG aptiko labai mazaijrodymy,
patvirtinartiy, jog pasiekiami baigiamiesiems darbams numatksidi. Vertindama progragn
skirtg ugdyti angly kalbos mokymo specializagjjlVG nustebo, kad@viena i$ di temy nebuvo
susijusi su angl kalba arba uZsienio kalbos mokymu, ir kad vienas iS baigiagjy darhy

nebuvo parengtas amgkalba.
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2.3 Personalas

2.3.1 Klausimas, ar studijy programa ijgyvendina personalas, atitinkantis teisinius
reikalavimus, aptariamas savianalig suvestias 53 punkte, kuriame nurodyta, jogstytojy
profesire kvalifikacija, moksliny tyrimy patirtis, akademin patirtis ir bendras darbo stazas
atitinka Laipsry suteikia@iy pirmosios pakopos ir vientjg; studiy progranmy bendyjy
reikalaviny apraso (2010-04-09, Nr. V-501) Aukstosios mokyklos reagjli; iStekliy vertinimo
metodikos (2011nuostatas 53 punkte nurodomas dalyvau§am personalo skaius ir jy
kvalifikacijos, pazymint, kad ,studjj krypties daktaro laipgrturintys asmenys sudaro 65,51%
viso akademinio personalo®, ir kad ¢gtytojai turi pakankam (ne trumpesg negu 3 may)
praktinio darbo patiftpagal j déestomus akademinius dalykus, @ tiriamoji veikla atitinka
déstomus dalykus vertinamoje pirmosios pakopos sfyalipgramoje”. IS § bendgjy teiginiy
neaisku, ar ir kiek @tytojy praktine patirtis yra susijusi su mokymu ikimokyklinio argalinio

ugdymo lygiu arba uzsienio kalbos mokymo srityje.

2.3.2 Atsakantj klausimy, ar déstytojy kvalifikacijos yra pakankamos studijy rezultatams
uztikrinti, savianalizs suvestias 44 punkte pateikiama nuorogaavianalizs suvestias 3.2
prieds, kuriame nurodyti kiekvienoédtytojo akademinis ir (ar) mokslinis laipsnis, pgdginio
darbo patirtis, tiriamosios veiklos sritys ir prighd darbo dstomy akademini dalyky srityje
patirtis bei jo dstomi akademiniai dalykai. Teu, remiantis Siuogsasu, ngmanoma pasakyti,
ar kuris nors i$ iSvardyty asmen turi praktires darbo ikimokykligse arba pradise klagse

patirties.

3.3 priede pateikiami dvideSimt aStugpnakademinio personalo narigyvenimo aprasymai.
Asmenys, turintys ir nurad kvalifikacijas, susijusias su pagrindiniu programakcentu
(ikimokykKlinis ir pradinis ugdymas, uzsienio kalb@sokymas), iSvardyti toliau tekste. Kiti
déstytojai, turintys mokytaj kvalifikacijas konkreiose srityse, pavyzdziui, muzikos mokymo,
chemijos mokymo ir &no kultiros mokymo, #ra jtraukti j sgrag, kuriame buvo siekiama
nustatyti specialistus, tugius ikimokyklinio arba pradinio ugdymo mokytpjbendgsias

kvalifikacijas.

Eugenija Adaskevien¢ Pradires mokyklos mokytojo profesérkvalifikacija

Rasa Braslauskién Ikimokyklinio ir pradinio ugdymo mokytoja

Asta Budreikait Ikimokyklinio ir pradinio ugdymo mokytoja
Danut Cesnauskiedr  Ikimokyklinio ir vidurinio ugdymo mokytoja
Robertas Avolius Mokytojo kvalifikacija (nenurodgtlygis)
Samnas Litvinas Pradirs mokyklos mokytojo profesérkvalifikacija
Regina Motuzieé EFL/TESOL mokytojo profesinkvalifikacija
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Aida Norviliene Ikimokyklinio ir pradinio ugdymo mokytoja

Irena PaSilyd Ikimokyklinio ugdymo mokytoja

Sada Sliuzinsk Ikimokyklinio pedagogo kvalifikacija

Neringa Strazdien Pradires mokyklos mokytojo profesérkvalifikacija
Reda Vismantieh Pradirts mokyklos mokytojo profesérkvalifikacija
Ausrine Zulumskye Pradires mokyklos mokytojo profesérkvalifikacija
Lilia Zukauskier Ikimokyklinio pedagogo kvalifikacija

IVG malonu pamigti, kad pus IS jtraukly | gra% specialisg turi kvalifikacijas tose srityse,
kurios yra susijusios su VP-AUKM studijprogramos akcentu (ikimokyklinis arba pradinis
ugdymas arba abi sritys)ctau ja nustebino tai, jog tiek nedaug specialigiri uzsienio kalbos

mokymo kvalifikacijas.

2.3.3 Klausimas, ardéstytoju skaicius yra pakankamas studip rezultatams uztikrinti,
aptariamagvairiose savianalis suvestigs vietose. Savianalig suvestids 4 punkte nurodyta,
jog VP katedroje visu etatu dirba 1 profesoriudpbentai, 1 daktaro laipgsturintis lektorius ir 3
lektoriai, ne visu etatu dirba 2 daktaro laipsurintys lektoriai ir 2 asistentai. IS visaqy yra
keturiolika (14). Taiau savianaligs suvestias 43 punkte nurodyta, kad prograimgyvendina 28
KU déstytojai, iS kuny tik 9 yra iS VP katedros. Kiti ébtytojai yra iS Psichologijos (5),
Socialires pedagogikos (3), Edukologijos (5),am0 kultiros (3), Angi filologijos (2) ir
Filosofijos ir kultiros studiy (1) katedy. Savianalizs suvestids 54 punkte pazymima, jog
studijy programoje dirba 4é&dtytojai, kurie yra pargsdisertacijas, ir kug temos yra tiesiogiai

susijusios suy déestomais akademiniais dalykais.

Savianalizs suvestias 51 punkte nurodyta, kad mokyjojr studeng santykis VP-AUKM
studijy programoje yra 1:12. Eau rera aiskiai nurodyta, kaip Sis santykis buvo apSkatas.
Pavyzdziui, nors 61 punkte pripatama, jog ,akademinis personalas, dirbantis vamioje
studiy programoje, taip pat dirba ir kitose PF stydprogramose“, nenurodoma, kaip

apskatiuojamas akademiko, dirb&n keliose programose, darbaikrs.

Savianalizs suvestidss 51 punkte paZzymima, kad pastaraisiais metaigjaidgtudent,
pasirinkusi Sia studiy program, skatius, tuo tarpu personalo skais iSliko toks pats. Kazkaip
stelztina, jog toliau savianalés suvestigje prieinama iSvados, kad ,galima teigti, jogstytoy
ir studenty skatiy santykis atitinka maksimalstandarf ir gali biti laikomas optimaliu siekiant

numatony studiy rezultat”.

Savianalizs suvestigje (60 punktas) yra skyrius apie personalo darbaviks, kuriame
teigiama, kad 2012-2013 akademiniais metais pitatuedirbatio KU akademinio personalo
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nario darbo Kivis yra 36 valandos per sawaitr jj sudaro kontaktiés valandos: 14-10 valagd
metodinis darbas (rengimasis kontaktns valandoms, student savarankisko darbo
organizavimas ir kontré): 12-10 valang; ir tiriamoji ir (ar) meni veikla: 10-16 valang 1S
savianalizs suvestias atrodo, jog daugeliui akademikeikia dirbti daugiau valand negu
nurodyta, nes 61 punkte teigiama: ,i$ viso, petgrassius akademinius metuéstytojai dirbo

visu etatu nuo 1 iki 1,5 viso etato ekvivalentu“.

Taciau visiSkai neaiSku, ko siekiama savianaizsuvestigje pareiSkiant (61 punktas), kad
.pedagoginio darbo kivis pirmosios pakopos VP-AUKM studijprogramoje, lyginant su
kiekvieno visu etatu dirb&m déstytojo individualiu bendruoju metiniu darbotkiu, yra labai

skirtingas ir sudaro nuo 5% iki 20% yimetinio darbo kavio valand;”.

AisSkumo ¢l to, kaip buvo apskaiuotas santykis, tikumas reiskia, kad VG neturi pakankamai
jrodymy, kuriais remiantis gaty padaryti iSvad Sioje srityje. Sis klausimas buvo iSkeltas IVG
susitikime su Universiteto administracija instituol vizito metu, téiau jame dalyvay
specialistai negéjo pateikti detalesnio iSaiSkinimo arba paaiskikindel VP ir VP-AUKM

programos tufjo tuos p&ius santykius, norsgiprograny skatiai labai skiriasi.

Atsizvelgdamaj pirmiau aptartus swtingumus ir painumus, IVG mano, jogith labai
naudinga, jeigu ity uztikrintas aiSkumasétl darbo kivio jvertinimo ir personalo-student
santykiy apskatiavimo, kad Ity galima atlikti palyginimus kolegijir universitet; sektoriuje, ir
IVG deél Sio klausimo pateiks pasymus Svietimo ir mokslo ministerijai. Tuo tarpu ®/

rekomenduoja KU periréti, kaip ji pateiks tokius duomenis savianaizuvestiase ateityje.

2.3.4 Atsakantj klausiny, ar personalo kaita gali uZtikrinti tinkam g programos vykdyma,
savianalizs suvestias 54 punkte pazymima, kad nors kaitos lygis buweikémingas, kai kuugi
darbuotoy auksStesés kvalifikacijos ir akademiniai paauksStinimai gga zymiai pagerinti
programos koky&r Nors metodiase rekomendacijose, kuriomis vadovaujasi VG, Sios
informacijos nereikalaujama ir ji éra naudojama, savianalg suvestigje pateikta detali

informacija apie personalo amzkurioje nurodyta, kad vidutinisédtytojy amzius yra 50 met

2.3.5 Klausimas, araukstojo mokslo institucija sudaro glygas déstytojy profesiniam
tobuléjimui, kuris yra reikalingas programos vykdymui, aptariamas savianatz suvestias
58 punkte, kuriame pateikiama detali informacijgeageminarus, kuriuose dalyvavéstitojai,

ir jvairius kndus, kuriais jie prisi¢jo prie savo profesinio tob¢jlmo. Apibendrinant, aiSku, kad
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personalas dalyvavo tokioje veikloje, nors neaptastitucijos tokiam profesiniam tobijimui

teikiamos paramogigys ir laipsnis.

2.3.6Atsakantj klausimy, arprogramos déstytojai dalyvauja mokslinéje (menin¢je) veikloje,
kuri yra tiesiogiai susijusi su vertinama studijy programa, savianalizs suvestias 46 punkte
paaiSkinama, jog visi fakultete vykdomi tyrimai gkiriami temai ,Ugdymo kokyks gerinimas
siekiant Zzmogaus savirealizacijos”, tuo tarpu VRe#leos dstytojai atlieka tyrimus, kurie yra
tiesiogiai susi su VP-AUKM studijj programa, pagal potemUgdymo kokyles gerinimas
vaikystje mokymosi vig gyvenimy kontekste“. Kity katedr, kuriy personalas dalyvauja
igyvendinant VP-AUKM studij program, tyrimy temos taip pat iSvardytos; pazymima, kad
viena tyéjy grup: Svietimo ir mokslo ministerijos uZsakymu atlikoritga ,Ikimokyklinio
ugdymo pasirinkimo galimyds Lietuvoje”, kuris yra ,tiesiogiai susg su VP-AUKM studij

programosggyvendinimo pakeitimais ir kokybe*, nors tikslusysg ir rera atsektas.

47 punkte (bei 3 priedo gyvenimo apraSymuose) lalsdaliai iSvardijami tyrimai, kuriuos
atlieka programoségtytojai, ,kuriy temos atitinkay destomus dalykus pagal stugliprogram”,
prieinant iSvados, jog ,galima teigti, kad kiekviedestytojo tyrimo sritis yra tiesiogiai susijusi

Su jo ctstomais dalykais pagal stugliprograma®.

48 punkte (bei 5 lentgke) detaliai apraSomas personalo dalyvavimo ,nadioés Svietimo ir
mokslo ministerijos, Lietuvos valstgp mokslo ir studij fondo bei tarptautimi projekiy”
projektirgje veikloje lygis, pazymint, kaggyvendinti projektai atitinka VP studijprogramos
studijy sriti (sic)“! Savianalizs suvestias 49 punkte pateikiama detali informacija apie t(8)s
déstytojus, kurie aktyviai vykdo tyrimus, organizuofarptautines konferencijas, publikuoja
mokslinius darbus.ékmingai dirba kaip doktorantakademiniai patéjai arba yra doktorantos
komitety nariai arba disertagijoponentai. 50 punkte pazymima, jog daugelis palsamary yra
moksliniy leidiniy recenzentai bei tarptautiniir nacionaling periodiny moksliny leidiniy
redakcijy kolegijy nariai, reguliariai skelbia savo tyrinrezultatus moksliniuose straipsniuose,

raSo monografijas, vadéius, metodines ir mokymo priemones (Zr. 3.3 pjed
Savianalizs suvestias 53 punkte pateikiama detali informacija apie @@ssiais metais (nuo

2008 met) vykusias mokslines keliones, kuriose dalyvaéstgojai, t&iau wl gi neaisku, ar

didek Sios veiklos dalis buvo susijusi su ikimokyklinfgar) pradinio ugdymo pedagogika.
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Detali informacija apie fakulteto darbuajojdalyvaviny tarptautiise konferencijose,
seminaruose ir mokslkise keliose pateikiama 55 punkte. Net ir numatant galignybg tam
tikras darbuotaj skatius gaéjo dalyvauti kai kuriuose renginiuose, dalyvavinygis vis tiek
yra gana Zzemas. Verta paztmkad, nors ir yra iSigiy, didek dalis konferencij ir temy yra
labai nutolusios nuo ikimokyklinio ir pradinio ugayp pedagogikos, ir énviena isS § néra

konkretiai susijusi su uzsienio kalbos mokymu (L2).

Savianalizs suvestidss 52 punkte detaliai apraSomas dalyvavimo tarpiesgi maimn
programose lygis, iSvardinant kiekvienais metais 8008 maj iSvykstarius ir atvykstatius
akademikus ir pazymint, jog atvykstan ir iSvykstartiy déstytojy santykis iSlieka toks pats:
2008 metais — 1:3, 2009 metais — 1:2, 2010 metdi8 2011 metais — 2:2, 2012 metais — 4:2, ir
2013 metais — 2:2. Eau, kadangtia pateiktas tekstas yra identiSkas tiek VP, tiék AUKM
savianalizs suvestigse, IVG negali matyti, kokia veikla ttr bati priskirta Sioje konkréioje

programoje dstantiems asmenims.

55 punkte pateikiami duomenys apggstytojy dalyvavima mokslinése konferencijose,
mokslinése kelioréese, seminaruose, mawp programose ir t. t. Taciau, kadangtia pateikiamas
tekstas yra identiSkas tiek VP (52 punktas), tieR-AMUKM (55 punktas) savianakz
suvestigse, IVG negali matyti, koks dalyvavimo lygis &ty bati priskirtas Sioje konkr&oje
programoje dstantiems asmenims. Nors kai kurios konfergntgmos ir gali bti susijusios su

VP-AUKM studijy programos dalykturiniu, aiSku, kad didZiojiy dalis réra susijusios.

56 punkte (naudojant identigkekst VP savianalizs suvestias 53 punkte) detaliai aprasomos

pastagjy met; déestytojy mokslires kelioresj ES valstybes nares ir Amegik

2.3.7 Kadangi nustatytos VP-AUKM studijprogramosstipriosios ir silpnosios pusgs teksto
atzvilgiu yra identiskos VP studijprogramos stipriosioms ir silpnosioms gus, IVG pastabos
dél abiey programy taip pat yra panasios. Savianédizsuvestids 62 punkte nustatytos trys

stipriosios pués:

e VP studiy programoje dirba kvalifikuotas akademinis persasal

e personalas gali derinti tiriaajy ir pedagogin veikla. Déstytojy mokslire, ekspertig,
tiriamoji, projektire ir edukacir veikla yra tiesiogiai susijusi su VP stugdprograma;

e didzioji dalis akademinio personalo yra vidutinim&aus (amZziaus vidurkis — 50,6

metai).
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IVG pripazsta, kad pirmieji du teiginiai yra stipriosios pssta&iau ji nesutinka su paskutine
~Stiprigja puse®, kuri gali bti ir silpnoji pus, ypa tuo atveju, kai puspersonalo nayiyra 50 ar
daugiau met. IVG nustebino tai, kad (59 punktasxa re vieno astytojo, kuris priklausyt 20-
30 met; amziaus grupei. Nors IVG supranta (59 punkte kSig pageidavim jdarbinti
~déstytojus, turigius pakankamp pedagoginio darbo patirir didek akademin patirg“, taciau
mano, jog taip pat svarbu yra tai, kad studenthitgausidurti ir su tais asmenimis, kurie visai
neseniai dirbo (arba Siuo metu dirba) ir turi n@spraektine darbo ikimokyklinio ir pradinio
ugdymo aplinkoje patijt ir yra tos nuomods, jog maZzai tiktina, kad tokios patirties galima
rasti vyresnio amziaus gréje, nebent institucija téty stiprig déstytojy jtraukimo i
ikimokyklinio ir pradinio ugdymo aplink politika.

IVG pripadsta, kad personalas atitinka Siuo metu galidjgn teisinius reikalavimus. Teu

IVG taip pat pazymi, kadabyginai mazas personalo narskatius turi kvalifikacijas uzsienio
kalbos mokymo srityje. Nors kai kurie darbuotojktyaiai vykdo tyrimus, IVG stebina tai, jog
savianalizs suvestigje personalo dalyvavimo ikimokyklinio/pradinio ugdg pedagogikos ir

ankstyvojo uzsienio kalbos mokymo tyrimuosgtrmas grajvardintas kaip silpnoji pés

IVG laiko teigiamu pozymiu labai palagkpersonalo ir studentsantyk Sioje programoje (nors
skatiavimo pagrindas ir éra aiSkus). T&au ji taip pat mano, jog Sis santykig&a tvarus, nors ir

pripaista, kad personalas turi didg¢studeng skatiy negu prie$ penkerius metus.

IVG mano, kad KU suteikia profegitobukjima skatinadia aplink, taiau yra tos nuomas,
jog dalyvavimo lygis ga&ty bati didesnis. Lygiai taip pat IVG mano, kad teikianggra
institucine parama tarptautiniam judumui, ¢tau pazymi, jog savianak® suvestige (62

punktas) zemas personalo dalyvavimo marogramose lygis pripggtamas kaip silpnoji pés

2.4 Materialieji iStekliai

2.4.1 Apie studiju patalpy dydzio ir kokybés tinkamuma savianalizs suvestias 63 punkte
pateikiamas teigiamas atsakymia§ klausimy — ,studijy patalpos yra tinkamos in jkiekis
pakankamas”. Toliau savianal&z suvestiBie nurodoma, kad visoms programoms KU
Pedagogikos fakultetas turi 27 auditorijgskaitant 2 su 32 kompiuterizuotom darbo vietom, 1
specializuad auditorig (su stacionaria multimedija, Siuolaikiniais konteiiais sujdiegtomis

studijoms reikiamomis programomis), 8 auditorijas sacionaria multimedijajgkaitant 4
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amfiteatrus) ir specializuotas patalpas (psichalimgkonsultavimo, Svietimo inovagij moter
studijy, karjeros konsultavimo centrus ir kt.), metodikalsoratorijas, moderaibiblioteka ir 50
viety konferenciy sak. Fakultete iS viso yra 1220 darbo et

Lankydamasi KU, IVG tujo progy apziiréti Sias patalpas. IVG ygadomino turiny iStekliy
kokybé. Suprasdama universiteto patiriamus finansiniugkgomus, VG nusivylusi pastéjo,
kad daugelio jo viegy erdvy ir kai kuriy bendgjy auditoriy bukle yra prasta, taip pat kad
stinga iStekhy IKT srityje.

2.4.2 Apie mokymo ir mokymosi jranga (laboratorijuy ir kompiuterin ¢ jranga,
vartojamuosius reikmenis) savianalizs suvestias 64 punkte pastebima, kad yra konferencij
sak (100 viety) ir dvi auditorijos (kiekviena po 250 vigtsujranga telekonferencijoms priimti ir
transliuoti, taip pat minimos kituose universitdtkultetuose (konkkgai Sveikatos moksl
fakultete ir Gamtos ir matematikos maksfakultete) esahios priemoids. Savianaligs
suvestigje prabgziama, kad laboratoriniai darbai, praktiniai @hsimai, Svie¢jisSki renginiai
vyksta KU botanikos sode. Visose Siose patalpodestaypaskaitos, mokska konferencijos,
studeng susirinkimai, baigiamjy darhy gynimas ir kiti su studijomis sugijrenginiai. Todl

savianalizs suvestigje daroma iSvada, kad studpatalpos yra pakankamos ir geraingtos.

D¢l studijy jrangos savianalizs suvestias 65 punkte nurodoma, kad IT infrastidet gera ir

kad studentai gali naudotis tokiais iStekliais,pkgsmart Notebook™ 10.8%, 14 multimedjj9
kopijavimo aparatais ir kompiuteriuoggiegta ,SPSS 17.0 programa. Studentams suteikiamos
tinkamos glygos savarankisko darbo uzduotims atlikti, nemo&anterneto prieiga, licencijuota

programirt jranga ir elektroninis KU bibliotekos katalogas ALHEP

Apziaréjusi turimus isteklius irirang, IVG yra patenkinta, kad jie ,tinkami®, ¢&&u mato
butinybe juos skubiai atnaujinti ir patobulinti, taip pagrmrai renovuoti dideles patglglalis.
Pagisdama % nuomor, IVG pastebjo absolveni komentarus, kuriuose nurodoma, kad nors
dabar universitete yra iSmanioji lenta, jiems ditoaokyklose universitetas tokios nefor, kai
tuo tarpu daugelis mokyklja turéjo. Praktiky metu jie susipazino su Siomis technologijomis
mokyklose, nes daugumay jturéjo pazangesn jrang ir buvo geriau ampintos negu

universitetas.

2.4.3 Apie tai, araukstojo mokslo institucija turi pakankamus susitaimus dél studenty

praktikos, savianalizs suvestids 66 punkte nurodoma, kad praktikos sutartys pagmoa su
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daugeliu vaik darzeli;, pagrindinig mokykly ir viduriniy bei bendrojo lavinimo mokyl|
kuriose ,dirba praktikos mentoriams keliamus redk@nus atitinkantys kvalifikuoti
specialistai“. Kadangi Sioje programoje pagrindidisnesys turi bti skiriamas ikimokyklinio ir
pradinio ugdymo mokytaj ruoSimui, IVG nesupranta, kéldlabai svarbu tuiti sutartis su

vidurinémis ir bendrojo lavinimo mokyklomis.

Savianalizs suvestigje nepateikiama daugiau informacijos apie 66 pumkieimy specialisy
kvalifikacijas irjzvalgy dél reikalavimy praktikos mentoriams. Jojéna konkreios informacijos
apie tai, kaip praktika pridgrima ar stebima, ir apie prakik vertinimg balais beli
standartizavirg. Suvestigje néra iSsamios informacijos apie studergekmiy ir neskmiy
proceng Siuo ypatingai svarbiu Sios stugprogramos aspektu.

Mentoriy rengimo klausimas buvo iSkeltas susitikime su S@ars, kuri vienas pasak kad
pradiny mokykly ir ikimokyklinio ugdymo jstaig; praktikos mentori parengimas buvo
vykdomas Mokytaj ugdymo centre kaip 160 valangrrograma. Si programa buvo vykdoma
globojant Europos fpungai. Be Sios programos, universitetas neturiig@kkitos mokyng

programos.

2.4.4 Mokomosios medziagos (vadéNuy, knyguy, periodiniy leidiniy, duomeny baziy)
prieinamumas aptariamas savianaizsuvestias 67—-80 punktuose. Sios suve&sirb7 punkte
pateikiama visuose KU fakultetuose turimos medZ&agpzvalga. 68 punkte pazymima, kokiu
mastu VP-AUKM programos studentai naudojasi Pedi&gsgfakulteto bibliotekoje esém
medziaga. VP-AUKM study programai tinkam serijiniy leidiniy ir el. iStekly prieinamumas
aptariamas 69 punkte. 70 punkte pazymimas mastasiok naujos duomen bazs yra
prieinamos per pagrindgn KU bibliotekg. 71 punkte minima, kad yra prieinamos tokios
bibliografinés pagalbigs priemogs, kaip Refworks.72 punkte pateikiama iSsami informacija
apie fakulteto bibliotekir jos fondus, pazymint, kad studentai savo maolk&ns tyrimams gali

naudotis tarpbibliotekiniu abonementu. 73 punkteypama, kad:

Vaikystes pedagogikos katedros (VPK) Metodikos centre stizdegali susipazinti su
akademiny dalyky programomis, sukaupta speci@i literatira ir metodigmis
pagalbirtmis priemogmis. Jie gali naudotis didaktine medziaga (kopigmi
kompaktiniais diskais, el. versijomis, vaizdo med@ ir kt.). Baigiamieji darbai taip
pat saugomi Metodikos centre.

Studijy kokyhkes vertinimo centras 70



74 punkte iSsamiai apraSomos duoméazs, jskaitant Lietuvos duomenbazes ir mokslinius
Zurnalus, kurie prieinami personalui ir studentamg5 punkte detaliai iSvardijamos prieinamos
moksliniy zurnaly bei pagalbias literatiros duomen bazs, jskaitant tas, kurios pasiekiamos
nuotoliniu kidu per KU tinklo arba asmeninius kompiuterius. dikie iSsamiai nurodoma, kaip
nauji studentai supazindinami su bibliotekos pagbatis ir jos priemoémis, 0 78 punkte
pateikiama informacija apie bibliotekos rengiamusnieiius kursus, siekiant patenkinti
konkretius student grupiy poreikius. 79 ir 80 punktuose informuojama apiedpos remiamus
projektus, per kuriuos buvo galima renovuoti paalgsigyti studiy iStekliy ir apsitpinti

studijoms reikalinggranga.

Bendrai remdamasi savianaiz suvestigje pateikta medziaga, IVG pgjo nuomors, kad
turima mokomoji medziaga yra tinkama ir gana paema. Tdiau lankydamasi universitete,
IVG aiSkiai pamat, kad medziaga, ygaKT medziaga ir kiti iStekliai, kuriais studentgalkty
naudotis pedagogikoje, yra labai menka ir kad setideliy tolesny investiciy j Sios programos
iSteklius.

2.4.5Kalbant apie studi programosstiprybes ir silpnybes savianalizs suvestigje jvardijamos trys

stipryhkeés (tokios pat kaip VP studijprogramos):

¢ Studiyy patalpos yra tinkamos ir turi pakankamai darbayyie
e Pedagogikos fakultetas turi Siuolaikibiblioteks ir teikia prieigy prie duomen bazi;

¢ Praktikos vietos yra tinkamos visapusiSkai stugg@naktikai.

IVG mano, kad pirmojiy yra tik tai, ko reikty tikétis iS tokp program sitlancio universiteto.
D¢l Sios priezasties IVG nelaiko jostiprybe. Lygiai taip pat IVG yra tos nuomés, kad
Siuolaikire biblioteka su prieiga prie duometbaziy yra tai, ko galima iity tikétis. Tretiosios
deklaruojamos stiprys atveju IVG nemano, kad savianalizsuvestigje ir jos prieduose
pateikti jrodymai yra tie, kurie g jtikinty, kad praktikos vietose #oma daugiau negu
pagrindinio parengimo galimygb ypa& tockl, kad dedama mazai pastangZztikrinti, kad

studentajgyty patirf patiosejvairiausiosgmanomose praktikaplinkose.

Savianalizs suvestigje pateikiama tik vienailpnybé, bet dugerinimo veiksmai
e Patalm renovavimodSy ir moksliniy bei metodiny iStekliy trakumas.

Gerinimo veiksmai:
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e Skatinti studentus naudotis duomdraziy teikiamomis galimybmis;
e leSkoti nauy galimybiy atnaujinti ir pagerinti infrastrufsta.

IVG su nusivylimu pazymi, kad vieninteliSskirta silpnyk néra nagrigjamosios studij
programos silpnyg o veikiau institucinis klausimas, ir labiau patpeity, kad rengiantieji
savianalizs suvestia bty nustag studijy programos silpnybes.édkuriy fakultetas gailty ka

nors padaryti!

Patikrinusi turimus iSteklius iirang, IVG yra patenkinta tuo, kad jie yra ,pakankanbét ne
daugiau. Lygiai taip pat, remdamasi saviarglizuvestigje pateikta medziaga, IVG pjo
nuomores, kad turima mokomoji medziaga yra pakankama inag®rieinama. Nors ir
suprasdama universiteto patiriamus finansinius somis, IVG su nusivylimu pasté&b, kad
daugelio jo vie§jy erdviy ir kai kuriy bendgjy auditoriy biklé yra prasta, taip pat kad
konkretiai stinga iSteklj, pavyzdziui, kalbos laboratayij kas daro neigiagpovei VP-AUKM
studijy programai. Apsilankymo universitete metu IVG aslpamat nepakankamus isteklius,
ypa IKT priemones (pavyzdziui, kompiuterizuoto kallmokymo priemones) ir kitus iSteklius,
kuriuos studentai téty naudoti pedagogikoje. IVGzvelgia skubj batinybe atnaujinti ir

patobulinti Sias sritis, taip pat bendrai renovutidieles pataly dalis.

IVG mano, kad yra daug kur tobulinti praktikos sasmus.

2.5 Studiy procesas ir studegtvertinimas

2.5.1 Klausimas apie tai, apriemimo reikalavimai yra tinkamai pagrijsti, aptariama
savianalizs suvestias 82 punkte. Remdamasi Siame punkte pateikiamwepooapraSymu, IVG
yra patenkinta tuo, kad procesas atrodo gerai argatas pirminiame pémime j prograna.
IVG pastebi, kad konkursinio balo striki nustato Lietuvos auk§y mokykly asociacija
bendrajam pémimui organizuoti, o ne KU. IVG taip pat pazymi,kauo 2010 m. visi
stojantiejij valstyles finansuojamas vietas turi iSlaikyti motyvacij@st, nors tai netaikoma
save finansuojantiems studentams. 83 punkte @nttje) nurodomi pastajy mety (nuo 2008
iki 2012) konkursini baly pokyiai. Struktira jdomi tuo, kad, nors au&susias balas labai
pakilo nuo 2008 m., zemiausi balai buvo visiSkgyastovis, ir nors vidutinis konkursinis balas
bendrai pagejo, Sis gegjimas nebuvo labai nuoseklus. 84 punkte (ir 7 léfgg pateikiama
iSsami informacija apistojan¢iujy ir jstojusiyjy skaifiy laikotarpiu nuo 2008 m. iki 2012 m.
2013 m. (remiantis apsilankymo universitete metus I\pateiktais duomenimis) valsid
finansuojam viety skatius (14) buvo didesnis nei bet kuriais ankstesmaas$ais. Nuo 2008 m.
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iki 2013 m. programos stojaimjy skatius svyravo tarp 184 ir 46, o priigyty skatius buvo nuo
14 iki 23.

3.1 priede pateiktame ,Anglkalbos B2 (1)" studij dalyko apraSe teigiama, kaditima Sio

modulio studijavimo glyga yra ,angl kaip pagrindig uzsienio kalba mokykloje, angkalbos
vartotojo B1 lygmuo®. IVG nezino, ktai reiSkia, nes apsilankymo universitete metulayii

studentai g patikino, kad stojani Sia program néra privalomo reikalavimo @ angly kalbos
kompetenciy ir kalbos gebjimy testo. IS tikgjy studentai iSreisknuomor, kad stojant toks
testas tuty bati.

Apsilankymo universitete metu programos studerdg pat iSreiS& poziirj, kad VP-AUKM
programos pabaigoje tif bati privalomas Snekamosios andtalbos testas. Buvo aisku, kad
daugumai student triksta pasitikjimo Snekant angl kalba ir jie apgailestauja nepasiek
aukstesnio lygmens. Pokalbyje su programos abstaligelVG nustebo suzinojusi, kad wienas
ju nemoko ang] kaip uzsienio kalbos, ir tai privértja rimtai suabejoti skelbiamu Sios

programos egzistavimo pagrindu.

2.5.2 NepanaSu, kad savianal& suvestigje tiesiogiai nagrijamas klausimas apie tai, ar
studiju proceso organizavimas uztikrina tinkamy programos vykdyma ir studij y rezultaty
pasiekimg. Vietoj to atrodo, kad savianadz suvestigje apie tai kalbama netiesiogiai, kai

raSoma apie priingtstudend ir apie 3, kurie £kmingai baig Sig studiyy program, skatiy.

85 ir 86 punktuosgvardijamos pagrindigs programos neuzbaigimo (iSkritimo iS jos) prieysst
0 savianalizs suvestias 85 punkte (ir 7 lentge) pateikiamos konkegos detats, pazymint,
kad:

2008 m. 14 studegtbuvo priimti, 0 2010 m. 10 studenbaig (71,4%) (zr. 7 lente).
ISkritimg paskatino keletas priezas. 1) studentai nesiregistravo studijoms (3 atvejai)
arba 2) buvo pasalinti i studersirag; dél blogo akademinio pazangumo (1 atvejis per
1 metus ir 1 atvejis per 4 metus). 1 studentdsnsigai baig po 1 met, studijos

uzsiese dél to, kad buvo ¥luojama uzbaigti baigiagn dark.

IVG atrodo ngprasta tai, kad net trys studentai iS keturiolistsdenty grupes ngsiregistravo
programai. Tai rodo, kadia gallit tikty padaryti motyvacin (ar lygiaveri) test privalomu

visiems studentams.
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86 punkte (ir 9 lentéje) nagrirtjama vadinamoji ,studengtakademinio pazangumo dinamika“,

parodant galutinio balo svyravinper pastaruosius metus.

105 punkte pateikiama apimtis, kuria studentai galktis akademinius dalykus pagal savo

poreikius, pazymint, kad 14 ECTS kredgaskirstomi pasirenkamiems dalykams.

Mokydamiesipasirenkam bendrojo universitetinio lavinimo dalykstudentai iSpkda
savo bendysias kompetencijas juos domikarse srityse, pvz., jie gali préil mokytis
arba tobulinti (vokiéiy, prandizy, ispam ir kt.) uzsienio kalboggudzius arba rinktis
dalykus iS gretim studiy sriciy. Laisvai pasirenkamus dalykus reguliuoja vien kigd
skatius (tarp kitko ir viey skatius auditorijoje) — studentai gali pasirinkti beirkty

semestf universitete dstomy dalyka.

Reikia pastedti, kad nuoroda 105 punki€el4 kredity aiSkiai prieStarauja 26 punktui, kur aiskiai

pasakyta, kad bendrajam universitetiniam laviniskiiama 15 kredit (6+6+3).

Nors IVG pripazsty jprash asmeniSkai pasirenkajrdalyky apimg, ja neramina tai, kad VP-
AUKM studijy programa, kus ji jau laiko nepakankamai aiSkiai orientuota (pRyl ir 2.2
skyrius prie$ tai) ir kurioje bandoma apimti trisskaras pedagogikos sritis (ikimokyklinio ir
pradinio ugdymo bei uZsienio kalbos mokymojtyb toliau silpninama siant tiek daug

skirtingy pasirenkam dalyky galimybiy studentams.

IVG ypa neramino tai, kad iksta aiSkumo & praktiky, kur studentai turi galimybdirbti
savarankiskai tik vienos klés lygmeniu. Diskutuojant su VP-AUKM studentais,dapsSku, kad
tai neramina ir studentus, nes Sie iSr@iBkomonr, jog jie gauy naudos, jei atliki praktika
skirtingy (1, 2, 3 ir 4) klasj lygmeniu, nes eidanjidarbo rink jie bina apriboti tuo, kad atliko
tik vienos klags lygmens baigiagjg praktikg. IVG mano, kad studentams &ty biati
suteikiamos galimys mokyti skirtingy klasiy lygmeniujvairiy praktiky metu ir kad tai ity
galima padaryti sumazinant dabaytomientavimsij stelgjima ir pacjima.

Bendrai IVG négtikina tai, kad Sios programos stugdprocesas organizuotas taip, kad uztikrint
tinkamg programos vykdyma arba studiju rezultaty pasiekimg pirmiausia dl to, kad
programoje yra per daug studijezultaty, kurie iSastyti per daug pkdoje srityje. Painiavad
démesio centro ir krypties, kuri pazgta anksiau 2.1 skyriuje (Programos tikslai ir stugij
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rezultatai) ir 2.2 skyriuje (Programos sandaragjlpoéja S programa déstyti jpareigot; asmen

gebkejimas pasiekti studijj rezultatus @ to, kad studij procesas organizuotas netinkamai.

2.5.3Kalbant apie tai, astudentai skatinami dalyvauti mokslinéje, meningje ir taikomujy
tyrimy veikloje, savianalizs suvestidss 87 punkte nurodoma, kad ,studentai dalyvauja
moksliniuose tyrimuose raSydami kursinius ir baigiesius darbus”, pazymint, kad ,temos
susijusios su personalo moksijrtiyrimy interesais”. Pateikiami keli, daugiausia vietimastu
organizuojam renginiy pavyzdziai,jskaitant meno ir sporto veikl tafiau ypa& daug raSoma
apie konferencyj ,Pedagogikos fakulteto studentpraktika: situacija, galimyis, pktote”,
ivykusig 2012 m. gruodzio 20 d., kurioje VP-AUKM studijprogramos studentai skait
praneSimus ir iSreigk savo nuomogp apie praktikos atlikirp Lietuvoje bei uZsienyje.
Nepateikiama jokj pavyzdziy apie studentus, dalyvaugauns personalo moksligi tyrimy

projektuose ar bendmpublikaciy tyrimy temomis.

2.5.4Klausimas apie tai, atudentai turi galimybiy dalyvauti studenty judumo programose
nagrirejamas savianaliz suvestias 99 punkte, kur pastebima, kad studentai ,gahydalti
Erasmus ir Socrates mairprogramose”. Savianalig suvestigje pazymima, kad Erasmus
dviSaks bendradarbiavimo sutartys pedagogikos srityjaérgmgos su 15 Saji universitetais
(Austrija, Belgija, Bulgarija,Cekija, Danija, Ispanija, Islandija, Latvija, Lerdjj Norvegija,
Svedija, Turkija ir Vokietija). Nors 99 ir 100 puttiose pazymima, kad KU labai palaiko
studeng mainus, 10 lentéje pastebima, kad penki (5) VP-AUKM studentai dalyw judumo
priemorese 2012—-2013 m., vienas yyko j Danija, du —j Svedip ir kiti du —j Turkija. 100
punkte teigiama, kad penki (5) VP-AUKM studentailygavo COHAB projekte ir vykoj
jstaigas partneres,dau iS savianali&s suvestias néra aiSku, ar tai buvo tie patys penki ar Kiti
studentai.

Kaip teigiama savianaks suvestias 101 punkte, KU personalas parerfy studij dalykus,
kuriuos galima studijuoti angl kalba, t&iau visos Sios programosémna VP-AUKM dalis.
Atvykstartiy uzsienio student skatius teléra mazas, kaip matyti iS 11 lendgl kurioje
nurodomi tik du universitetai (vienas Lenkijojevienas Ispanijoje), iS kuyiiS viso atvyko trys
uzsienio studentai skirtingais metais (2009—-201@ 2012—-2013 m.).

IVG susiipinusi pazymi, kad identiSki duomenys pateikti &htekje apie uzsienio studentus

VP ir VP-AUKM programose. VP savianaliz suvestias 99 punkto tekste labai aiskiai

teigiama, kad uZzsienio studentai nskVP-AUKM. Jei tai tiesa, juos redjo nurodyti tik kaip
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VP-AUKM studijy programos studentus. IVG labai nepatenkinta Ssiausi, kad, kaip atrodo,

duomenys yra dubliuojami, nes {gpdymas, kuris veéra abejoti abiej suvesting tikslumu.

2.5.5 Dél klausimo, ar aukstojo mokslo institucija uztikrina tinkama akademinés ir
socialinées paramos lyg, savianalizs suvestias 88 punkte nurodoma, kad parama studentams
pradedama teikti @& pirma studiy universitete savaif kai visi studentai susitinka su VPK
personalu ir PF administracija. 89 punkte pazymimesstas, kuriuo informagijapie VP-
AUKM studijy programa galima gauti KU interneto svetaje ir kitur, pabéziant, kad
.informacijos sklaida yra nuosekli ir vykdoma laika sklaidos priemass yra tinkamos*. 90
punkte pateikiama platesimformacija apie tvark kuria vyksta personalo konsultacijos, kurios
gali bati individualios, grupigs, el. paStu arba virtualioje mokymosi aplinkojel Punkte
iSsamiai apraSoma egzamirperlaikymo tvarka ir susitarimaijskaitant @l ligos, vaiko
prieziaros ar ®Stumo praleistus egzaminus. 93 punkte iSsamiai edgima Psichologinio
konsultavimo centro ir sociaknbei psichologia parama, kuri prieinama studentams, taip pat
informacija apie finansiparam ir paskolas bei mokeés; susiggzinimo tvarky! Savianalizs
suvestigs 92 punkte pazymima, kad yra prieinamas 200@teigtas Karjeros centras. Pokalbi
metu studentai sékesy patenkinti bendravimu su personalu, paZymkad santykiai yra geri ir

kad jie mato, jog gali laisvai kreiptioersonalo narius patarimo ar nurodym

2.5.6Klausimas apie tai, atudenty pasiekimy vertinimo sistema yra aiski, tinkama ir vieSai
prieinama, iS pradzy aptariamas savianadiz suvestias 95 punkte, kur raSoma, kad studentai
per p&ia pirmg paskaig supazindinami su taikomu vertinimo modeliu. 94 lgerteigiama, kad
~studenty pasiekiny vertinimas orientuotasnumatomus VP-AUKM pirmosios pakopos stydij
programos studij rezultatus ir kiekvieno atskiro akademinio dalylstudijy rezultatus®,
pazymint, kad j, kiekviers dalyko aprag jtraukti numatomi studij rezultatai, tikslai ir g
pasiekimo kdai (dalyko turinys, metodai, individualaus dartmuwotys: y turinys ir forma bei
kt.), taip pat studentpasiekiny vertinimo metodai“. Toliau Siame punkte aiSkinarex:

Vertinimas grindZziamas deSimties pdiriterijais paremta skale ir kaupiamuoju balu.
Individualaus darbo uzduotys per semgstertinamos balais ir egzamino metu
apskatiuojamas galutinis balas, dauginant individualiaub iS j; svertiny koeficient;
bei sudedant sandaugas. Egzamino balo dalis yraaesa kaip 50% galutinio balo.
Sudktingesres uzduotys, kurios aktualesnnorint pasiekti numatomus stugdigzultatus
(projektai, lyginamosios anaéig ir kt.), turi didesnius svertinius koeficientu&tudijy

rezultatai vertinami remiantis pagtumo, patikimumo, skaidrumo ir naudos principais,
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kurie iScestyti KU studiy nuostay (2010) 176 str., ir vertinimo kriterijais, kurie
nustatyti Sio dokumento 176 str. Vertinimo kritarijtaip pat iSéstyti leidinyje KU
studijy programos(atnaujinamame kas dveji metai), kgalima rasti bibliotekoje arba

KU interneto svetaigje.

96 punkte iSsamiai igdtoma vertinimo sistema, yp@azymint, kad pabziamasijsivertinimas
kaip tolesnio mokymosi prieménPo vertinimo sistemos aspekdprasymo daroma iSvada, kad
.okia skaidri ir vieSa vertinimo sistema leidZiastitojams vertinti student pasiekimus
holistiSkai ir objektyviai, o studentams vertintave, bei atitinka numatam VP-AUKM

pirmosios pakopos studiprogramos studij rezultaty pasiekim“.

Savianalizs suvestids 95 punkte pateikiama iSsami informacija apie kaip vertinamas

baigiamasis darbas:

Baigiamasis darbas vertinamas atsizvelgiamgagrindinius jo kokyb atspindigius
principus: struliriniy daliy (jZangos, analitiés dalies, baigiamosios dalies ir
bibliografijos) kokyle; tiksly, uzdavini, metod;, analizs bady ir darbo iSvad darry;
literatiros Salting naujuny ir jy analizs sistemin poludj; skland; empirines dalies
aprasym ir rezultaty analiz bei interpretavirg, iSvad; aiSkumy ir jy atitiktj darbo

tikslams.

Kaip pazymima savianaliz suvestids 40 punkte, ,baigiamasis darbas ginamas vieSame
posdyje, dalyvaujant KU rektoriaus patvirtinai kom#sij. Darly vertina ,vienas recenzentas,
kurio mokslo vardas turitti ne Zemesnis kaip lektorius®, o ,sprendirdél baigiamojo darbo
balo priima Baigiamjy darhy gynimo komisija“. Vertinimo kriterijai iSéstyti KU studeng
savarankisk rasto ir meno darp bendijy reikalavimy apraSe (patvirtintame KU Senato
2010.04.09 Nutarimu Nr. 11-56), ir zinomi studensaganksto.

Kai kurie komentarai & 2012 m. baigiamjy darhy jau pateikti ankstesniam&?2.5 skyriuje.
Savianalizs suvestias 97 punkte pastebima, kad ,baigigmdarhy balai VP-AUKM studij
programoje per vertinimo laikotarpvyravo nuo 10 iki 6 ir atitiko dagbkokybe (vidutinis balas
sudag 8,2)". 3.4 priede pateikiama, kad balai, skirtSiaeiai 2012 m.jteikty darhy, buvo 10
(2),9 (3), 8 (2), 7 (1) ir 6 (2). IVG su nerimugtebi, kad & vienas studentas negavo maziau
kaip 60%, ir laiko taijrodymu, kad darbai pervertinami arba kad studemtakomi tiek, kad
negali neislaikyti. IVG taip pat neramina tai, k&ata sistemingo dvigubo vertinimo neigiame
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universitete, neitraukiant iSorinius konsultantus. IVG mano, kadtgkius tok mode] baty

galima labiau suvienodinti standartus ir iSlaikgdkybe.

Remdamasi savo atlikta baigigi darhy analize, IVG pripagsta, kad (97 punkto) komentaras

yra tikslus:

Silpnesni baigiangy darh; aspektai yra empirigi turimy rezultaty aptarimas,
nepakankamas uzsienio Salginpanaudojimas ir gawt duomem palyginimas su

naujausiais rezultatais pasirinktosios temos katéek

IVG taip pat pastebi, kad nepaisant to, jog (104kpe) nurodoma, kad turith laikomasi
akademinio siningumo ir kad reikia vengti neetiSko akademinalgesio, student
baigiamuosiuose darbuoséra skyriaus apie etinius klausimus, kylars iS pateiktojo tiriamojo
darbo, kuris gali apimti tyrimus, susijusius su gidZiamais asmenimis ar mazgmrupzmis ir

kt. Atrodo, kad studentai nezino, kaip svarbu aptar kad j tyrimai gali uti jsikiSimasj
asmens ar Seimos gyvenjrkai jie nagrigja jautrius klausimus ar bendrauja su paZeidziamais
asmenimis. Atrodo, kad KU neturi tvarkos, pagalikwtudentai (arba personalas)étyrgauti
leidimg tam, kad gaity atlikti tokio poludzio tyrimus, arba tyrimai iy ribojami, norint
apsaugoti su jais susijusius asmenis. Panasu,é&adakios ,tyrimy etikos komisijos®, per kusi

buty galima spgsti visus Siuos (personalo ir studgnpasiilymus cl tyrimy.

IVG susidaé nuomor, kad jos nagriéti baigiamieji darbai buvo paremti labai nusisipsia
formule, supazindinaima studentus tik su siauru mokslintyrimy jgadziy diapazonu. IVG
mano, kad Siuo atveju baigiamasis darbas daug@uSpktota es negu darbas, kuris galiith
raSomas kaip magistrambs ar doktoramiros programos dalis, iretSios priezasties primygtinai
rekomenduoja (ir slys ministerijai), kad Sis darbadity vadinamas ,baigiamuoju moksliniu
darbu®.

Baigiamojo darbo akcentavimas, proteg kurios galioja jo reikalavimams ir vertinimui,
apimtis labai kontrastuoja profesinpraktiky reguliavimo lygmeniui, nepaisant to, kad tai
profesijos laipsjir pedagogin kvalifikacija suteikianti programa, ir to, kad baigiamajam darbu
skiriama tik 12 kredi, kai tuo tarpu baigiamajai ,savarankiSko pedagogoharbo praktikai
pradireje mokykloje* skiriama 15 kredit Kadangi tai programa, Kkuriojejgijusiems
kvalifikacijg, suteikia leidig mokyti, IVG yp& domino praktik ir jy vertinimo tvarka. Tai, &
IVG iSsiaisSkino, pateikiama tole&se pastraipose.
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Kadangi Si programa orientuotakimokyklinj ir pradin ugdymg bei ankstyyjj uzsienio kalbos
mokymg, aisSku tai, kad ,pazintinpraktika® gali vykti labajvairiose mokymo aplinkose su labai
skirtingy amZziaus tarpsni mokiniais. Neramina tai, kad Sios praktikos tiksigra aiskiai
nurodoma ikimokyklinio ar pradinio ugdymo aplinka.santraukos aiSku, kad praktikos tikslas
yra vien steBjimas, kai studentai uzsiraso ir analizuoja taiskelzjo. Nors minima ,deSimties
baly vertinimo skat“, nepateikiama jokj detaly ir Sio vertinimo pagrindas yra neaiSkus,
paminint ,studento praktikos darbo ir rezultapristatymo bei analés jvertinimg balais".
Modulio apraso pabaigoje pateiktame plane nuroddkad, visas balas skiriamas remiantis

praktikos ataskaita.

Kita ,mokomoji praktika“ skirta pagti studentams susipaZzinti gataigos, kurioje jie atlieka
praktika, mokymo aplinka ir vaik ugdymo ypatybmis skirtingose pradise klagse“. Aisku,
kad vertinimo kriterijai labiau orientuofi ,semestro savarankisko darbo uz&iud vertinima

balais, negu studento darbklassje. Tai patvirtina modulio apraso pabaigoje patskblanas.

Trecioji ,pedagogirt praktika“ toliau skiria pagrindindémes stekgjimui, nors gali vykti tam
tikras mokymas kai studentai ,stebi ir tiesiogialyvauja profesigie pedagogiée veikloje kaip
mokytojy asistentai“. \lgi vertinimo kriterijai yra neaisks kai teigiama, kadjgyvendintos
universitetirgs ir verslo praktikos, nepriklausomai nupnmasto, vertina studento praktikos darb
ir rezultat; bei analizs pateikim balais“. Modulio apraso pabaigoje pateiktame pleat®ma,

kad 60% balo skiriama praktikos ataskaitai, beaggkinama, kas faktiSkai raso dal

Baigiamoji praktika, vadinama ,savarankisko pedagiogdarbo praktika pradéje mokykloje*,
toliau akcentuoja stépma, j kurj buvo atkreiptas @nesys kalbant apigangire praktika pries
tai. Si baigiamoji praktika susideda i3 drigtapy: | — stelgjimo; Il — eksperimentavimo ir Il —
skirto savarankiskai ir parodomajai veiklai. IVGlai, kad net per gbaigianja ,savarankisk*
praktika laikas, kuris tusty bati skiriamas praktikuoti faktinius mokymigadzius, yra trukdomas
Kity veikly. Vélgi Siame modulyje vertinimo prieményra neaiski modulio aprasSe, kuriame

teigiama, kad:
Taikomos deSimties balkriterijais pagjsta skad ir kaupiamojo vertinimo sistema.

Igyvendintos universitetinir verslo praktikos, nepriklausomai nug fnasto, vertina

studento praktikos dagbir rezultaty bei analizs pateikim balais. Galutinis balas

Studijy kokyhkes vertinimo centras 79



apskatiuojamas iSvedus praktikos vadovo balo aritmetindurkj, suapvalirg iki

artimiausio sveikojo skaiaus.

IVG pastebi, kad did3jg dalj privaliosios Sio modulio literatos sudaro publikacijos apie
isivertinimg! Sio modulio aprado pabaigoje pateiktame plangidig pazymima, kad taip pat,
kaip ir uz praktikos ataskaitsudaratia 10% galutinio balo), visas ki balas suteikiamas uz
jvairias ,savarankiSko darbo“ dalis, kuriveré svyruoja nuo 10% iki 30% balo. &lgi
nenurodoma, kas suteikia balr kokiais procesaigia vadovaujamasi. Kaip ir anksteése
praktikose, ¥l néra iSsamios informacijos apie mentoriaus arba asmiaurio jstaigoje vyksta
praktika, vaidmenir apie tai, ar Sis asmuo atlieka vaidmeartinant balais. Praktikos vadovo IS
universiteto vaidmuo dra aiSkus. Nra jrodymy, kad vadovas i$ universiteto (,koordinuojantis
lektorius“?) kada nors lanko studerger praktily ar atlieka studento darbo ir jgveikos su
vaikais Sioje aplinkoje kokys jvertinimg arba vertina studento ggimng taikyti ,teorines

Zinias“ ,praktirgje” aplinkoje.

Savianalizs suvestias 117 punkte teigiama, kad ,prakjikmetu mentoriai #na praktikos
vadovais; pasibaigus praktikai, ji aptariama beodeumentorj, universiteto praktikos vadgur
studeny susitikimuose®. Sis sakinys iskelia klaugiapie paties universiteto personalo vaidinen
ir atsakomyb uZ praktike, ypas uz student vertinimg balais. S§ nuomor patvirtina 109
punktas, kuriame teigiama, kad ,Klagns Prano MaSioto progimnazijos direktar. Grigier
(yra) atsakinga uz nuolajistudeng praktiky gerinimg®. Nors J. Grigie®, kuri taip pat buvo SG
nae, tikrai yrajsipareigogs ir labai susis socialinis dalininkas, IVG atrodo jpeasta tai, kad
universitetas perleist praktikos tobulinimo atsakomybes i8srasmeniui, uzuot skys Sias
pareigas savo paties administracijos vyresniajamuingpavyzdziui, dekanui, prodekanui ar
praktiky vadovui). Vaidmuo, kyruniversitetas ir jo personalas atlieka vertinalakpkas balais,

buvo aptartas IVG susitikime su administracijosspealu.

Apsilankymo KU metu IVG buvo pasakyta, kad fakuwtgbraktiky vadovo vaidmuo yra
organizuoti praktikos vigt parinkimg ir sudaryti sutartis su jomis. Prakiikvadovai buvo
paskirti p&ioje katedroje. Prodekamuroct, kad po kiekvienos praktikos vyksta diskusijogptar
mentoriy ir universiteto praktikos vadgv Prodekadé informavo IVG, kad dalgalutinio balo
raSo mentorius, bet galiausiaél ddalo sprendzia praktikos vadovas iS universitdtai buvo
patvirtinta susitikime su SG nariais, kurie gl kad taikomas kaupiamojo vertinimo procesas.
Vadovas iS universiteto nustato studento uzdupBsyzdziui, rasyti dienorgstkurj vadovas
vertina. Buvo pazysta, kad lna dviej raSiy vadovai — vieniy yra bendrieji praktikos
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vadovai, o kiti — atsakingi uz dalyko specializacBuvo pastetta, kad kiekvienam programos
dalykui yra savas praktikos vadovas, kuris galkidnir steketi pamokas. IVG atrag kad @l to
susidaro labai didelis skirtipguniversiteto dstytojy apsilankyny skatius. Tai patvirtino
programos studentai, kurie dalyvavo pokalbiuoseilaags/mo universitete metu. Studentai
pranes, kad angl ir lietuviy kalbos bei matematikos dalykvadovai (tiek, kiek yra dalyk
pradinio ugdymo programoje) laéd beveik kasdien be to, kad studentai kasdien Istelimi

ir klasés mokytoj;.

Apsilankymo KU metu susitikime su IVG dalyvavo keasdeSimt VP-AUKM studij
programos studentiS pirmo kurso (12 studegt antro kurso (10), tego kurso (12) ketvirto
kurso (8). Paklausti, kielyjkada nors vetlpamok angly kalba mokykloje, atsak kadtai daré
tik vienas studentas(nors kai kurie kiti tikjosi tai darysi ,netrukus®). IVG mano, kad tai daug

pasakanti informacija apie progrankur teigiama, kad ugdoma specializacija Siojgyjei

2.5.7Kalbant apie laipsn kuriuo daugumosibsolventyy profesiné veikla atitinka programos
vykdytojy luke<tius, 21 punkte be kita ko teigiama, kad programos igpieodo stojadiyjy
skatius. 103 punkte pastebima, kad KU turi duomepie 9 iS 10 2012 m. prograrbaigusi
absolvenj — trys j3 stkmingai dirba pagal savo ,profesij(jos reikSne néra apibgzta), keturi
dirba ,kitose pedagogikos srityse®, vienaéjissi ,motinyseés atostog® ir vienas yra
.magistrantiroje”. Taiau né vienas iS absolvenf, su kuriais VG susitiko lankydamasi
universitete, nedirba mokytoju, uzsiing@n ankstyvuoju uzsienio kalbos mokymuc¢lDSios
priezasties IVG mano, kadity ne visai gzininga nurodyti, kad daugumos absolveptofesire
veikla atitinka programos vykdytpjikesius.

2.5.8 Nustatytos VP-AUKM programostiprybés ir silpnybés yra visai tokios pé&os, kaip ir
jvardytos VP studij programos stiprys ir silpnyles. Toliau pateikti panas IVG komentarai.
VP-AUKM savianalizs suvestigje teigiama apie keturiastiprybes. Pirmoji jy susijusi su
motyvacinio testgvedimu, todl stojantieji yra labiau motyvuoti studentai. Kadasis testas
buvo imtas taikyti Svietimo ir mokslo ministerijosikalavimu ir tugjo panad poveik visoms
studiy programoms,jjvargiai galima pateikti kaip ypatingsios programos stiprgb Kalbant
apie antgja stiprybe (daugiau studentaktyviai dalyvauja judumo programose), iSvykstgn
uzsien studeng skatiai tokie mazi, kad Sio teiginio patikimumas yrhaaias. Tréigja stiprybe,
apie kurg teigiama, tiesiog pazymimas akadeasitir socialirts paramos buvimas. IVG tai laiko
vienu esmini elemeng bet kurioje tokioje universitetéfe programoje ir nematjrodymy
pagisti teigin, kad KU teikiamos paramos lygmuo yra toks, kurestepsint; tai, kad ji
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jvardijama kaip ypatinga Sios programos stigrydidesg negu bet kurios kitos to paties ar kito
universiteto stipryb. Pagaliau kai @& ketvirtos deklaruojamos stiprgb, nors savianalés
suvestikje baigiamojo darbo vertinimo sistema pateikiamgpo kgoatinga stipryb, IVG nerado

jokiy jrodymy, pagrindziagiy, kad KU iSsiskiria iS kif universitefy Siuo atzvilgiu.

Kalbant apie vienintel nustatys silpnybe, IVG nemano, kad Sioje savianakzsuvestigje ar
VP savianalizs suvestigje pateikta pakankamgrodymy, kurie paaiskinf, koctl turi bati

aktyviaujgyvendinamos esamos prodeas ¢l neetiSko akademinio elgesio.

IVG truput stebina tai, kad slomi gerinimo veiksmai nesiejami su nustatytosiomis
silpnykemis. Toal IVG mano, kad savianaks suvestigje nepateiktgrodymy, paaiskinadiy,

kodkl Sie konkretis veiksmai buvo pasirinkti kaip gerinimo pagrindas.

IVG poziariu priemimo tvarka bendrai yra gerai organizuotacida IVG mano, kad programai
baty naudos i§ Snekamosios andtalbos kompetencijos privalomojo testo, nes aidaq
daugelis studentnesijadia uztikrintai Shekkdami angliSkai ir apgailestauja nepasi@kikStesnio
lygmens. IVG neramina tai, kad programoje yra paugdstudiy rezultat;, kurie iSastyti per
daug pl&ioje srityje, ir kad tai susilpnina prograndéstyti jpareigoty asmen gelejima pasiekti
reikiamo lygmens studjj rezultatus. IVG buvo malonu suzinoti, kad studergalke es
patenkinti bendravimu su personalu, ir pagpmkad santykiai yra geri ir kad jie mato, jogigal

laisvai kreiptisj personalo narius patarimo ar nurodym

IVG susiipinusi pastebi, kadénvienas studentas iS baigiamojo darbo negavo m&aigu60%,
ir laiko tai jrodymu, kad darbai pervertinami arba kad studentakomi tiek, kad negali
neislaikyti. IVG taip pat neramina tai, kadéra sistemingo dvigubo vertinimo @ame
universitete arbatraukiant iSorinius konsultantus. IVG mano, kadigkius tol§ mode] bity
galima labiau suvienodinti standartus ir iSlaikibkybe tarp asmewn ir jstaigy. IVG ypa

neramina su praktikomis susijusi vertinimo tvarka.

IVG labai nepatenkinta iSsiaiSkinusi, kad, kaipodtr, kai kurie VP programos ir VP-AUKM
programos duomenys yra dubliuojami. IVG mano, kadglimos absolventprofesire veikla
Siuo metu neatitinka programos vykdyidjikesiy ar deklaruojam tiksly kokyhkés, standatt ar

numatony profesini darbo viey prasme.
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2.6 Programos vadyba

2.6 D¢l klausimo apie tai, aratsakomybé uz sprendimy priémimg ir programos
jgyvendinimo stelésery yra aiSkiai paskirstyta, savianalizs suvestias 19 punkte pastebima,
kad VP-AUKM pirmosios pakopos stugiprograma ,kasmet pef#ima ir taisoma, remiantis
stelesenos rezultatais ir studgntsocialiny dalininky bei akademinio personalo palymais*.
Taciau 19 punkte nieko éna apie tai, kas atsakingas ug darly. Jamejvardyti jvairis Sio
proceso elementai, pavyzdziui, studeapklausos, &tytojy ir student susitikimai ir giztamoji
informacija iS mentor per studeng praktikas. Savianalis suvestias 33 punkte pastebima, kad
karty per dvejus metus uz stugliprogram atsakinga katedra pagal KU nuostatus turi ,@eéfi
akademini dalyky turinj ir jo atitikti naujausiems mokslo pasiekimams bei darbo rinkos
pokytiams“. Siame punkte taip pat pastebima, kad sudarbitd Atestacijos komisija, kuri
.vertina dalylky temas, apinjtir kt., taip paty atitiktj studiy programos pokiirams, naujausiems
mokslo pasiekimams ir numatomiems studiezultatams ir po to atestuoja akademinius

dalykus*.

110 punkte taip pat pazymima, kad tokios pens vykdomos kas dveji metai. 111 punkte
iSvardyti jvairis nuostatai ir dokumentai, kuriais vadovaujamagjeSpraktikoje, téiau réra
konkretios nuorodosg kokybés komiteto ar kokyks skyriaus vaidmersiame procese, o IS kit
punkiy susidarojspadis, kad tai vig pirma yra katedros (VPK) reikalas. Katedros fujdsiir
atsakomyb Siuo atzvilgiu iSsamiai aptariamos 108 punkte, &i8kiai pasakyta, kad VPK ir jos
vedtja yra tiesiogiai atsakingi uz VP pirmosios pakopstsidiy programos turip ir jo
jgyvendinimy. 109 punkte pakartojama, kad VPK atsakinga uZz raragsjgyvendining, bet
Siame punkte dar raSoma, kad taip pat yra VP-AUKMIig; programos komitetas. Pateikiamos

kiekvieno komiteto nario pavaid ir atsakomyés.

2.6.2 Klausimas apie tai, ainformacija ir duomenys apie programos jgyvendinimg
reguliariai renkami ir analizuojami, aptariamas savianatg suvestidas 110 punkte, kur
teigiama, kad ,ilgalaik studiy programos stelima ir jos vadyl studeng, akademinio
personalo ir administracijos lygmeniigyvendina VPK"“. Siame punkte iSskiriami keturi
elementai: i) studentir personalojtraukimas, ii) dstytojy kompetentingumo uztikrinimas,
iii) socialiniy dalininky jtraukimas ir iv) reguliarus studijprogramos gerinimas bei tobulinimas.
112 punkte pridedami dar keli elementai: v) duonsempie student akademin pazangurp ir i3kritima; Vi)
statistiniai duomenys apie student déstytojy judumy ir vii) studenty apklaug, kuriomis
vertinami akademini dalyky turinys ir dstytojy darbo kokyk, rezultatai. Nors vis Sig
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informacig ir duomenis renka viena katedra, tai, kad atskeupunktuose pateikiamos dvi

informacijos grups, veria abejoti taikomo po#rio nuoseklumu.

2.6.3 Mastas, kuriuoprogramos vidinio ir iSorinio vertinimo rezultatai panaudojami jos
gerinimui, aptariamas pirmiausia 110 punkte, kur teigianza kemiantis vidiniais veiksniais
(absolveni ir darbuotoy apklaug rezultatais) ir iSoriniais veiksniais (vyriausygb politika,
universiteto potencialas, konkurencija su kitaisversitetais, studij organizavimo logika ir
kt.)*, VP-AUKM studijy programa peridrima kas dveji metai. Savianalz suvestias 111
punkte pateikiamas ilgagraSas dokumentir nuostat;, kurie taikomi KU standartams, o 113—
118 punktuose patvirtinama, kad programai geriatidojamijvairis duomenys. 113 punkte
placiau apzvelgiamas poky procesas, nurodant, kad ,sprendimai strateginm@yramos
klausimais (dl studenty priémimo, programos per@ios ir atnaujinimo, akademipidalyky
aprag patvirtinimo, baigiamjy darly reikalavimy ir kt.) priimami katedroje kartu su fakulteto
padaliniais (dekanatu, taryba, programos komitetupiversiteto padaliniais (studijdirekcija,

rektoratu ir senatu)”.

2.6.4 D¢l klausimo apie masgt kuriuo socialiniai dalininkai jtraukiami j vertinimo ir
gerinimo procesus 113 punkte pabZiamas mastas, kuriucéstytojai dalyvauja diskusijose
visais su studijomis susijusiais klausimais ir pergos vertinime bei gerinime®, inicijuodami
studeng apklausas, aktyviai dalyvaudami VPK susirinkimuasevidiniuose bei iSoriniuose
vertinimuose, inicijuodami susitikimus su kolegomisteikdami pagilymus &l programos
tobulinimo katedros vequi, dekanatui arba fakulteto tarybai, dalyvaudaPk Akademini
dalyky atestacijos komisijos darbe ir kt.“. 114 punktstplima, kad studentgitraukiaj studijy
proces ir programos vertinimo procggau 1 semestre: jiems pateikiama informacija apidijy
program, studily proces ir studeny teises bei pareigas. Siame punkte pazymima, kiglestai
yra patenkinti VP-AUKM studij programa, kaip nustatyta per naujausudeng apklaug. 115
punkte raSoma, kad studentai taip pat gali ,inaijapklausas apieédtytoyy darky, informuoti
katedros vet]a apie studij organizavim ir vertinimg bei rinkti savo atstovusPF taryly ir KU
senad”. Student atstovai dalyvauja PF dekanato ir PF tarybos isilk@inuose.

116 punkte minimas vaidmuo, kuBiame procese atlieka darbdaviai, galintys tegdvo
nuomones apie absolventus” raSyfikomentay, pokalbij, seminay ir kt. forma“. 117 punkte
pabg&ziama, kaip socialiniai dalininkai dalyvauja Siapecese. Téau per apsilankym KU

studentai negéjo pateikti jokio pavyzdzio apie programos pakeitirpadaryd jy griztamosios

informacijos pagrindu. Darbdaviai taip pat nenurkiy gerinimo ar pakeitimo atve)
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2.6.5 Vidaus kokykes uztikrinimo priemoniy efektyvumo ir veiksmingumo klausimu
savianalizs suvestigas 118-120 punktuose pateikiami keli komentardi ludijy programos
efektyvumo, bet atrodo, kad suvesj:Sis klausimasémna tiesiogiai siejamas su vidaus kokgb
uztikrinimo priemomis. IVG buvo aiSku, kad yra spragupratime apie kokys kultiros
jdiegimo ir josjtvirtinimo kiekviename KU veiklos lygmenyje aspe&tiApsilankymo KU metu
IVG pastebjo, kad KU kokylés sistema tobulinama ir yra plaruréti kokybés skyriy bei
parengti universiteto Kokyis vadoy. IVG mano, kad Sios iniciatyvos gali gdid bet taip pat
laikosi nuomoss, kad kiekvienas atskiras personalo narys tunvaaiti kokykes uztikrinimo
priemoreése. Jrodymai, kad IVG nuogstavimai @l vidaus kokylés uZztikrinimo priemonj
efektyvumo ir taip pat @ socialiniy dalininky jsitraukimoj § proceg laipsnio (zr. 2.6.4 skyui
pries tai) yra tikrai pagsti, yra aiSkis iS savianalis suvestias 121 punktgvardytos vienintels

silpnykes.

2.6.6 Savianalizs suvestias 121 punktgvardytos studij programosstiprybés ir silpnybés.

Nustatytosios stipryds yra Sios:

e Programa atnaujinama remiantis sjgbo rezultatais, studemtporeikiais ir socialinj
dalininky pasiilymais bei darbo rinkos reikalavimais;
e Programos vadybos ir sprendjnpriemimo sistema yra skaidri ir atsakongyliz jg

skiriama konkretiems personalo nariams.
Savo tyrimais IVG nustaf kad tikstajrodymy, kurie g jtikinty, jog KU programos vadybos
procesai yra tokie, kurie tinkanivardyti Siuos punktus Sios programos stigmis. IS tikmyjy
IVG yra sunkiau suprasti, kaip Sie punktai gaitildeklaruojami stiprybmis, kai nustatytoji

silpnyke (IVG pripazstama aiSkia Sio proceso silpnybe) yra teiginyd; ka

e Socialiny dalininky dalyvavimo programos vertinimo ir gerinimo procagaimybes

néra pakankamai iSnaudojamos.

IS tikryjy IVG malonu pazyréti, kad SG yra pakankamai savikritiSka, jog nustapripazino
silpnykg.

Savianalizs suvestigje nurodyti du ,gerinimo veiksmai“ yra Sie:
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o Dalyvauti absolventkarjeros stefjime, kui vykdo KU Karjeros centras;

e Stiprinti rySius ir bendradarbiaviarsu darbdaviais, socialiniais dalininkais ir kt.

Kadangi antrasis veiksmas aiSkiai atsiranda IS papazintos silpnybs, IVG yra visiSkai
neaisku, kod pirmasis veiksmasia jvardytas, nesdna pripazinta, kadrasai apie karjarbity
silpnybiy sritis.

D¢l programos vadybosIVG malonu pazyriti, kad KU yrajsipareigogs perziréti programas
kas dveji metai. T@au IVG turi klausiny dél Siy perziiry veiksmingumo ir nuogstaudama
pastebi, kadvairiy pareigyby, pareiginy ir komitety vaidmenys bei funkcijoséna aiskis Siame
procese. IVG pazymi, kad iki Siol KU neturi kolégo skyriaus ar Kokws vadovo, bet jai
malonu pastedti, kad KU ketina tuéti juos abu artimoje ateityje. IVG ypgaudina tai, kaip
ribotai iSoriniai socialiniai dalininkai dalyvau@ogramos gerinimo procese, ir pazymi, kad VP-
AUKM studijy programos studentai neg¢ja pateikti pavyzdzj apie programos pakeitimus,

padarytusy griztamosios informacijos pagrindu.

IVG buvo aiSku, kad yra spragsupratime apie kokyis kultiros jdiegimo ir josjtvirtinimo
kiekviename KU veiklos lygmenyje aspektus. IVG makad kiekvienas atskiras personalo

narys turi dalyvauti kokyds uztikrinimo priemoése.

[ll. REKOMENDACIJOS

IVG rekomenduoja KU nuodugniai apsvarstyti galimysialyti savo ,ankstyvojo uZsienio
(angl)) kalbos mokymo* specializagijkaip specializacyj antrosios pakopos studijose, nes tai

jau daroma ,muzikos” ir ,muzikos instrumegitspecializaciy atveju.

IVG rekomenduoja pagalvoti, ar nerélik pakeisti ,baigiamojo darbo* pavadinimaq,iriamajj
darky“ arba ,baigiamjj mokslin darky”, kuris bity pagistas Zodzj skatiumi ir kad studentai

taip pat Ity skatinami atlikti tyrimus, perzengiéins apklaug bei klausimym ribas.
IVG rekomenduoja apsvarstyti, ar newdyt pervadinti modulio ,Pedagoguni studiy

baigiamasis darbas” (registracijos Nr.: 263Btudento mokymgortfolio®, kuris éliau gakty

tapti Mokytojo profesinio tobgjimo portfolio pagrindu.
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IVG rekomenduoja KU labai palaikyti kokgb kulfiros skatinim, jskaitant kokybs skyriaus
jsteigimy, Kokybés vadovo parengimir iSleidimg ir atsakomybs uz kokylés klausimus séiy

ISaiskinimy.

IVG primygtinai rekomenduoja i$ esm perziiréti praktikos vaidmenVP-AUKM programoje,
ypa atsizvelgiang jos trukng, universiteto praktikos vadgvir mentoriy mokyklose vaidmen
vertinimo metu, apling, kuriose lana kiekvienas atskiras studentagirowe, standartus, kuriuos
reikéty taikyti, ir bada, kuriuo vertinimas balais (taikant yisgalimy baly skak)

standartizuojamas skirtingose aplinkose ir tarfikas vadoy iS universiteto bei mentayi

IV. SANTRAUKA

2.1. Programos tikslai ir studij rezultatai

IVG didelj susitipinima kelia tai, kad Sios programos tikslaira pakankamai aisis, tocl kyla
klausimas, ko i$ tikjjy siekiama Sia programa. IVG nuomone, vykdant prograiekiama
sukurti ,universal mokytog“, galintj dirbti su labajvairaus amziaus vaikais visiSkai skirtingose
aplinkose, ir, kaip skelbiama, tuo pat metu didggdémesg skiriani uzsienio kalbos mokymui,
taip pat mokymui ikimokykliniu ir pradige mokyklos lygmeniu.

Neigiamas dalykas taip pat tas, kagtanreikalavimo pakankamai gerai nétikangh kalbs,
norint studijuoti pagal §i program. Programos pabaigoje¢ra numatytas privalomas angl
kalbos egzaminas. KU stokoja pagringirkallhy mokymo infrastrukiros, kuri lutina rengiant

kokybiSky uzsienio kalh mokymo programn

IVG nuomone, Sios programos tikslai yra tokie fidatkad yra nepasiekiami vykdant 6 lygmens
pirmosios pakopos programIVG mato, kad programoje nepakankam&mesio skiriama
ankstyvajam uZsienio kalbos mokymuisi ir mokymudskyrus tuos dalykus, kurie sysigu
metodika. IVG nerado jokijrodymy apie pastangas pédstudentams gerai iSmokti arlpgyti

kompetenciy pasirinktos uzsienio (angl kalbos srityje.

2.2 Programos sandara

Nagrinedama studij programos sandaros stiprybes ir silpnybes, IV(passta, kad tai, jog
studijy programos turinys yra aiskiai i&tytas, yraeigiamas pozymis Tatiau IVG mano, kad
visais atvejais bus ypatingai sunku uztikrinti, jd dalyly elementus apimanti programa tapt

nuoseklia ir darnia visuma. Be to, kadangi daugkaip 80% programos laiko yra skirta
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savarankiSkam darbui, studentams, kurie jau ir symijuoja pagal vis jégy reikalaujadia

program, tenka labai didelis kivis.

IVG sunku sutikti, kad dalyk ir moduliy turinys ir metodai yra tinkami numatomiems stydij
rezultatams pasiekti. Pateikiant konkrepavyzd, IVG aptiko labai mazaijrodymy,
patvirtinartiy, jog pasiekiami baigiamiesiems darbams numatksidi. Vertindama progragn
skirtag ugdyti angly kalbos mokymo specializagjjlVG nustebo, kad&viena iS 3i temy nebuvo
susijusi su angl kalba arba uZsienio kalbos mokymu, ir kad vienas iS baigiagjy darhy

nebuvo parengtas amgkalba.

Praktika sudaro vienasStungja dal programos veés. Kadangi tik baigiamoji praktika yra
.savarankiska“, kii praktiky metu studentai praleidzia daug laiko stdmi, pasizyradami ir
uzsiraSikdami, ztiredami, kaip dirba pedagogis praktikos vadovas, analizuodami mokytoj
vedamas pamokas ir, yisvarbiausia, atidiodami laika, kai jie patys gals imtis profesinj
pareig;, kurioms jie yra rengiami. Tai, savo ruoztu, ikinilmumo sumazina faktinmokymo
valand; skatiy, kurj studentas gé$ sukaupti ikimokyklinio ar pradinio ugdymo lygmanarba
mokydamas angl kaip uZsienio kalbos, nors visi Sie elementai wsminiai studento

profesiniameportfolio.

2.3 Personalas

IVG pripazsta, kad personalas atitinka Siuo metu gali@jateisinius reikalavimus. IVG taip
pat pazymi, kad pus personalo naui turi ikimokyklinio ir pradinio mokymo lygmens
kvalifikacijas, bet labai nedaug asmegra kvalifikuoti uzsienio kalbos pedagogai. Nomsi k
kurie darbuotojai aktyviai vykdo tyrimus, IVG steki tai, jog savianalis rengimo grug
personalo dalyvavimo ikimokyklinio ir pradinio ugay pedagogikos ir ankstyvojo uzsienio

kalbos mokymo tyrimuoseitkumo ngvardijo kaip silpnosios pés.

IVG nuomone, Sios programosédtytojy ir studeng santykis yra labai palankus (nors
skatiavimo pagrindas ir éra aiskus). Téau ji taip pat mano, jog Sis santyki&a tvarus, nors ir
pripaista, kad personalas turi didg¢studeng skatiy negu prie$ penkerius metus.

IVG mano, kad KU suteikia profesimobukjimg skatinadia aplinkg, tafiau yra tos nuomass,

jog dalyvavimo lygis gaky bati didesnis. Lygiai taip pat IVG mano, kad teikianggra
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institucine parama tarptautiniam judumui, ¢tau pazymi, jog savianakz suvestige (62

punktas) zemas personalo dalyvavimo marogramose lygis pripggtamas kaip silpnoji pés

2.4 Materialieji iStekliai

Apziaréjusi turimus iSteklius ifrangy, IVG yra patenkinta, kad jie yra ,pakankami®. Reanuhsi
savianalizs suvestigje pateikta medziaga, IVG pjo nuomors, kad turima mokomoiji
medziaga yra pakankama ir gana prieinama. Norsuprasdama universiteto patiriamus
finansinius sunkumus, IVG su nusivylimu pasfelprast daugelio jo viegjy erdviy ir kai kuriy
bendgjy auditoriy bikle, taip pat konkret iStekliy, pavyzdziui, kalbos laboratayij stygy,
kuris daro neigiampoveik VP-AUKM studijy programai. Apsilankymo universitete metu IVG
aisSkiai pamat nepakankamus isteklius, WpiKT priemones (pavyzdziui, kompiuterizuoto kalb
mokymo priemones) ir kitus iSteklius, kuriuos st@e tugty naudoti pedagogikoje. IVG
jzvelgia skubi batinybe atnaujinti ir patobulinti Sias sritis, taip patrokai renovuoti dideles

patalp dalis.

2.5 Studiy procesas ir studeptvertinimas

IVG poziariu priemimo tvarka bendrai yra gerai organizuotacida IVG mano, kad programai
buty naudos iS privalomojo Snekamosios an@falbos kompetengjj testo, nes aisku, kad
daugelis studentnesijagia uztikrintai Snekkdami angliSkai ir apgailestauja nepasiekikStesnio
lygmens. IVG neramina tai, kad programoje yra paugdstudiy rezultat;, kurie iSastyti per
daug pl&ioje srityje, ir kad tai susilpnina programndéstyti jpareigoty asmen gelejima pasiekti
reikiamo lygmens studjj rezultatus. IVG buvo malonu suzinoti, kad studergalke es
patenkinti bendravimu su personalu, ir pagpmkad santykiai yra geri ir kad jie mato, jogigal

laisvai kreiptisj personalo narius patarimo ar nurodym

IVG su nerimu pastebi, kadt vienas studentas negavo maziau kaip 60% uz badgialarhy, ir
laiko tai jrodymu, kad darbai pervertinami arba kad studenmtakomi tiek, kad negali
neislaikyti. IVG taip pat neramina tai, kadéra sistemingo dvigubo vertinimo @ame
universitete arbatraukiant iSorinius konsultantus. IVG mano, kadgkius tol§ mode] baty

galima labiau suvienodinti standartus ir iSlaikgdkybe.

IVG kelia nerimy praktikos organizavimas. Ji suginusi ¢l universiteto personalo vaidmens ir
atsakomybs praktikos, ypé& studeni vertinimo balais atzvilgiu. IVG neramina khdlygmuo ir

tai, kad tik dalis balo skiriama uz fakgistudento mokymklasje. IVG labai susiipinusi ¢l to,
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kad studentai turi tiek mazai laiko faktiSkai afililraktika. Jai taip pat did¢lrapesi kelia
poziiris j praktik ir ji mano, kad praktikos modulistrukiira labai mazai prisideda prie to, kad
absolventai pasiekttokj lygmern, kokio ity galima tikétis suteikiant 6 lygmens laipsn

IVG mano, kad daugumos absolwgnprofesire veikla Siuo metu neatitinka programos

vykdytojy luke<iy ar deklaruojam tiksly.

IVG labai nepatenkinta iSsiaiSkinusi, kad, kaipodtr, kai kurie VP programos ir VP-AUKM

programos duomenys yra dubliuojami.

2.6 Programos vadyba

D¢l programos vadybosIVG malonu pazyriti, kad KU yrajsipareigogs perziréti programas
kas dveji metai. T@au IVG turi klausiny dél Siy perziiry veiksmingumo ir nuogstaudama
pastebi, kadvairiy pareigyby, pareiginy ir komitety vaidmenys bei funkcijoséna aiskis Siame
procese. IVG pazymi, kad iki Siol KU neturi kolégo skyriaus ar Kokws vadovo, bet jai
malonu pastedti, kad KU ketina tuiti juos abu artimoje ateityje. IVG ypgaudina tai, kaip
ribotai iSoriniai socialiniai dalininkai dalyvau@ogramos gerinimo procese, ir pazymi, kad VP-
AUKM studijy programos studentai neg¢ja pateikti pavyzdzj apie programos pakeitimus,

padarytusy griztamosios informacijos pagrindu.
IVG buvo aiSku, kad yra spragsupratime apie kokyis kultiros jdiegimo ir josjtvirtinimo

kiekviename KU veiklos lygmenyje aspektus. IVG makad kiekvienas atskiras personalo

narys turi dalyvauti kokyds uztikrinimo priemoése.
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V. APIBENDRINAMASIS IVERTINIMAS

Klaipédos universiteto studjj programaVaikysts pedagogika ir ankstyvasis uZsienio kalbos

mokymagvalstybinis kodas — 612X12001) vertinama neigiamai

Eil. Vertinimo sritis Srities
jvertinimas,
N balais*
1. Programos tikslai ir numatomi studiezultatai 1
2. Programos sandara 1
3. Personalas 2
4. Materialieji iStekliai 2
5. Studij eiga ir jos vertinimas 1
6. Programos vadyba 2
IS viso: 9

* 1 - Nepatenkinamai (yra esminirikumy, kuriuos tiitina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimgskia tobulinti)
3 - Gerai (sistemiSkai giojama sritis, turi sauit bruoy)

4 - Labai gerai (sritis yra iSskirti
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